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TO  THE  TEACHER 


HOW  WE  LEARN  TO  SPELL 

In  an  interesting  analysis  of  the  kinds  of  spelling 
knowledge  which  people  have,  Dolch^  discusses 
hand-spelling,  lip-spelling,  ear-spelling  (i.e.,  pho- 
netic spelling),  eye-spelling,  and  thought-spelling. 
By  hand-spelling,  he  means  the  automatic  writing 
of  the  literate,  who  has  spelled  the  words  he  uses 
so  often  that  he  no  longer  needs  to  think  of  the 
sequence  of  the  letters.  This  is,  of  course,  no 
method  of  learning  to  spell;  it  is  an  advanced 
stage  of  spelling  skill.  The  practice  of  making 
children  write  words  many  times  in  order  to 
learn  spelling  is  probably  an  ill-advised  effort  to 
develop  this  advanced  skill  of  the  able  writer. 

Lip-spelling  (calling  off  the  names  of  the  letters 
in  sequence)  is  probably  the  result  of  memorizing 
the  letter-sequence  of  words.  When  children  look 
at  words  in  a spelling  text,  they  tend  to  say  the 
letters  because  it  is  the  simplest  thing  to  do.  The 
objection  is  obvious.  Each  word  then  presents  a 
separate  chore  of  memorization.  If  each  word  to 
be  used  in  writing  must  be  learned  in  this  tedious 
way,  it  is  small  wonder  that  many  children  do  not 
achieve  a high  degree  of  spelling  skill. 

There  are  several  varieties  of  phonetic  (ear) 
spelling.  Beginning  spellers  can  be  taught  to  recog- 
nize consonant  and  medial-vowel  sounds.  They 
learn  to  associate  the  sounds  with  the  symbols  and 
to  say  their  words  carefully  in  order  to  spell  them. 

Competent  spellers  often  separate  long  words 
into  syllables  and  use  the  sounds  within  the  sylla- 
bles to  spell  the  parts.  Practiced  users  of  this 
auditory  method  need  not  say  the  sounds  but  can 
“think”  them  silently.  Errors  can  easily  be  made 
if  the  word  is  mispronounced  or  if  the  sounds  are 
blurred.  The  common,  though  unwarranted,  ob- 
jection to  the  use  of  this  method  is  that  English 
is  not  phonetic  and  that  too  many  words  are 
irregularly  spelled. 


Most  generally  advocated  in  spelling  texts  is  the 
method  of  visual  imagery,  or  eye-spelling.  People 
often  use  one  form  of  this  method  when  they  write 
out  several  versions  of  a word  to  “see  whether  it 
looks  right.”  Instructions  in  spelling  texts  com- 
monly urge  the  learner  to  look  “hard”  at  the  visual 
form  of  the  word,  to  close  his  eyes  and  try  to 
“see”  it,  and  then  to  write  it.  Many  children  do 
not  retain  clear  images  of  words,  and  apparently 
many  fail  to  visualize  accurately  the  middle  parts 
of  words,  where  most  errors  occur. 

Whatever  method  is  used  to  learn  spelling,  most 
people  supplement  it  with  “logical”  or  thought- 
spelling. This  might  be  called  spelling  by  analogy, 
which  is  the  basis  for  most  structural  generaliza- 
tions. We  often  form  plurals  or  append  prefixes 
and  suffixes  by  analogy,  use  mnemonic  devices  to 
recall  the  spelling  of  word  parts,  or  remember  the 
similar  spelling  of  word  families. 

As  a matter  of  fact,  most  people  probably  use 
all  of  these  ways  to  learn  to  spell  words  or  to 
recall  spellings  later.  In  time,  so  much  of  our 
spelling  becomes  “hand-spelling”  that  we  have 
difficulty  analyzing  clearly  our  own  spelling 
methods  or  recalling  how  we  originally  learned  to 
spell.  It  is  also  true  that  many  of  the  spelling 
generalizations  we  use  have  never  been  consciously 
formulated. 

There  is  a widespread  conviction  that  increas- 
ingly effective  use  can  be  made  of  phonetic  and 
structural  generalizations  in  methods  of  studying 
words  and  acquiring  spelling  power.  Dolch  in  his 
spelling  analysis^  suggests  a series  of  steps  for 
studying  spelling : 

1.  Say  the  right  sound  of  the  word. 

2.  Check  whether  the  word  is  spelled  as  it  is 
sounded. 

3.  Use  thought-spelling,  eye-spelling,  or  lip- 
spelling to  learn  the  parts  which  are  not 
spelled  as  sounded. 


1 E.  W.  Dolch,  Better  Spelling  (Champaign:  The  Garrard  Press,  1942). 

2 Ibid.,  pp.  52-86. 
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Note  that  step  2 can  be  done  only  if  the  learner 
is  equipped  with  a group  of  phonetic  generaliza- 
tions which  enable  him  to  determine  whether  a 
word  is  spelled  as  it  is  sounded.  Dolch  says : 

If  neither  hand-spelling  nor  lip-spelling  does 
the  work  in  spelling  a long  word,  the  sound  of 
the  separate  syllables  will  be  thought  one  at  a' 
time,  and  each  will  be  “translated”  into  certain 
letters.  The  basis  of  this  “spelling  by  ear”  or 
ear-spelling  is  a habit  of  spelling  each  particular 
sound  in  a particular  way.  Most  persons  have 
some  habitual  way  of  spelling  each  sound  of  the 
language.^ 

Foran  protests  against  the  practice  of  depending 
upon  lip-  and  eye-spelling  methods: 

The  idea  was  firmly  held  that  pupils  could  spell 
only  the  words  that  they  had  specifically  learned. 
Each  learning  act  was  restricted  to  its  own  specific 
content.  There  could  be  no  generalization  for  two 
reasons.  The  learning  activities  were  specific  and 
the  unphonetic  nature  of  English  spelling  pre- 
cluded whatever  tendency  there  might  otherwise 
have  been  to  generalize  experiences.  Accordingly, 
the  teaching  of  spelling  was  based  on  the  principle 
that  any  word  worth  learning  must  be  taught  for  it 
could  not  be  learned,  or  at  least  was  not  learned, 
because  some  word  that  was  similar  to  it  had  been 
learned.  Whatever  grouping  of  words  there  might 
be  was  justified  not  on  the  basis  of  facilitating 
learning,  but  on  that  of  convenience.  Some 
authorities  refused  to  accord  any  value  to  such 
grouping.  Spelling  consisted  then  of  the  learning 
of  about  four  thousand  words,  none  of  which 
contributed  anything  to  the  spelling  of  any  other 
word.^ 

Hanna  and  Moore  discuss  the  problem  in  som^e 
detail : 

What  about  the  excuse  so  many  give  for  failure 
in  spelling  — “English  is  not  a phonetic  language”? 

It  is  true  that,  compared  with  languages  of  most 
primitive  peoples  and  with  the  languages  of  many 
advanced  countries,  English  seems  almost  mon- 
strous in  its  complicated  phonics.  However,  in 


spite  of  its  many  imperfections,  the  English 
system  of  writing  is  in  origin  and  in  its  main 
features  phonetic,  or  alphabetic. 

The  alphabetic  nature  of  our  writing  can  be 
most  clearly  illustrated  when  we  combine  letters 
that  do  not  make  a word  and  yet  we  find  our- 
selves clearly  guided  to  the  utterance  of  the  speech 
sound.  Thus,  anyone  can  read  and  spell  such  non- 
sense syllables  as  nin,  mip,  and  lib.  . . . 

It  is  important  that  we  guard  against  placing 
too  much  stress  on  the  nonphonetic  aspects  of  the 
English  language  and  that  we  utilize  the  most 
effective  way  of  stressing  the  phonetic  elements  of 
our  language  in  the  building  of  spelling  power.^ 

In  agreement  with  Dolch,  the  writers  add : 

There  are  definite  groups  of  words  and  syllables 
in  the  English  language  which  belong  in  certain 
phonetic  categories.  The  child  should  learn  such 
group  patterns  inductively.  He  should  eventually 
develop  a sense  of  the  probable  letter  or  letters  to 
be  used  to  represent  the  speech  sounds  as  they 
occur  in  words  belonging  to  such  group  patterns.® 

In  extension  of  this  point,  Kottmeyer  has 
observed : 

. . . the  objection  is  commonly  made  that,  as 
many  English  words  are  not  “phonetic,”  the  learn- 
ing of  auditory-visual  relationships  is  not  only  use- 
less, but  is  confusing  and  leads  to  spelling  errors. 

It  should,  however,  be  obvious  that  deviations 
from  regular  phonetic  patterns  do  not  limit  the  use- 
fulness of  the  device.  Thus  when  a child  scrutinizes 
a word  he  wishes  to  learn  to  spell,  he  may  observe 
that  it  is  spelled  “phonetically”  — that  is,  it  is 
spelled  as  he  expects  it  to  be  spelled.  He  notes 
this  fact  and  tries  to  remember  to  spell  it  pho- 
netically when  the  need  arises.  If,  on  the  other  hand, 
the  word  deviates  from  regular  phonetic  pattern  — 
that  is,  it  is  not  spelled  as  he  expects  it  to  be  spelled, 
he  notes  the  nature  of  the  deviation.  In  other 
words,  he  looks  discriminatingly  at  the  word. 
Looking  at  a word  discriminatingly  means  that  we 
observe  agreement  with  or  deviation  from  our  body 
of  phonetic  generalizations.^ 


3 Ibid.,  p.  34. 

4 T.  G.  Foran,  The  Psychology  and  Teaching  of  Spelling  (Washington:  The  Catholic  Education  Press,  1934),  p.  114. 

5 P.  R.  Hanna  and  J.  T.  Moore,  “Spelling  — from  Spoken  Word  to  Written  Symbol,”  The  Elementary  School  Journal, 
LIII  (February,  1953),  p.  330. 

6 Ibid.,  p.  337. 

7 William  Kottmeyer,  “On  the  Relationship  of  Word  Perception  Skills  in  Reading  and  in  Spelling,”  Education,  LXXII 
(May,  1952),  p.  602. 
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Similarly,  Lloyd  and  Warfel  conclude: 

Yet  with  all  its  gaps  and  inconsistencies  and  in 
spite  of  its  variation  from  person  to  person  and 
place  to  place,  this  phonemic  core  of  letter  equiv- 
alents for  speech-sounds  keeps  English  spelling 
from  being  a list  of  words  that  each  of  us  must 
learn  one  by  one.  ...  It  accounts  for  most  of  the 
spellings  of  most  of  the  words  we  read  and  write. 
...  It  is  the  central  regularity  in  an  irregular 
system.^ 

THE  PURPOSE  AND  APPROACH 
OF  BASIC  GOALS  IN  SPELLING 

In  accordance  with  these  observations,  the  basic 
GOALS  IN  SPELLING  series  goes  beyond  merely 
presenting  those  words  most  commonly  used  at 
each  grade  level  and  has  as  its  primary  purpose 
the  development  of  spelling  power. 

The  authors  believe  that  spelling  power  is  possi- 
ble only  when  pupils  have  learned  to  look  discrim- 
inatingly at  printed  symbols.  It  is  possible,  of 
course,  to  require  rote  memorization  of  the  sequence 
of  letters  in  words.  It  is  even  possible  to  get  many 
children  to  perform  this  chore  with  varying  degrees 
of  success.  However,  such  activities  contribute  little 
to  the  development  of  spelling  power. 

Out  of  our  many  experiences  with  printed  sym- 
bols in  reading  and  writing,  we  make  generaliza- 
tions. Many  of  these  generalizations  are  made  so 
unconsciously  that  we  have  difficulty  defining  them. 
Clever  learners  from  books  are  those  who  make 
such  generalizations  readily  and  rapidly.  When 
young  book  learners  deal  with  spelling  lists  of 
words  randomly  grouped,  it  is  difficult  to  make 
generalizations  because  the  phonetic  and  structural 
characteristics  of  commonly  used  words  vary 
widely. 

In  the  second-  and  third-grade  texts  of  this 
series,  two  procedures  were  used  to  make  possible 
word  groupings  which  will  give  pupils  opportunity 
to  make  basic  generalizations  about  those  words 
which  are  most  important  for  them  to  learn  to 
spell. 


First,  the  evidence  for  the  relative  usefulness  of 
words  for  second-  and  third-grade  children  was 
examined  and  carefully  considered.  The  Rinsland 
List,  the  Dolch  2000  List,  the  Dolch  220  List,  the 
Dolch  95  Noun  List,  and  the  Fitzgerald  A and  B 
Lists  were  used.  The  second-  and  third-grade  vo- 
cabularies for  the  five  most  widely  used  spelling 
series  were  also  analyzed  and  considered.  From 
this  research,  the  words  most  needed  by  second 
and  third  graders  were  identified. 

Second,  a detailed  and  painstaking  study  was 
made  of  this  vocabulary  to  determine  the  phonetic 
and  structural  characteristics  of  the  words.  When 
these  characteristics  occurred  with  reasonable  fre- 
quency and  consistency,  the  spelling  generaliza- 
tions were  formulated.  The  grouping  of  the 
vocabulary  was  guided  by  these  generalizations. 
Similar  procedures  were  used  at  subsequent  grade 
levels. 

The  words  are  therefore  presented  in  a planned 
sequence  to  give  pupils  optimum  opportunity  to 
formulate  spelling  generalizations  which  will  apply 
to  thousands  of  words  — not  merely  to  those  in 
the  weekly  spelling  list.  Being  equipped  with  these 
rudimentary  generalizations,  learners  will  find  them- 
selves able  to  look  discriminatingly  at  all  printed 
symbols.  To  look  at  words  discriminatingly  means 
to  observe  agreement  with  or  deviation  from  a body 
of  phonetic  and  structural  generalizations.  This  is 
the  invariable  habit  of  the  skillful  speller,  a habit 
which  must  be  developed  early.  Once  the  learner 
has  formulated  a body  of  phonetic  and  structural 
generalizations,  it  matters  much  less  that  English 
spelling  is  not  perfectly  consistent.  Deviations  from 
expected  spellings  become  conspicuous  to  him,  and 
he  learns  irregular  spellings  by  mnemonic  devices, 
visual  memory,  or  any  of  the  other  standard  devices 
for  remembering  the  spelling  of  words. 

The  second-grade  vocabulary  in  this  series  is 
lighter  than  in  some  other  spelling  series.  The 
210  words  in  the  second  grade  actually  represent 
a much  larger  list,  however.  Traditionally,  much 
of  the  additional  vocabulary  presented  by  spelling 


Donald  J.  Lloyd  and  Harry  R.  Warfel,  American  English  in  Its  Cultural  Setting  (New  York:  Alfred  A.  Knopf,  1956),  p. 
353. 
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texts  consists  of  the  variants  of  root  words,  in- 
discriminately scattered  through  the  grades.  In 
the  primary  grades  of  the  basic  goals  in  spelling 
series,  root  variants  are  taught  systematically  as 
inflectional  generalizations.  For  example,  the  teach- 
ing of  want  in  the  second-grade  book  includes 
practice  in  applying  inflectional  generalizations  by 
having  children  build  the  variant  forms  wants  and 
wanted.  Throughout  the  weekly  units,  there  are 
word-building  activities  designed  to  promote  the 
application  of  such  simple  phonetic  and  structural 
generalizations  to  a wide  vocabulary.  The  210 
additional  words  so  presented  in  daily  and  enrich- 
ment activities  are  called  the  Power  Vocabulary 
and  are  found  listed  by  units  in  this  Teacher’s 
Edition.  Additional  words  for  able  pupils,  appearing 
at  the  end  of  the  teaching  notes  for  each  “More  to 
Do”  section,  add  126  words,  making  a total  of  546 
words  introduced  in  Grade  2. 

THE  “MORE  TO  DO”  PAGES 

Since  the  pupils  are  learning  to  spell  in  order  to 
write,  it  is  desirable  to  have  them  write  their  own 
stories  as  soon  as  possible.  Their  personal  experi- 
ences differ,  of  course,  and  cover  so  wide  a range 
that  the  words  which  they  have  learned  to  spell 
during  spelling  lessons  are  not  always  adequate. 
The  learning  problem  is  a vexing  one : how  can  a 
situation  be  contrived  in  which  a small  number  of 
words  will  fit  the  writing  needs  of  an  entire  group 
of  pupils,  and  in  which  the  pupils  will  still  have 
freedom  of  individual  expression?  In  order  to 
meet  this  need,  the  authors  have  developed  a series 
of  four-panel  picture  stories  with  light  plots  that 
require  the  use  of  words  from  particular  spelling 
lists. 

This  story  material,  together  with  some  word 
games  and  puzzles,  is  incorporated  into  “More  to 
Do”  pages  in  each  unit  beginning  with  Unit  7. 
These  materials  will  furnish  the  teacher  with  use- 
ful supplementary  work  for  average  and  superior 
learners.  Some  of  the  activities  can  also  provide 
a basis  for  remedial  teaching. 

MEASURING  SKILLS 

The  lists  given  here,  chosen  from  the  spelling 
vocabulary  in  this  book,  may  be  used  to  obtain 


an  indication  of  individual  and  class  growth  in 
spelling  during  the  school  year.  In  preparing  the 
lists,  the  difficulty  of  each  word  in  the  vocabulary 
was  determined  by  referring  to  the  New  Iowa 
Spelling  Scales.  An  average  second  grader  may  be 
expected  to  spell  correctly  60%  of  the  words  on 
each  list.  The  three  lists  are  of  the  same  average 
difficulty. 

One  list  should  be  used  at  the  beginning  of  the 
school  year  and  another  at  the  end.  (Three  lists 
are  included  so  that  a test  may  also  be  given  at  the 
close  of  a semester’s  work,  if  desired.)  In  giving 
the  test,  say  the  word,  use  it  in  a sentence,  then 
repeat  the  word.  Make  certain  that  pupils  under- 
stand that  they  are  to  write  only  the  word,  not  the 
whole  sentence. 

Results  of  the  first  test  will  indicate  the  general 
ability  of  the  class,  and  it  will  help  the  teacher 
discover  those  pupils  who  probably  will  need 
special  help  during  the  year.  A comparison  of 
median  class  scores  on  the  two  (or  three)  tests  will 
suggest  the  relative  growth  of  the  class  as  a whole. 
A comparison  of  each  individual’s  scores  will, 
suggest  the  extent  of  his  growth  in  spelling  skill. 


List  A 


1. 

an 

6. 

may 

11. 

saw 

16. 

for 

2. 

up 

7. 

run 

12. 

pig 

17. 

eat 

3. 

ball 

8. 

home 

13. 

me 

18. 

see 

4. 

on 

9. 

you 

14. 

how 

19. 

no 

5. 

good 

10. 

can 

15. 

do 

20. 

today 

List  B 


1. 

at 

6. 

day 

11. 

green 

16. 

his 

2. 

in 

7. 

fun 

12. 

hen 

17. 

sat 

3. 

will 

8. 

hope 

13. 

go 

18. 

and 

4. 

one 

9. 

boy 

14. 

cow 

19. 

the 

5. 

look 

10. 

cat 

15. 

old 

20. 

they 

List  C 


1. 

hat 

6. 

play 

11. 

read 

16. 

three 

2. 

am 

7. 

sun 

12. 

rat 

17. 

get 

3. 

all 

8. 

like 

13. 

he 

18. 

it 

4. 

car 

9. 

big 

14. 

out 

19. 

so 

5. 

book 

10. 

come 

15. 

yes 

20. 

dog 

vi 


PLAN  OF  THE  PUPIL’S  TEXT 

The  spelling  program  for  this  grade  consists  of 
36  units,  the  first  six  of  which  comprise  a readiness 
section.  Every  sixth  unit  thereafter  is  a review  unit. 
Each  lesson  is  divided  into  five  days’  work,  each 
day  being  indicated  by  a letter,  A through  E.  The 
week’s  work  follows  this  pattern  in  general : 

A.  A study  of  the  word  list  and  the  generalizations 
it  embodies. 

B.  and  C.  Activities  which  use  each  of  the  words 
in  varied  and  interesting  ways  to  emphasize 
both  spelling  and  meaning. 

D.  Word-building  activities  which  extend  the  gen- 
eralizations of  the  lesson  to  other  words  of 
similar  pattern  and  structure  to  develop  a 
power  vocabulary. 

A “More  to  Do”  section  providing  opportunity 
for  pupils  to  use  their  expanded  spelling  vocab- 
ulary in  word  games,  puzzles,  and  in  writing 
their  own  stories  (described  in  a previous  sec- 
tion, The  “More  to  Do”  Pages). 

E.  The  weekly  spelling  test. 


USE  OF  THE  GRADE  2 READINESS  UNITS 

Teachers  will  note  that  the  first  six  units  of  this 
text  constitute  a body  of  spelling  readiness  ac- 
tivities which  are  to  be  used  at  the  discretion  of  the 
teacher  to  meet  the  needs  of  a particular  group  of 
pupils.  Such  an  optional  body  of  material  is  neces- 
sary in  a comprehensive  spelling  program  because 
there  are  wide  variations  in  the  first-grade  learning 
experiences  of  children. 

Children  who  learn  most  of  their  phonetic  gen- 
eralizations in  a basal  reading  program  normally 
become  familiar  with  beginning-consonant  sounds 
and  symbols  in  the  first  grade.  They  generally 
have  little  control  of  the  vowel  sounds  at  the  be- 
ginning of  Grade  2.  However,  to  build  a firm 
foundation  for  spelling  power,  teachers  will  ob- 
viously have  to  develop  in  pupils  skill  in  the  use 
of  both  vowel  and  consonant  sounds  and  symbols. 


The  simplest  spelling  tasks  in  English  require  the 
use  of  both  consonants  and  vowels.  Because  first 
year  basal  reading  programs  give  little  attention 
to  vowels,  some  preliminary  and  intensive  work 
such  as  is  contained  in  Units  4 and  5 will  have  to 
be  given  second  graders  in  the  use  of  vowel  sounds 
and  symbols  before  formal  spelling  instruction  is 
begun. 

On  the  other  hand,  some  school  systems  have 
supplemented  their  basal  reading  programs  or 
even  supplanted  them  by  the  use  of  reading  ma- 
terials which  concentrate  heavy  phonetic  drill  in 
both  consonants  and  vowels  in  the  first  grade. 
When  such  pupils  enter  Grade  2,  the  kind  of 
activity  included  in  these  six  readiness  units  ap- 
pears to  be  too  “easy”  for  them  and  teachers  may 
not  wish  or  need  to  use  the  full  six  weeks  to  review 
these  fundamental  elements  of  a good  spelling 
program. 

Unfortunately,  many  conscientious  teachers  seem 
to  feel  that  the  more  words  which  a pupil  is  re- 
quired to  learn  to  spell  by  rote  memory  as  soon  as 
possible,  the  better  speller  he  will  be.  Spelling 
power  can  be  developed  in  children,  not  by  merely 
increasing  the  number  of  words  they  are  required 
to  write  in  weekly  spelling  tests,  but  by  developing 
surely,  carefully,  and  patiently,  the  basic  relation- 
ships of  sounds  and  symbols  which  are  the  founda- 
tions of  spelling  power.  Teachers  should  also  be 
alert  to  the  fact  that  familiarity  with  phonetic 
generalizations  in  reading  does  not  always  result 
in  their  application  to  spelling. 

Thus,  these  first  six  readiness  units  can  profit- 
ably be  used  in  a variety  of  ways,  depending  upon 
the  first-year  learning  of  the  pupils.  Teachers  of 
average  and  slow-learning  pupils  can  profitably 
use  a full  six  weeks  to  cover  the  first  six  units. 
If  pupils  have  mastered  the  consonant  sounds,  the 
consonant  units  can  be  reviewed  quickly,  even  to 
the  extent  of  using  only  one  week  for  two  units. 
If  they  have  had  little  experience  with  vowel 
sounds  and  symbols,  more  than  two  weeks  can 
be  used  to  cover  the  material  in  Units  4 and  5. 

Teachers  of  fast-learning  groups  which  have 
already  had  extensive  training  in  consonant  and 
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vowel  sounds  and  symbols  may  wish  to  use  the 
six  readiness  units  as  a rapid  review  to  be  com- 
pleted as  soon  as  possible.  In  some  unusual  situa- 
tions, the  readiness  units  may  even  be  omitted 
entirely,  and  the  pupils  can  begin  with  Unit  7.  If 
the  teacher  follows  this  procedure,  she  will  be 
able  to  give  extra  time  later  in  the  year  to  those 
units  which  call  for  the  writing  of  panel-picture 
stories.  At  any  rate,  teachers  should  not  assume 
that  the  thirty-six  units  of  learning  material  must 
be  rigidly  scheduled  to  correspond  with  thirty-six 
weeks  of  school  attendance  in  Grade  2. 

Above  all,  the  learning  content  of  these  first  six 
readiness  units  should  be  mastered  by  all  pupils, 
regardless  of  the  time  needed  by  the  teacher  to 
realize  this  objective.  The  rudimentary  elements 
which  form  the  foundation  for  a successful  ele- 
mentary-school spelling  program  are  presented 
sequentially  in  this  second-grade  text.  Pupils  who 
attain  incomplete  mastery  of  these  elements  will 
inevitably  be  penalized  by  poor  performance  in 
subsequent  grades. 


USING  THIS  TEACHER’S  EDITION 

A careful  study  of  this  brief  section  will  help  the 
teacher  make  the  most  elfective  use  of  this  Teacher’s 
Edition. 

Pupil's  Pages  Reproduced.  Each  page  of  the 
pupil’s  text  is  reproduced  in  this  Teacher’s  Edition 
in  full  color.  The  convenience  to  the  teacher  of 
such  an  arrangement  is  obvious. 

Teaching  Suggestions.  Below  the  reproduced 
pupil’s  pages  of  each  unit  is  a set  of  Teaching 


Suggestions  to  be  used  with  that  unit.  In  the 
readiness  section.  Units  1-6,  these  suggestions  are 
broken  down  into  teaching  helps  for  each  day’s 
work.  Beginning  with  Unit  7,  the  content  and 
activities  for  the  week  are  treated  as  a whole.  This 
allows  for  greater  freedom  to  discuss  specific 
generalizations,  to  give  further  examples  to  enrich 
the  teaching,  and  to  suggest  additional  activities. 

The  teacher  is  urged  to  move  independently, 
relating  the  structured  information  and  activities 
of  the  text  to  the  specific  needs  of  her  group.  She 
should  become  familiar  with  the  scope  of  the 
activities  and  their  purposes  in  order  to  emphasize 
their  meaningfulness  to  the  pupils. 

Eor  the  convenience  of  the  teacher,  references 
are  frequently  included  to  related  material  on 
other  pages.  Lists  of  additional  words  which  ex- 
tend the  teaching  of  specific  generalizations  are 
given  regularly. 

A list  of  additional,  more  difficult  words,  for 
able  pupils,  is  given  at  the  end  of  the  teaching 
suggestions  for  each  “More  to  Do”  section.  These 
words  follow  the  generalization  presented  in  the 
unit  and  are  given  for  each  regular  unit  beginning 
with  Unit  8. 

Sentence  Dictation.  Beginning  with  Unit  8,  each 
regular  unit  is  provided  with  sentences  which  use 
the  spelling  words.  These  sentences  for  dictation 
give  practice  in  listening  and  spelling  as  well  as  in 
using  the  new  words  in  context.  In  addition  to  the 
words  of  this  grade,  these  sentences  include  words 
made  familiar  during  most  first-grade  programs. 


THE  SKILLS  PROGRAM  IN  BASIC  GOALS  IN  SPELLING,  GRADE  2 


The  chart  that  follows  indicates  in  brief  form 
the  skills  program  that  is  developed  in  Basic 
Goals  in  Spelling,  Grade  2.  The  phonetic  and 
structural  generalizations  taught  in  the  grade  are 
listed,  together  with  units  in  which  they  are  intro- 


duced and  maintained  and  examples  of  words  to 
which  the  generalizations  apply.  The  content 
hereunder  indicated  does  not  include,  of  course, 
the  related  language  arts  skills,  such  as  handwrit- 
ing, alphabetizing,  correct  usage,  and  proofreading. 
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THE  SKILLS  PROGRAM  IN  BASIC  GOALS  IN  SPELLING,  GRADE  2 


Introduced 

Example  of 

Units  Which 

Skills  Taught 

in  Unit 

Vocabulary 

Maintain 

I.  Distinguishing  the  sounds  that  letters 

make  in  words : 

A.  Hearing  consonant  sounds. 

1-3 

mop,  bed 

4-36 

B.  Hearing  and  spelling  short  vowel 

4,  5 

bat,  top 

6-12,  19,  21, 

sounds. 

23-31,  33-36 

C.  Hearing  and  spelling  long  vowel 

13-16 

be,  boat. 

17,  18,  23,  24, 

sounds. 

green,  home 

26,  28,  31,  33, 

34 

II.  Connecting  specific  consonant  sounds 

with  the  letters  which  spell  them ; 

A.  Review  of  recognition  of  14  key 

1-3 

ball,  dog. 

4-36 

sounds : b,  d,  f,  g,  h,  k,  1,  m,  n,  p,  r, 
s,  t,  w. 

girl,  hat 

B.  c or  k spells  the  k sound. 

23 

cat,  kept 

25,  33,  34 

C.  s spells  the  s and  z sounds  of  bus 

2,  20 

sun,  plays 

22,  24,  27,  29, 

and  is.  (The  z sound  not  formally 
taught.) 

30,  32,  35,  36 

D.  Two  letters  which  spell  one  sound, 

26,  28,  31 

white,  then. 

29,  32,  34,  36 

the  digraphs  : wh,  th,  ch,  sh,  ng. 

chair,  she,  sing 

E.  Letters  which  are  silent. 

27 

tell 

31,  32,  35 

(Silent  vowels,  see  III  C.) 

III.  Connecting  specific  vowel  sounds  with 

the  letters  which  spell  them: 

A.  Review  of  short  vowel  sounds. 

4-6 

hen,  pin 

7-11,  19,  21, 
23-31,  33-36 

B.  A single  vowel  at  the  beginning  of 

7 

it,  dog 

8-11,  19,  21, 

a word  or  in  medial  position  spells 
a short  vowel  sound. 

23-31,  33-36 

C.  A long  vowel  sound  (the  name  of 

the  vowel)  is  spelled  : 

by  a single  vowel  at  the  end  of  a 

short  word ; 

13 

be,  go 

18,  26,  31 

by  two  vowels  together  with  the 

14 

dear,  rain 

15,  17,  18,  31, 

first  vowel  sounded  and  the  second 

34 

silent ; 

by  a vowel  when  followed  by  a con- 

16 

hope,  like 

17,  18,  23,  26, 

sonant  and  a silent  e. 

30,  33,  34 
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THE  SKILLS  PROGRAM  IN  BASIC  GOALS  IN  SPELLING,  GRADE  2 


Introduced 

Example  of 

Units  Which 

Skills  Taught 

in  Unit 

Vocabulary 

Maintain 

D.  Additional  sounds  and  their  spell- 

ings: 

1.  ow  spells  the  d sound  of  snow. 

32 

know,  show 

36 

2.  ow  and  ou  spell  the  ou  sound  of 

20 

found,  now 

24,  36 

down. 

3.  The  er  ending  is  usually  spelled 

29 

after,  sister 

30,  31 

er. 

4.  00  spells  both  long  oo  and  short 

22 

room,  look 

24 

00. 

5.  The  final  y,  after  a consonant, 

25 

baby,  happy 

30 

often  spells  the  short  i sound. 

6.  ay  spells  the  long  a of  play. 

32 

say,  day 

36 

IV.  Adding  endings : 

A.  Plurals.  Add  s or  es  to  most  words 

20 

houses 

22,  24,  27,  29, 

to  make  them  mean  more  than  one. 

30,  33,  36 

B.  Verb  changes.  Add  s to  some  “do- 

23 

looks,  looked 

30,  32,  35 

ing”  words. 

Add  d or  ed  to  some  “doing”  words 
to  make  them  tell  what  happened 
yesterday. 

C.  Add  ing  to  some  “doing”  words  to 

31 

going,  fishing 

36 

make  other  words. 

V.  Seeing  that  some  words  have  two  parts 

23 

kitten,  today 

24,  25,  29-33,  36 

(syllables). 
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HOW  TO  MAKE  THE  LETTERS 


* HOW  TO  MAKE  THE  LETTERS 


TEACHING  SUGGESTIONS 

This  page  begins  the  careful  pre-spelling  ac- 
tivities designed  to  develop  sureness  in  recognizing 
sounds.  The  importance  of  the  auditory  training 
begun  here  should  not  be  underestimated.  Before 
pupils  can  learn  to  associate  printed  symbols  with 
sounds,  they  must  be  taught  to  hear  the  differences 
among  sounds. 

Pages  1 and  2 give  practice  in  detecting  rhym- 
ing words,  a common  readiness  exercise  used  to 
sharpen  auditory  acuity.  Rhymes  are  hard  for 
immature  pupils  to  hear,  and  pupils  sometimes 
confuse  rhymes  with  beginning-consonant  sounds. 


The  rhyming  exercises  are  introduced  here  to  call 
attention  to  spelling  “families”  which  appear  in 
the  second-grade  vocabulary. 

A Read  several  simple  rhyming  lines  to  stress 
the  ending  function  of  a rhyme. 

It  is  time  The  little  bear  ran 

For  a rhyme.  To  catch  the  man. 

Jack  could  see 
Around  the  tree. 

Introduce  the  page,  with  books  closed,  by 
giving  pairs  of  words  from  which  to  select  rhymes. 
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Here  are  word  pairs  for  use  in  oral  practice,  pages 
1 and  2: 

tell-sell  went-sent  train-track 

so-no  pig-big  would-could 

talk-fall  pin-tin  whisper-whistle 

Ask  pupils  to  say  “yes”  if  the  word  pairs  rhyme 
and  “no”  if  they  do  not.  Show  how  yes  and  no 
are  written.  When  the  pupils  can  detect  words 
which  rhyme,  have  them  do  the  book  exercise. 

B Follow  the  same  procedure  as  on  page  1. 
Several  suggested  pairs  of  words  appear  in  the 


previous  list.  Additional  word  pairs  for  oral  prac- 
tice are: 

boat-said  say-play  funny-feather 

meat-seat  to-do  bottle-boat 

then-when  take-cake  bend-pull 

In  checking  the  pupils’  work,  go  over  the  errors 
with  each  pupil  and  give  individual  help.  Make 
certain  that  errors  are  not  the  result  of  misinter- 
pretation. For  example,  the  pupil  would  respond 
“no”  to  item  10  if  he  identified  the  one  picture 
as  pistol  instead  of  gun.  Encourage  pupils  to 
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HHBI  C * HEARING  SOUNDS 

Do  they  start  the  same?  Write  yes  or  no. 


1.  no 

2.  yes 

3.  no 

4.  yes 

5.  yes 

6.  no 

7.  no 

8.  yes 

9.  yes 

10.  no 

11.  yes 

12.  no 


draw  and  use  their  own  picture  pairs.  Teachers 
can  build  up  a large  stock  of  useful  practice  ma- 
terials by  collecting  pictures  from  old  magazines 
and  mounting  them  in  pairs. 

C Although  the  consonant  sounds  are  present- 
ed in  the  first  grade  in  most  basic  reading  pro- 
grams, some  pupils  do  not  master  them.  Thus, 
while  some  second-grade  pupils  will  be  able  to  do 
this  pre-spelling  activity  readily,  practice  remains 
important  to  insure  later  learning  for  all. 

Begin  by  asking  pupils  to  listen,  with  books 
closed,  as  you  say  pairs  of  words,  some  of  which 


begin  with  the  same  consonant  sound  and  others 
which  begin  with  different  consonant  sounds. 
Suggested  word  pairs  are; 

sing-see  put-my  rain-say  daddy-hot 
run-go  toys-ten  big-back  name-no 

Ask  pupils  to  say  “yes”  if  the  words  begin  with 
the  same  sound  and  to  say  “no”  if  they  begin 
differently.  Have  pupils  open  their  books  to  page 
3.  Ask  them  whether  or  not  the  first  two  pictures 
begin  with  the  same  sound.  When  pupils  know 
what  to  do,  let  them  write. 
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1.  yes 

2.  no 

3.  yes 

4.  yes 

5.  no 

6.  yes 

7.  no 

8.  yes 

9.  no 

10.  yes 

11.  yes 

12.  no 


* HEARING  SOUNDS 

Do  they  start  the  same?  Write  yes  or  no. 


10. 


□a 


11. 


D The  D at  the  top  of  page  4 indicates  that 
this  page  represents  the  fourth  day’s  activities. 
Repeat  the  preliminary  oral  practice  with  pairs 
of  words  beginning  with  the  same  or  different  con- 
sonant sounds.  Have  pupils  respond  “yes”  or 
“no.”  Several  suggested  pairs  of  words  appear  in 
the  notes  for  page  3.  Additional  pairs  which  may 
be  used  are: 

but-for  have-seem  pit-funny 

took-milk  kite-keep  pig-pencil 

love-long  tind-fun  bath-band 


down-fall 

how-land 

never-noon 

dark-day 

large-late 

night-party 

fold-fill 

may-pack 

for-finger 

pop-pony 

see-salt 

tell-go 

Note  which  pupils  have  trouble  in  hearing 
sounds.  Those  who  do  may  be  given  extra  practice 
by  playing  the  “yes-no”  game  in  pairs  with  other 
pupils  who  hear  the  differences  readily.  All  of  the 
picture  pairs  in  the  readiness  units  may  be  used 
to  extend  this  practice.  However,  avoid  initial- 
consonant  blends  until  later. 
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Pal’s  House 

A cat  was  Pal’s  house.  Pal  said, 
" away.  That  my  house!”  Now 
cats  have  house. 

5 


E On  the  fifth  day,  the  pupils  complete  a 
simple  story,  shown  with  a picture  series.  This 
should  help  them  understand  that  we  learn  to 
spell  in  order  to  write.  Stories  such  as  this  one 
appear  on  the  fifth  day  of  the  first  three  readiness 
units  and  at  intervals  throughout  the  text. 

Introduce  the  page  by  discussing  the  pictures 
and  encourage  the  pupils  to  “tell  the  story”  as 
they  do  with  picture  panels  in  reading  readiness 
books.  After  developing  their  own  stories,  have 
several  pupils  read  the  “book”  story  aloud,  filling 
in  the  missing  words  listed  in  the  panel  box. 


Each  child  may  then  finish  the  story  by  writing 
the  missing  words.  Notice  that  the  words  needed 
for  the  story  are  listed  exactly  as  they  are  to  be 
used,  with  capitals  and  repetitions  as  necessary. 

Before  pupils  begin  to  write,  take  time  to  re- 
view the  way  letters  are  formed  and  to  encourage 
careful  writing.  Point  out  that  the  small  letters 
will  be  as  high  as  the  light  middle  line.  The  tall 
letters  will  be  as  high  as  the  top  line. 

Since  all  the  words  to  be  written  on  this  page 
appear  later  in  the  unit  lists,  teachers  should  not 
insist  on  mastery  of  the  spellings  at  this  time. 
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Answers 

A. 

1.  yes 

2.  yes 

3.  yes 

4.  no 

5.  no 

6.  yes 

7.  no 

8.  yes 

9.  yes 

10.  no 

11.  yes 

12.  yes 


READINESS  UNIT  ^ 


A HEARING  SOUNDS 

Do  they  start  the  same?  Write  yes  or  no. 


TEACHING  SUGGESTIONS 

A Continue  the  oral  practice,  giving  particular 
attention  to  pupils  who  are  having  trouble  in 
hearing  the  differences  in  beginning-consonant 
sounds.  Suggested  word  pairs  are  given  in  the 
notes  for  pages  3 and  4.  If  additional  pairs  are 
needed,  use  any  simple  words,  but  avoid  words 
beginning  with  vowels  or  the  sh,  th,  ch,  and  wh 
sounds  for  “yes”  pairs.  Pupils  can  get  additional 
practice  by  checking  one  another’s  work,  but  the 
work  should  always  be  inspected  by  the  teacher 
to  prevent  perpetuating  mistakes  and  misinterpre- 
tations. 


Pupils  might  play  a game  in  which  one  child 
gives  a word  such  as  ball,  and  the  other  must 
answer  with  a word  which  begins  with  the  same 
letter.  Pupils  may  make  picture  cards  for  the  con- 
sonant symbols.  Each  pupil  will  hold  up  a card  as 
he  calls  the  words  for  the  game.  Use  consonants 
b,  d,  f,  g,  h,  k,  1,  m,  n,  p,  r,  s,  t,  w.  Other  con- 
sonants pose  more  difficult  learning  problems  and 
will  be  presented  in  Grade  3. 

Record  pupils’  errors  on  a scratch  sheet  so 
that  a check  can  be  made  for  the  most  trouble- 
some sounds. 
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B HEAPING  SOUNDS 


1.  no 

2.  no 

3.  yes 

4.  no 

5.  yes 

6.  no 

7.  no 

8.  no 

9.  no 

10.  no 

11.  no 

12.  no 


B The  second  day’s  activity  presents  consonant 
blends.  Encourage  pupils  to  listen  for  the  two 
starting  consonants.  Notice  the  pairs  that  em- 
phasize the  difference  in  the  first  consonant  while 
the  second  remains  the  same,  as  tr-dr. 

Consonant  blends  are  not  specifically  taught 
because  the  letters  in  pairs  such  as  these  can  be 
distinguished  by  careful  listening.  Learning  to 
recognize  the  letters  in  these  sounds  develops 
spelling  independence.  The  two-letter  consonant 
sounds  (digraphs),  ch,  sh,  th,  ng,  and  wh,  are 
taught  later. 


Repeat  the  procedure  used  for  earlier  pages. 
With  the  usual  work  done  in  reading  and  with 
extra  practice  for  slow-learning  pupils,  all  of  a 
normal  group  of  second-grade  children  should 
now  be  able  to  distinguish  differences  in  begin- 
ning-consonant sounds.  This  skill  in  hearing  is 
necessary  for  the  next  day’s  work,  which  begins 
(page  8)  the  use  of  a key  word  to  recall  each  con- 
sonant sound.  These  consonant  sounds  are  nor- 
mally taught  in  reading  in  the  first  grade,  and 
they  are  presented  here  to  show  their  application 
in  spelling  as  well  as  in  reading. 
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C * HOW  DO  THEY  START? 


C In  this  and  the  following  section  are  intro- 
duced “key”  words  to  help  pupils  remember  the 
consonant  sounds.  Pupils  should  be  taught  to 
remember  each  consonant  sound  as  “the  sound 
that  starts  the  key  word.”  If  pupils  learn  the  con- 
sonant sounds  as  single,  isolated  sounds,  they 
usually  attach  the  “uh”  vowel  sound  to  the  conso- 
nant sound.  Thus  b becomes  “buh,”  d becomes 
“duh,”  etc.  Obviously,  this  will  distort  the  sounds 
and  make  them  useless  for  reading  and  spelling. 

Introduce  the  page  by  drawing  a rabbit  and 
the  sun  on  the  board.  Write  the  name  under  each. 


underlining  the  beginning  consonant.  Ask  pupils 
to  identify  beginning  sounds  of  various  r and  s 
words  (see  the  lists  below)  as  “the  sound  that 
starts  rabbit”  or  “the  sound  that  starts  sun.” 

r — red,  rest,  road,  s — sad,  salad,  sent, 

ran,  rain,  rang,  some,  song,  soon, 

ring,  rip,  room  sit,  soft,  see 

As  each  word  is  identified,  write  it  below  the 
proper  picture,  underlining  the  beginning  conso- 
nant. When  pupils  can  identify  the  sounds,  let 
them  do  the  exercises  independently. 


8 


Mother  Pal 
A mother  bird  fed 
bird.  Pal  her.  A 
her  chicks.  Pal 
Pal  fed  a , too! 

9 


D These  particular  key  words  are  used  because 
each  word  can  be  unmistakably  illustrated.  The 
pupils  should  become  so  familiar  with  the  key 
pictures  and  their  sounds  that  each  picture  should 
immediately  bring  to  mind  its  starting  sound  and 
the  symbol  with  which  we  spell  it. 

Here  are  lists  of  other  words  which  begin  with 
1,  h,  and  m,  for  oral  practice  (see  page  8). 

I — like,  let,  letter,  late,  left,  long,  loud 
h — happy,  he,  help,  hello,  have,  home,  house 
m — many,  must,  mean,  maybe,  met,  mice,  mother 


E Follow  the  same  procedure  as  with  the  pic- 
tures given  on  page  5.  Discuss  the  pictures  and 
get  the  pupils  to  tell  their  own  stories  by  inter- 
preting the  picture  stories. 

Use  the  word  list  to  promote  discrimination 
in  seeing  words.  For  example,  write  her  and  hen 
on  the  board.  Ask  pupils  to  tell  how  these  words 
are  alike.  Ask  them  to  name  the  letter  that  is 
different.  Later,  write  hen  and  ten  on  the  board. 
Have  pupils  notice  that  these  words  rhyme  but 
have  different  starting  letters.  Let  pupils  find  and 
demonstrate  similar  examples. 
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Answers 

A. 

1.  f 

2.  b 

3.  n 

4.  b 

5.  f 

6.  b 

7.  n 

8.  b 

9.  f 

10.  n 

11.  f 

12.  n 

B. 

1.  p 

2.  t 

3.  P 

4.  d 

5.  t 

6.  d 


READINESS  UNIT 


A HOW  DO  THEY  START? 


I 


TEACHING  SUGGESTIONS 

A Review  the  beginning-consonant  sounds  and 
key  words  for  r,  s,  I,  h,  and  m.  In  addition  to 
saying  words  for  pupils  to  identify,  let  pupils 
suggest  words  which  begin  like  each  of  the  key 
words.  Put  drawings  for  the  key  pictures  on  the 
board  and  write,  below  each  picture,  the  words 
which  the  pupils  suggest  for  that  starting  letter. 
Introduce  the  f,  n,  and  b sounds  with  oral  prac- 
tice as  for  page  8.  A list  of  familiar  words  which 
begin  with  f,  n,  and  b is  given  in  the  next  column. 
Use  the  established  symbols,  fish,  nail,  and  ball, 
to  introduce  the  preparatory  board  work. 
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f — face,  feed,  fine,  food,  fix 
n — name,  never,  no,  noon,  now 
b — bark,  back,  bad,  big,  boot 

When  children  exhibit  ability  to  hear  and  call 
the  beginning  letters,  let  them  work  the  page. 

For  identification  practice,  suggest  that  the 
children  help  build  a collection  of  pictures  whose 
names  begin  with  the  various  consonant  sounds. 

B Review  briefly  the  key  words  and  consonant 
sounds  previously  taught:  r,  s,  1,  h,  m,  f,  n,  b. 
Introduce  the  d,  t,  and  p as  usual  — draw  the 


pictures  on  the  board,  give  preliminary  practice 
with  words  such  as  those  shown  below,  and  let 
pupils  do  the  page.  Ask  children  to  bring  cut-out 
pictures  which  begin  with  these  consonant  sounds 
to  add  to  the  picture  collection. 

Additional  helpful  practice  can  be  given  by 
showing  the  key  pictures  and  asking  pupils  to 
tell  the  beginning  consonant,  or  by  showing  the 
consonant  and  having  pupils  say  the  key  word. 

Here  are  more  familiar  words  which  begin  with 
d,  t,  and  p.  Let  pupils  suggest  as  many  more 
words  as  they  can. 


d — done,  day,  down,  dad,  dear,  deep,  did,  dime 
t — tell,  time,  tiger,  tail,  tan,  tap,  toe,  toy 
p— pet,  put,  pin,  page,  park,  pat,  pay,  pony 

C Review  briefly  the  key  words  and  consonant 
sounds:  r,  s,  I,  h,  m,  f,  n,  b,  d,  t,  p.  Introduce 
the  g,  k,  and  w as  the  other  consonants  were  in- 
troduced, using  words  like  those  in  the  lists  below. 

g— give,  get,  got,  go,  good,  gas,  gold,  gone 
k — keep,  kept,  kick,  kind,  kiss,  kill,  kitchen 
w — wash,  wet,  will,  way,  want,  was,  week,  wood 


n 


(Do  not  use  words  with  the  soft  g.  The  soft  g 
sound  occurs  rarely  in  the  primary-grade  vocabu- 
lary and  is  taught  later.)  Ask  pupils  to  suggest 
additional  words. 

Let  children  draw  their  own  key  word  pictures 
on  durable  material  for  independent  use.  Pupils 
can  take  these  key  word  charts  home  so  they  can 
continue  to  practice  associating  these  consonant 
sounds  with  the  pictures.  Be  careful  not  to  re- 
quire pupils  to  learn  isolated  consonant  sounds. 

D This  page  may  be  used  as  an  informal  diag- 
nostic test  to  identify  pupils  who  still  have 


trouble  associating  the  fourteen  consonant  sym- 
bols with  the  beginning  sounds.  Explain  that 
pupils  can  get  help  from  the  band  of  key  pictures 
and  letters  which  is  given  here.  Give  no  more 
help  than  this.  Be  sure  to  check  the  work  of  each 
pupil. 

Give  additional  practice  to  slow-learning  pupils. 
The  next  unit  presents  the  short  vowel  sounds, 
and  the  following  unit  combines  practice  with 
consonants  and  short  vowels.  Pupils  who  are 
still  having  trouble  with  the  consonants  will 
be  in  greater  difficulty  with  vowels. 


12 


a 

said 

not 

can 

his 

his 

Pal  Stays  Dry 

Pal  has  house.  Pal  could 
go  into  house. 

”1  will  stop  that  water,”  Pal. 
Now  Pal  sit  in  house. 
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a 

not 

his 

said 

can 

his 


E This  is  the  third  of  the  story  pages.  As  the 
pupils  tell  their  own  versions  of  the  story,  keep 
a board  list  of  the  words  they  use  which  are  not 
shown  on  this  page.  Such  words  might  be  dog, 
hose,  bite,  mad,  sprinkler,  stopped,  sleep.  Let  the 
pupils  tell  the  story,  and  then  read  it  after  they 
have  finished  filling  in  the  missing  words.  Stress 
careful  handwriting  and  even  spacing  between 
letters.  Point  out  that  it  takes  time  to  write  clearly. 
Review  at  the  chalkboard  the  correct  left-to-right 
formation  of  n,  h,  and  d.  Use  the  models  in  the 
next  column. 


Do  not  expect  mastery  of  the  spelling  of  not, 
his,  said,  and  can.  Each  word  appears  again  in 
the  later  units  of  the  second-grade  list. 

Continually  encourage  spelling  and  writing  as 
important  activities.  Have  pupils  draw  or  collect 
story-picture  series  to  display  with  their  written 
stories.  Give  spelling  help  as  pupils  write  their 
stories. 
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Answers 

A. 

1.  yes 

2.  no 

3.  yes 

4.  yes 

5.  no 

6.  no 

7.  no 

8.  yes 

9.  yes 

10.  no 

11.  yes 

12.  no 

B. 

1.  i 

2.  a 

3.  a 

4.  i 

5.  i 

6.  a 


READINESS  UNIT  ^ 

•A  N HEARING  SOUNDS  IN  WORDS 

t Hear  the  Q sound  in  . . . 

r cat 

Do  you  hear  the  a sound?  Write  yes  or  no. 


TEACHING  SUGGESTIONS 

This  unit  and  the  next  one  are  of  critical  im- 
portance in  laying  the  foundations  of  spelling 
power.  Basal  reading  programs  customarily  deal 
cautiously  with  vowel  sounds  in  the  second  grade. 
Usually  the  entire  year  is  devoted  to  teaching 
vowel  sounds.  Sometimes  they  are  not  introduced 
until  the  second  half  of  the  second  grade.  Teach- 
ers who  are  accustomed  to  the  slower  introduc- 
tion of  vowels  in  reading  may  be  surprised  at  the 
concentrated  instruction  here  presented.  However, 
there  can  be  no  question  about  the  fact  that  when 
we  teach  spelling  systematically,  we  must  teach 


vowels.  Since  every  syllable  represented  by  sym-  ; 
bols  in  English  has  a vowel,  the  pupil  must  be- 
come familiar  with  vowel  sounds  to  develop  spell- 
ing power. 

Teachers  will  be  gratified  to  find  that  when 
the  vowel  sounds  are  taught  at  this  time  in  I 
spelling,  pupils  will  immediately  begin  to  show 
increased  power  in  reading.  Since  the  vowels  are  \ 
introduced  more  slowly  in  reading  programs,  * 
pupils  will  find  the  reading  activities  easier  and  I 
often  a review  of  what  they  have  learned  in  H 
spelling.  I 


A Unit  4 is  designed  to  sharpen  auditory 
acuity  in  the  hearing  of  the  short  vowel  sounds. 
Vowels  are  shown  in  the  middle  rather  than  at 
the  beginning  of  words  because  they  occur  in 
this  position  more  frequently.  Apple,  using  short 
a in  starting  position,  may  be  used  as  a key  word. 
Introduce  the  short  a sound  with  the  pictures  at 
the  top.  (Refer  to  it  as  the  “sound  of  a in  bat 
and  cap.”)  Proceed  by  saying  various  words 
containing  short  vowel  sounds.  (See  list  on  page 
17.)  Tell  children  to  respond  with  “yes”  if  a word 
has  the  short  a sound,  with  “no”  if  it  does  not. 


When  pupils  can  identify  the  short  a sound,  let 
them  do  the  exercise. 

B Introduce  the  short  i sound  as  you  did  the  a 
before.  Then  restrict  words  to  those  containing 
either  short  a or  short  i (e  is  presented  later  be- 
cause of  greater  difficulty)  and  ask  pupils  to 
distinguish  between  the  sounds.  On  the  board, 
write  the  words  in  two  lists,  underlining  the  a or 
the  i.  When  pupils  can  distinguish  between  these 
vowel  sounds,  let  them  do  the  exercise. 

Notice  that  the  key  word,  Indian,  begins  with 
a capital.  This  does  not  affect  the  helpfulness  of 
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1.  a 

2.  u 

3.  i 

4.  u 

5.  u 

6.  a 

7.  u 

8.  u 

9.  i 

10.  a 

11.  u 

12.  0 


the  symbol,  but  do  call  it  to  pupils’  attention. 
Give  the  pupils  an  opportunity  to  explain  why 
this  word  is  shown  with  a capital.  (Indian  is  a 
proper  name.) 

C Use  the  pictures  in  the  panel  on  page  15  to 
introduce  the  short  o sound.  Proceed  as  for  sec- 
tions A and  B.  First  have  pupils  note  whether  or 
not  words  contain  the  short  o,  and  then  ask  them 
to  distinguish  among  short  o,  a,  and  i sounds. 
(See  the  list  on  page  17.)  Have  pupils  do  the 
exercise  when  they  show  that  they  can  hear  the 
different  vowel  sounds. 


Ostrich,  shown  in  the  section  heading,  is  a con-  | 
venient  key  word  to  help  remember  the  o sound.  I 
Ostrich  may  be  unfamiliar  to  some  pupils,  so  in-  | 
troduce  the  word  carefully. 

D Introduce  the  short  u sound  and  continue 
as  you  did  for  the  preceding  pages.  Umbrella  is 
a good  key  word  to  help  pupils  remember  the  u 
sound.  When  pupils  are  ready  to  work  indepen- 
dently, have  them  listen  to  the  vowels  and  write  i 
u,  a,  i,  or  o beside  the  number  of  each  word  which  || 
contains  those  sounds.  No  words  containing  the 
short  medial  e are  in  this  group. 
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The  following  list  of  words  with  short  vowels 
in  medial  position  may  be  used  in  the  oral  prac- 


tice  for 

pages 

14-17; 

can 

hot 

tan 

him 

band 

fix 

gum 

map 

fill 

fun 

sit 

did 

cent 

dip 

led 

milk 

not 

met 

cup 

doll 

bat 

hen 

lot 

pig 

gun 

cut 

bed 

run 

bent 

jump 

lid 

got 

fed 

ran 

pet 

hand 

bit 

lap 

hill 

sat 

get 

hop 

E The  short  e sound  is  presented  last  because 
it  is  probably  the  most  difficult  short  vowel  sound 


for  young  children  to  hear  and  distinguish.  Intro- 
duce the  short  e sound  and  continue  as  you  did 
for  the  preceding  pages.  Use  the  list  of  words  with 
short  vowels  in  medial  position  given  in  the  pre- 
ceding column. 

Elephant  is  often  used  as  a key  word  to  help 
remember  the  e sound.  Be  sure  that  pupils  hear 
the  short  e like  that  in  fed  in  the  first  syllable  of 
the  key  word.  Note  that,  although  consonant 
sounds  are  easily  distorted  when  uttered  in  isola- 
tion, the  vowel  sounds  can  be  emitted  accurately 
without  danger  of  distortion. 


17 


Power  Vocabulary 

bag 

bat 

belt 

bug 

bus 

drum 

fan 

leg 

lid 


mop 

net 

nut 


pan 

pen 

pin 

pot 

tag 

ten 

tent 

Answers 

A. 

1.  fan 

2.  ten 

3.  net 

4.  pot 

5.  leg 

6.  drum 

7.  gun 

8.  tent 

9.  tag 


READINESS  UNIT  ^ 
mmm  a * hear  and  spell 


apple  elephant  Indian  ostrich  umbrellc 
Say  the  word.  Hear  the  sounds.  Write  the  word. 


1 


I 


TEACHING  SUGGESTIONS 

Unit  5 is  probably  the  most  critical  unit  in 
the  book  for  the  development  of  spelling  power. 
All  the  time  and  effort  necessary  for  achieving 
mastery  will  yield  ample  reward  in  the  growth 
of  power  in  both  reading  and  spelling.  If  pupils 
are  familiar  with  the  consonant  and  vowel  sounds 
and  symbols,  they  are  ready  to  learn  to  apply 
what  they  know  to  spelling.  They  must  learn  to 
say  the  word  slowly,  to  hear  the  component 
sounds,  and  to  write  the  symbols  which  represent 
the  sounds.  The  exercises  for  Unit  5 test  accuracy 
in  the  ability  to  hear  and  spell. 


m 
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A The  teacher  may  quickly  review  the  con- 
sonant sounds  and  the  short  vowel  sounds.  She 
should  then  illustrate  by  saying  the  first  word,  fan, 
slowly  enough  so  that  the  three  sounds  are  audible 
but  the  word  is  not  distorted.  Then: 

“How  many  sounds  did  you  hear?”  (3) 

“What  vowel  sound  did  you  hear?”  (Repeat 
until  correct  letter  is  given.) 

“Can  you  write  it?” 

Use  as  many  illustrations  as  are  necessary. 
Work  out  the  spellings  on  the  board  for  pupils 
to  recognize,  copy,  and  repeat  aloud. 
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B HEAR  AND  SPELL 


apple  elephant  Indian  ostrich  umbrella 
Say  the  word.  Hear  the  sounds.  Write  the  word. 


1.  cat 

2.  lid 

3.  nut 

4.  red 

5.  bag 

6.  bug 

7.  milk 

8.  rat 

9.  belt 


B Review  the  short  vowel  sounds  again.  Key 
word  pictures  like  apple,  elephant,  Indian,  ostrich, 
and  umbrella  will  be  useful  to  help  pupils  recall 
the  sounds.  Follow  the  same  procedure  as  sug- 
gested on  page  18.  Continue  to  illustrate  on  the 
board  until  the  pupils  are  able  to  work  inde- 
pendently. If  some  pupils  have  trouble,  form  a 
separate  group  and  give  additional  practice  when 
there  is  time.  The  short  e words,  red  and  belt, 
may  be  difficult  for  many  pupils.  Plan  activities  to 
help  remove  any  weaknesses  now.  Note  that  milk 
and  belt  have  four  sounds  and  four  letters. 


Go  over  the  names  for  the  pictures  orally  be- 
fore pupils  begin  individual  work  on  this  page  and 
those  following.  It  is  always  possible  that  a child 
might  decide  on  the  wrong  name  even  though 
every  attempt  has  been  made  to  control  the  re- 
sponses. 

C Review  the  vowel  sounds  once  more  and, 
if  some  pupils  have  had  trouble  with  consonants 
on  earlier  pages,  review  the  consonants.  Be  sure 
there  are  no  mistakes  in  interpreting  the  pictures. 
Number  2 is  simply  red.  Prepare  pupils  carefully 
for  these  first  independent  spelling  pages. 
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Say  mop  slowly  enough  to  distinguish  the 
sounds  without  distorting  them.  Ask,  as  before, 
how  many  sounds  are  heard.  Then  continue: 

“I’ll  say  it  again — mop.  Can  you  write  the 
letter  for  the  first  sound?”  (Repeat  the  word  until 
the  right  response  is  given.) 

“What  vowel  sound  did  you  hear?  Can  you 
write  it?” 

“What  is  the  last  sound?  Listen  again.  Write 
the  last  letter.” 

After  pupils  have  written  the  words,  require 
them  to  say  the  words  slowly  while  looking  at 


what  they  have  written  to  be  sure  no  careless 
mistakes  have  been  made. 

After  the  pupils  have  finished,  point  out  that 
“If  you  can  spell  mop,  you  can  spell  fop.  Spell 
top.  Spell  hop.” 

D Review  and  illustrate  as  you  did  for  the 
preceding  three  pages.  Watch  for  errors  in  spelling 
net,  men,  and  hen  because  of  the  e sound.  Again 
identify  the  pictures  with  the  group  to  eliminate 
any  possible  mislabeling  mistakes.  Pan  might  be 
called  pot  by  some  children  or  hen  might  be 
called  chicken.  The  picture  symbols  once  estab- 
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1.  bat 

2.  men 

3.  hen 

4.  net 

5.  pin 

6.  bus 

7.  gun 

8.  nut 

9.  pan 


lished  are  carefully  adhered  to  throughout  the 
book  to  avoid  confusion.  A walnut,  for  instance, 
is  used  to  show  nut  instead  of  the  more  common 
peanut  because  most  children  would  tend  to  be 
precise  in  naming  the  very  familiar  peanut.  Pin, 
being  one  of  the  few  good  illustrations  of  the 
medial  short  i,  runs  the  risk  of  being  called  by  the 
more  difficult  label,  safety  pin. 

After  pupils  have  written  the  words,  require 
them  to  proofread  their  work  by  saying  the  words 
slowly  and  checking  what  they  have  written. 
Many  spelling  mistakes  are  merely  careless  errors. 


and  pupils  should  learn  from  the  beginning  to 
proofread  all  their  writing. 

E Review  and  illustrate  as  for  section  D.  The 
exercise  here  has  the  same  purpose  but  is  pre- 
sented in  different  form.  Have  the  pupils  do  the 
page  orally  first  so  all  pupils  will  know  what  is 
expected  of  them. 

If  any  pupils  have  failed  to  master  the  work 
presented  on  the  five  pages  of  Unit  5,  patient  re- 
teaching should  be  done  before  these  pupils  go 
further  in  the  book.  Unit  6 is  a review  unit  which 
can  be  done  quickly  by  able  pupils,  and  the 
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man 

big 

run 

red 

sit 

not 


■■■■I  E * HEAR  AND  SPELL 


teacher  will  be  able  to  devote  most  of  her  atten- 
tion to  those  who  are  having  trouble. 

Pictures  may  be  found  for  the  extra  sentences 
given  to  provide  additional  work  in  hearing  and 
spelling.  They  could  be  duplicated  for  additional 
seat  work.  They  might  also  be  presented  on  the 
chalkboard  for  group  practice. 


1.  I told  her.  You  told (him) 

2.  This  is  a ball.  This  is  a (bat) 

3.  This  is  a pan.  This  is  the (lid) 

4.  Here  is  a kitten.  There  is  a (cat) 

5.  I use  a pencil.  Bob  uses  a (pen) 


6.  Please  sit  on  the  chair.  Don’t  sit  on  the 
(bed) 
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llADINESS  UNIT 


' Which  sound  starts  each  of  the  words?  Say  the  starting 
Otters.  Write  the  starting  letters. 


Answers 

A. 

1.  r 

2.  f 

3.  n 

4.  g 

5.  b 

6.  d 

7.  t 

8.  P 

9.  m 

10.  k 

11.  h 

12.  s 

13.  1 

14.  w 

15.  d 


1 


i TEACHING  SUGGESTIONS 

A Unit  6 is  the  first  of  the  reviews  which  ap- 
pear as  every  sixth  unit  throughout  the  book. 
This  page  reviews  the  beginning-consonant  sounds 
and  the  key  words.  The  page  serves  as  a retest 
and  does  not  require  extensive  introduction  and 
preliminary  practice.  Do  make  an  oral  check  on 
the  identification  of  the  pictures  before  pupils 


begin  their  individual  work.  Pupils  who  have  been 
successful  with  the  preceding  unit  should  be  able 
to  write  the  entire  words  for  numbers  7,  8,  11, 
and  12.  Many  pupils  should  be  able  to  write  the 
words  for  numbers  4 and  13,  because  each  letter 
makes  a recognizable  sound.  However,  do  not 
insist  on  such  independence  at  this  time. 
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Pupils  who  make  errors  on  this  page  will  need 
additional  practice  with  beginning-consonant 
sounds.  Most  of  the  teacher’s  time  during  this 
review  week  can  be  devoted  to  reteaching  the  five 
pages  of  the  vital  Unit  5,  if  necessary.  Use  the 
picture  material  collected  for  the  first  few  readi- 
ness units  to  add  to  the  review  of  initial-consonant 
recognition  here. 

B This  page  reviews  the  short  vowel  sounds 
and  serves  as  a retest  of  the  vowels.  As  with 
page  23,  this  page  does  not  require  extensive 
introduction. 


Again,  pupils  who  are  successful  with  recogniz- 
ing the  sounds  of  letters  in  words  will  be  able 
to  spell  the  whole  words  for  numbers  1,  3,  5,  7, 
8,  9,  11,  and  possibly  12.  Cap,  cup,  and  cat  begin 
with  the  k sound  and  so  should  not  be  stressed 
at  this  time.  Consonant  blends  and  double  con- 
sonants likewise  are  spelling  problems  to  be  dealt 
with  later. 

Pupils  might  make  their  own  picture  charts  to 
illustrate  words  in  which  they  hear  each  vowel 
sound.  The  key  vowel  symbols,  apple,  elephant, 
Indian,  ostrich,  and  umbrella,  should  each  head 
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a column  in  these  charts.  The  pictures  might  be 
cut  from  old  magazines  or  be  drawn  by  the  chil- 
dren. These  charts  might  be  made  for  individual 
booklets. 

Pupils  who  make  errors  on  this  page  should 
have  more  practice  with  the  short  vowel  sounds 
before  they  continue  with  Unit  7.  The  list  of 
words  on  page  17  can  be  used  in  the  review  of 
short  vowel  sounds. 

C This  page  reviews  final  consonants.  The 
words  are  generally  grouped  according  to  the 
short  middle  vowel  so  that  pupils  can  observe  the 


final  change  with  minimal  complications.  As 
usual,  it  would  be  well  to  go  over  the  pictures 
with  the  group  to  make  sure  there  is  no  confusion 
about  the  name  for  each  picture. 

Illustrate  final-consonant  differences  according 
to  the  procedure  used  in  presenting  rhymes.  Say 
map,  man,  mat,  and  mad  and  ask  pupils  to  identi- 
fy the  letters  which  are  changed.  Write  the  words 
on  the  board  and  draw  a line  under  the  p,  n,  t, 
and  d to  emphasize  the  changes. 

The  picture  words  shown  use  all  the  important 
final  consonants  for  the  second  grade. 
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1.  si 

2.  bl 

3.  fl 

4.  si 

5.  bl 

6.  fr 

7.  tr 

8.  br 

9.  dr 

10.  gr 

11.  sp 

12.  St 

13.  br 

14.  tr 

15.  dr 
E. 

(See  Teaching  Suggestions.) 


D ^ REVIEW 

Do  you  hear  the  first  two  letters  in  each  of  these  words?  Say 
each  word.  Say  the  first  two  sounds.  Write  the  first  two 
letters  of  each  word. 


I 


© 

ft 


D As  on  page  7,  this  page  presents  a group 
of  second-grade  words  which  require  two  con- 
sonants in  the  beginning.  These  consonant  pairs 
are  not  digraphs  in  that  each  letter  retains  its 
individual  sound  and  can  be  heard  separately. 
Being  able  to  work  through  these  paired  sounds 
will  give  pupils  greater  independence  in  unlocking 
many  words  they  need  to  spell. 

Again,  the  words  are  grouped  to  hold  one  sound 
constant  while  the  other  changes.  The  second 
letter  of  the  first  five  words  is  1.  The  second  letter 
of  the  next  five  is  r.  The  last  row  introduces  p 


E * TEST  * Spell  your  words. 
26 


and  t.  Other  words  for  oral  practice  are  play, 
snow,  glass,  and  pretty.  Go  over  the  page  with  the 
pupils  before  they  begin,  to  be  sure  that  they  call 
each  picture  by  the  right  name.  Work  as  many 
as  are  necessary  on  the  board  to  insure  a confi- 
dent start. 

E Choose  several  three-letter  words  for  a test 
of  spelling  power.  Use  words  such  as  fan,  hat, 
man,  mop,  ten,  lid,  and  sun.  Emphasize  that  this 
test  is  simply  to  see  how  well  each  pupil  can  hear 
and  spell  and  that  pupils  can  work  out  the  spell- 
ings by  saying  the  words  quietly  to  themselves. 
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I 

[UNIT  "V  PAL  COOLS  OFF 


il 


I 

i 

I 

j 1.  Read  the  story.  Why  is  Pal  cool  now? 

' 2.  Find  a,  it,  is,  but,  and,  and  dog  in  the  story.  Say  each  word 
[ as  you  point  to  it. 

3.  Say  the  picture  words.  Hear  the  starting  letters. 


® b f g h ^ ^ I 


B 


"It  is  a hot  But  Jock  is 

day,"  said  Pol.  not  hot... 

and  Mother  is  Now  the  dog 

not  hot.  is  not  hot. 

o is  it  1 

but  and  d 

log 

A 

1.  Say  and  and  but.  Look  at  the  words. 

or  ? 
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Power  Vocabulary 

bend 

dig 

hit 

hop 

hug 

slip 

spin 

Answers 

B. 

2.  apple 


TEACHING  SUGGESTIONS 

Beginning  with  Unit  7 and  extending  through 
Unit  23,  regular  units  have  three  pages  of  activity. 
(Regular  units  from  Unit  25  through  Unit  35 
have  four  pages.)  Each  unit  is  divided  into  five 
parts,  one  for  each  day  of  the  week,  with  a “More 
to  Do”  section  for  able  pupils. 

Each  of  this  week’s  words  except  a has  a short 
vowel  sound  and  no  phonetic  irregularities.  Have 
pupils  read  the  picture  story  and  discuss  it  as 
they  have  done  with  the  earlier  picture  series. 
Pronounce  each  of  the  week’s  words  slowly  and 
distinctly.  Remind  pupils  of  their  success  with 


hearing  and  spelling  words  in  the  previous  units. 
Do  not  distort  the  words  in  order  to  emphasize 
the  component  sounds. 

The  key  word  panel  is  given  on  page  27  to 
help  pupils  in  the  identification  of  consonant 
sounds.  Call  attention  to  its  purpose  and  use. 
If  careful  supervision  is  given  for  the  next  few 
weeks,  pupils  will  develop  increasing  indepen- 
dence in  studying  words. 

Work  closely  with  the  pupils  during  the  unit 
activities,  which  are  designed  to  help  children 
associate  sounds  and  symbols. 
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3.  n 

4.  and 

5.  b 

6.  and 
but 
and 
but 
and 
but 

C. 

1.  desk 

2.  3;  3;  dog 

3.  a 

D. 

1.  is;  it 

2.  dog 
But 
and 
is 


3.  How  does  start? 

4.  Say  and.  Hear  the  n sound  in  and.  Write  and. 

5.  How  does  0)  start? 

6.  Hear  the  sounds  in  and  and  but.  Write  each  word  three  times. 


1.  Does  dog  start  like 

2.  Say  dog  slowly.  How  many  sounds  do  you  hear? 
How  many  letters  are  there?  Write  dog. 

3.  Write  the  word  that  has  only  one  letter. 


1.  Hear  the  sounds  in  is  and  it.  Write  is  and  it. 

2.  Copy  the  story.  Write  the  right  word  for  each  space. 

dog  But  and  is 
Pal  Cools  Off 

One  day  Jack’s  was  hot.  Jack 
was  not  hot,  Mother  was  not  hot. 
Pal  not  hot  now. 
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Note  that  is,  in  the  fourth  day’s  activity,  has  a 
z sound  instead  of  the  s sound  which  has  been 
presented.  Although  this  does  not  often  cause 
spelling  difficulty,  the  pupils’  attention  may  be 
called  to  it. 

The  story  provides  for  the  use  of  the  words  in 
context.  Take  time  to  practice  writing  a,  i,  and  g 
before  pupils  write  the  words.  Emphasize  im- 
provement in  the  formation  of  these  letters  and 
stress  proper  spacing  during  the  week.  Many  im- 


mature writers  do  not  distinguish  the  spacing  be- 
tween letters  and  words. 

Note  that  the  words  to  be  copied  on  page  28 
show  the  capital  B for  but.  Help  pupils  observe 
that  this  capital  reminds  them  to  begin  the  sen- 
tence with  a capital  letter. 

More  to  Do 

Discuss  the  pictures  briefly  on  the  “More  to 
Do”  page  so  that  pupils  interpret  the  actions 
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I 

|>  MORE  TO  DO  ic 


What  does  he  do?  What  does  he  do? 


What  does  it  do?  What  does  Mother  do?  What  does  he  do? 


More  To  Do 

1.  hop 

2.  dig 

3.  spin 

4.  hug 

5.  bend 

6.  slip 

7.  hit 


E * TEST  * Spell  your  words. 
29 


shown  as  hop,  dig,  spin,  hug,  bend,  slip,  and  hit. 

Caution  pupils  to  say  each  word  slowly,  to  hear 
the  sounds,  and  to  write  a letter  for  each  sound 
they  hear.  Able  pupils  who  have  already  learned 
to  spell  these  words  may  be  impatient  about 
listening  for  the  sounds. 

On  the  fifth  day,  explain  that  a test  on  the 
words  will  be  given  every  week.  In  giving  tests, 
pronounce  each  word  distinctly,  use  it  in  a sen- 
tence and  then  repeat  the  word.  After  each  test. 


provide  a time  for  remedial  practice  with  words 
missed  on  the  test.  Repeated  writing  of  words 
missed  should  be  done  only  after  the  pupil  actu- 
ally sees  the  error  he  has  made  and  has  studied 
the  spelling  in  order  to  rewrite  it  correctly. 

Pupils  may  each  keep  a “wall”  graph  to  show 
spelling  progress.  Make  30  columns  of  “bricks”; 
number  from  bottom  to  top.  After  each  test, 
color  enough  blocks  to  show  the  number  of  words 
spelled  correctly. 
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Power  Vocabulary 

bad 

fast 

fat 

flat 

glad 

last 

sad 

Answers 

A. 

2.  a 

3.  t 

4.  h 

5.  at 
hat 
at 
hat 
at 
hat 

B. 

1.  n 

2.  m 


UNIT 


BUILDING  WORDS 


as 

has 

an 

man 

at 

hat 

A : 

1.  Say  the  words.  Hear  the  sounds  in  each  word. 

2.  Which  sound  is  the  same  in  all  the  words? 
Write  the  letter  that  spells  this  sound. 

3.  Which  sound  ends  at  and  hat? 

4.  Which  sound  starts  hat? 

5.  Write  at  and  hat  three  times. 

1.  Which  sound  ends  an  and  man? 

2.  Which  sound  starts  man? 
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TEACHING  SUGGESTIONS 

The  words  for  the  week  are  again  phonetically 
regular,  and  all  have  the  short  a sound.  Be  sure 
that  pupils  learn  to  hear  the  final-consonant  sound 
in  each  word.  Lead  them  to  make  the  generaliza- 
tion that  they  can  spell  each  of  these  words  by 
writing  a letter  for  each  new  sound  they  hear. 
Demonstrate  on  the  board  how  new  words  can  be 
built  as  required  in  item  3 of  the  second  and 
third  day’s  activities.  Help  pupils  to  be  confident 
that  they  can  spell  by  sound  many  of  the  words 


they  will  need,  just  as  they  did  during  the  readi- 
ness units.  Occasion  to  illustrate  this  principle 
can  be  found  often.  Teachers  should  be  alert  to 
make  constant  application  of  these  spelling  skills 
in  reading  and  writing  activities. 

Be  sure  that  pupils  recognize  words,  sound, 
and  start,  because  they  will  recur  in  directions 
throughout  the  book.  Review  the  consonant  key 
words  if  there  is  time.  Note  that  there  are  seven 
“power  vocabulary”  words  in  the  lesson  (sections 
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3.  pan 
ran 
can 

C. 

1.  s 

h 

2.  as 

has 

3.  bat 
fat 
rat 
sat 

D. 

1.  bat 

2.  pan 

3.  man 

4.  hat 

5.  rat 

6.  ran 


B and  C)  in  addition  to  the  six  words  in  the 
spelling  list. 

The  activities  for  the  fourth  day  provide  for 
more  hear-and-spell  practice. 

More  to  Do 

Again  discuss  the  pictures  on  the  “More  to  Do” 
page  so  that  pupils  interpret  correctly:  sad,  fat, 
glad,  flat,  last,  bad,  and  fast.  Again  caution  the 
pupils  to  say  each  word  slowly  and  distinctly,  to 


listen  for  the  component  sounds,  to  write  a letter 
for  each  sound  and  to  check  their  work  by  blend- 
ing the  sounds  after  they  have  written  the  words. 

Additional  short  a words  for  able  pupils:  lap, 
nap,  tap,  and  lamp. 

Sentence  Dictation 

Sentence  dictation  exercises,  such  as  those 
below,  may  be  used  as  an  additional  activity  for 
good  spellers  or  as  supplementary  work  for  the 
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* MORE  TO  DO  * 


More  To  Do 

1.  sad 

2.  fat 

3.  glad 

4.  flat 

5.  last 

6.  bad 

7.  fast 


How  does  he  look?  How  does  he  look? 


How  does  she  look?  How  does  it  look?  The  boy  came  in 


How  has  he  been?  How  is  he  running? 


E * TEST  * Spell  your  words.  ^ 
32 


entire  class;  however,  it  is  strongly  suggested  that 
the  teacher  use  the  dictation  exercises  instead  of 
the  list  test  on  Friday.  The  dictation  provides  op- 
portunity for  writing  complete  sentences  which 
use  the  spelling  words  in  context.  The  sentences 
use  the  spelling  words  and  the  power  vocabulary. 
Words  made  familiar  during  first-grade  reading 
programs  are  included  to  make  meaningful 
sentences  possible.  These  additional  words  occur 


so  frequently  in  children’s  writing  that  few  prob- 
lems should  arise  from  their  spelling. 

Able  pupils  may  dictate  to  one  another  if  they 
are  cautioned  to  read  slowly  and  distinctly.  Note 
that  the  spelling  words  are  shown  with  heavier 
print. 

1 . The  man  has  a big  hat. 

2.  The  boy  is  as  big  as  a man. 

3.  Look  at  his  red  hat. 
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:|JNIT 


BUILDING  MORE  WORDS 


9 %ih 


r: 


bed  gun 
fed  sun 


il.  Read  the  words.  Say  each  word  slowly.  Hear  all  the  sounds 
in  each  word. 

p.  How  many  sounds  are  there  in  each  word? 
l3.  Write  the  starting  letter  of  each  picture  word. 


1.  Which  sounds  are  the  same  in  bed,  fed,  and  red? 

2.  Which  sounds  start  bed,  fed,  red? 

3.  Write  bed,  fed,  and  red. 
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Power  Vocabulary 

bump 

desk 

hand 

lamp 

mask 

nest 

pump 

Answers 

A. 

2.  3 sounds 

3.  b 

d 

f 

g 

h 

k 

I 

m 

n 

P 

r 

s 

t 

w 

B. 

1.  e:d 

2.  b;f;r 

3.  bed 
fed 
red 


TEACHING  SUGGESTIONS 

The  words  are  again  phonetically  regular  and 
use  the  short  e and  u sounds.  Say  each  word  dis- 
tinctly, but  without  distortion,  so  that  pupils  hear 
each  sound.  Be  sure  pupils  can  read  the  words 
picture,  sounds,  and  letter,  which  appear  in  the 
directions.  Point  out  to  pupils  that  the  key  word 
pictures  will  help  them  remember  the  sounds  of 
the  various  letters.  Work  with  these  key  words 
repeatedly  to  make  the  symbols  readily  familiar. 


Lead  pupils  to  the  generalization  that  the  number 
of  sounds  in  each  of  these  words  indicates  the 
number  of  letters  needed  to  spell  it.  Review  the 
short  vowel  sounds.  An  illustration  of  the  key 
words  for  medial  short  vowels  appears  on  page 
39  of  the  pupils’  book. 

Let  pupils  suggest  other  words  which  their 
spelling  words  can  help  them  spell.  Such  words 
might  be  led,  Ted,  and  Ned;  bun  and  run. 
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c. 


1.  u;  n 

2.  a.  g 

b.  s 

c.  f 

3.  sun 
fun 
gun 

D. 

1.  a.  bed 

b.  gun 

c.  red 

2.  fed 
red 
fun 
sun 


1.  Which  sounds  are  the  same  in  gun,  sun,  fun? 

2.  Which  sounds  start  gun,  sun,  fun? 


b.  « 


w 


3.  Write  sun,  fun,  gun. 


1.  Write  the  words  that  say  the  names  of  these  three  pictures. 


a.  Il^ 

2.  Write  the  right  word  for  each  of  the  spaces. 

fed  red  sun  fun 

Yesterday,  we  our  cat. 
Our  flag  is  , white,  and  bl 
Playing  ball 


Before  pupils  finish  the  sentences  for  the  second 
activity  of  the  fourth  day,  review  the  proper  for- 
mation of  f,  d,  and  r.  Emphasize  again  the  need 
to  strive  toward  neat,  carefully  formed  letters. 

More  to  Do 

Again  prepare  the  pupils  for  the  writing  of  the 
words  of  the  “More  to  Do”  page  by  insuring  that 


the  pictures  are  properly  interpreted  to  call  for 
the  writing  of  bump,  mask,  hand,  lamp,  pump, 
desk,  and  nest.  Note  that  the  exercise  is  more 
difficult  than  in  Unit  8 in  that  there  are  four 
sounds  in  each  of  the  words.  Follow  the  proce- 
dures used  in  Units  7 and  8. 

Additional  short-vowel  (e  and  u)  words  for 
able  pupils:  dug,  den,  hug,  and  hum. 


* MORE  TO  DO 


He  has  a on  his  head.  The  boy  has  on  a 


E TEST  * Spell  your  words. 


More  To  Do 

1.  bump 

2.  mask 

3.  hand 

4.  lamp 

5.  pump 

6.  desk 

7.  nest 


After  the  spelling  test,  remind  pupils  to  color 
a column  on  the  wall  they  are  “building”  on 
their  record  charts.  Point  out  that  perfect  scores 
will  make  the  tops  of  their  walls  perfect,  too. 

Sentence  Dictation 

The  sentence  dictation  includes  words  with 
which  most  pupils  have  become  familiar  during 


the  first  grade.  These  additional  words  make  pos- 
sible more  varied  sentences  than  the  limitations 
of  the  progressive  spelling  list  would  permit. 

1.  Mother  fed  the  dog. 

2.  Do  not  play  with  the  gun. 

3.  I have  a red  bed. 

4.  It  is  fun  to  run  in  the  sun. 
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DOING”  WORDS 


Power  Vocabulary 

bulb 

drop 

fist 

plum 

stamp 

stump 

trap 

Answers 

A. 

sit 

sat 

run 

ran 

get 

got 


uhitQ®  ■■ 


sit 

sat 


run 

ran 


9et 


Write  the  right  word  for  each  of  the  spaces. 


Today  1 


Today  1 


Yesterday  1 


Yesterday  1 


Today  1 


Yesterday  1 
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TEACHING  SUGGESTIONS 

Although  the  unit  calls  attention  to  use  of  verb 
forms,  each  word  is  still  phonetically  regular  and 
has  a short  vowel  sound.  Teachers  may  use  the 
lesson  as  a point  of  reference  to  call  attention  to 
common  usage  errors  made  by  pupils.  Read  all 
the  words  distinctly.  The  sentence  illustrations  in 
this  and  the  following  units  are  meaning  clues  for 
pupils.  Show  pupils  that  the  pictures  tell  them 
which  words  to  write.  Be  sure  pupils  recognize 


the  words  today  and  yesterday.  Direct  pupils  to 
the  key  word  pictures  at  the  top  of  page  37  for 
the  first  exercises  of  sections  B,  C,  and  D. 

On  the  second  day,  show  that  these  word  pairs 
begin  and  end  alike  and  that  the  middle  sound 
must  be  heard  distinctly  in  order  to  tell  which 
refers  to  today  and  which  to  yesterday.  The  ac- 
tivities continue  the  analysis.  Follow  the  same 
procedure  on  the  third  and  fourth  days. 
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J.  Point  to  the  picture  word  that  starts  like  sit  and  sat. 
1 12.  Which  sound  ends  sit  and  sat? 

I Is.  Which  sound  do  you  hear  inside  sit?  Inside  sat? 

4.  Write  sit  and  sat. 


i " ^ 


1.  Point  to  the  picture  word  that  starts  like  run  and  ran. 

2.  Which  sound  ends  run  and  ran? 

3.  Which  sound  is  inside  run?  Inside  ran? 

4.  Write  run  and  ran  two  times. 


B. 

1.  sun 

2.  t 

3.  i;a 

4.  sit 
sat 

C. 

1.  rabbit 

2.  n 

3.  u;  a 

4.  run 
ran 
run 
ran 

D. 

1.  girl 

2.  t 

3.  e;  0 

4.  get 
got 


* 


1.  Point  to  the  picture  word  that  starts  like  get  and  got. 

i 

! 2.  Which  sound  ends  get  and  got? 

13.  Which  sound  is  inside  get?  Inside  got? 

4.  Write  get  and  got. 
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Other  familiar  words  which  are  spelled  alike 
except  for  the  middle  vowel  are  pan  and  pin;  red 
and  rid;  fat  and  fit;  hat,  hit,  hut,  and  hot;  at  and 
it.  Say  these  additional  words  for  the  pupils  and 
let  them  identify  the  changing  vowel. 

Continue  hearing  and  spelling  activities  to  en- 
courage independent  spelling  of  simple  regular 
words.  Pupils  might  write  some  sentences  of  their 
own,  using  some  of  the  spelling  words.  Give  help 


with  any  unfamiliar  words  which  are  needed.  En- 
courage the  pupils  to  write  the  starting  letter  fol- 
lowed by  a blank  for  each  unfamiliar  word.  The 
whole  spelling  can  be  filled  in  later. 

More  to  Do 

Follow  the  usual  procedure  of  identifying  the 
picture  words.  The  words  stump,  drop,  stamp, 
plum,  bulb,  fist,  and  trap  are  again  more  difficult 
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More  To  Do 

1.  stump 

2.  drop 

3.  stamp 

4.  plum 

5.  bulb 

6.  fist 

7.  trap 


E * TEST  * Spell  your  words. 
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in  that  they  have  either  four  or  five  component 
sounds.  Follow  the  usual  procedure  in  encouraging 
pupils  to  listen  carefully  as  they  say  or  whisper  the 
missing  words  and  to  check  their  spellings  by 
reversing  the  process  after  they  have  written  the 
words,  i.e.,  reading  the  words  slowly  to  determine 
whether  a letter  has  been  written  to  represent 
each  sound. 

Additional  short-vowel  words  (i  and  u)  for 
able  pupils:  rid,  hip,  dip,  and  lump. 


The  routine  for  the  Friday  test  should  be  fairly 
well  established  so  that  a reminder  is  all  that  is 
necessary. 

Sentence  Dictation 

1.  Run  to  get  my  red  hat. 

2.  Do  not  sit  on  my  bed. 

3.  I got  my  gun  and  ran. 

4.  I sat  and  fed  my  dog. 
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j Cover  your  words.  Say  the  picture  words.  Hear  each  sound. 
IVrite  the  words.  Write  a letter  for  each  sound  you  hear.  Now 
l ee  if  you  are  right. 


^ lips 


L.  Say  sled.  How  many  sounds  do  you  hear  in  sled? 

2.  How  many  letters  are  there  in  sled? 

3.  Write  b in  place  of  the  si  in  sled. 

;4.  Write  p in  place  of  the  h in  hen. 

Write  t in  place  of  the  h. 


1.  Write^^ 


Write 
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Power  Vocabulary 

beg 

frog 

sits 

Answers 

A. 

1.  sled 

2.  men 

3.  hen 

4.  pig 

5.  rat 

6.  top 

B. 

1.  4 

2.  4 

3.  bed 

4.  pen 
ten 

C. 

1.  men 
man 


f-9 


m 


TEACHING  SUGGESTIONS 

The  week’s  words  are  still  phonetically  regular 
and  have  short  vowel  sounds.  Let  the  pupils  try 
to  spell  sled,  men,  hen,  pig,  rat,  and  top  at  the 
board  and  on  the  page  before  they  look  at  the 
words.  Give  particular  attention  to  the  word  sled. 
Direct  pupils  to  listen  for  each  of  the  three  con- 
sonants heard  in  sled.  Request  pupils  to  give 
other  words  in  which  they  hear  si  at  the  begin- 
ning; slip,  slid,  slept,  and  slap.  If  the  children  can 
hear  the  sounds  in  words  like  these  and  if  they 


have  learned  to  associate  the  correct  symbols  with 
the  sounds,  they  should  be  able  to  spell  these 
words  immediately. 

Teachers  should  bear  in  mind  that  caution 
should  be  exercised  in  spelling  words  without 
looking  at  printed  forms.  Spelling  power  is  useful 
as  an  aid  in  studying  spelling,  but  it  can  never  be 
depended  upon  for  good  spelling  without  supple- 
menting it  with  visual  analysis.  The  nature  of  the 
errors  a pupil  makes  will  indicate  the  kind  of  help 
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2.  big 
dig 

3.  top 
mop 

4.  hen 
men 
pig 
rat 
sled 
top 

D. 

1.  rat 
bat 

2.  hat 

3.  fat 
sat 

4.  sled 


sled  men  hen 


pig  rat  top 


2.  Make  a new  word.  Write  b in  place  of  p in  pig. 
Write  d in  place  of  the  p in  pig. 


3.  Write 


. Write  ' 


4.  Copy  the  a-b-c’s.  Write  each  spelling  word  next  to  its  startin 
letter. 


abcdefgh  ijkim  nop 
c|^r  s t uvwxyz 


1.  Write 


Write 


2.  Write 


3.  Write  f in  place  of  r in  rat.  Write  s in  place  of  r in  rat. 


%::r- 


t « 


4.  Write  the  spelling  word  that  rhymes  with 

40 


he  needs.  Note  particularly  any  errors  in  vowels. 
If  necessary,  go  back  and  review  the  key  vowel 
words  and  give  oral  drill  with  words  such  as 
those  given  in  the  teaching  notes  for  page  17. 

In  the  second,  third,  and  fourth  days’  activi- 
ties, the  pupil  is  given  opportunities  to  use  his 
phonetic  skills  in  building  words.  By  means  of 
such  practice,  the  pupil  can  build  his  power 
vocabulary  far  beyond  the  lists  of  words  pre- 
sented in  this  spelling  book.  Show  what  is  meant 


by  writing  a letter  “in  place  of”  another  letter. 
Take  the  time  to  make  sure  that  pupils  understand 
this  activity. 

Teachers  should  use  every  possible  opportunity 
to  call  attention  to  spelling  of  phonetically  regular 
words  on  signs,  billboards,  television  screens,  etc. 

Alphabetizing  is  introduced  gradually.  The 
earliest  activities,  like  the  fourth  activity  of  the 
third  day,  are  planned  to  insure  correct  responses. 
Later  ones  require  increasing  independence. 
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Explain  the  need  for  alphabetizing  as  you  in- 
troduce this  activity.  Let  the  pupils  suggest  places 
where  they  have  seen  words  in  alphabetical  order, 
such  as  dictionaries,  telephone  books,  alphabet- 
ized word  lists,  etc. 

More  to  Do 

Discuss  the  pictures  with  the  pupils  with  even 
more  care  so  that  they  understand  that  two  words 
are  to  be  written  for  each  exercise,  i.e.,  frog,  hop; 


fist,  hit;  drop,  bulb;  sits,  desk;  dog,  beg;  hit, 
stump.  Follow  the  usual  procedures  suggested  in 
preceding  units. 

Additional  short-vowel  words  for  able  pupils: 

tip,  lip,  bib,  and  slap. 

Sentence  Dictation 

1.  I fed  my  red  hen. 

2.  The  men  fed  the  pig. 

3.  A rat  sat  on  top  of  my  sled. 
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Answers 

A. 

1.  has 
hat 

2.  but 
it 
at 
hat 

3.  is 
it 
as 
an 
at 

4.  bed 
fed 
red 

5.  sun 
fun 
gun 


UNIT  0^  REVIEW 

^ a is  it  but  and  dog 

as  has  , . 

bed  gun 

® an  man  © 

at  hat  red  fun 


m 


sit  run  get 
sat  ran  got 


m 


sled 

men 

hen 

P'9 

rat 

top 


1.  Write  the  two  words  from  Unit  8 which  start  like  \ )j\y  . 

2.  Write  four  words  from  Units  7 and  8 which  end  like  ^ 

3.  Write  the  five  words  which  have  only  two  sounds. 

4.  Write  and  two  words  from  Unit  9 that  rh3nne  with  it. 

5.  Write  and  two  words  from  Unit  9 that  rhyme  with  it. 
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TEACHING  SUGGESTIONS 

Read  or  have  the  pupils  read  all  the  review 
words  distinctly.  Items  1 and  2 refer  only  to  single 
consonants,  h and  t,  and  are  designed  to  review 
the  recognition  of  consonant  sounds.  Be  sure  that 
pupils  recognize  the  word  rhyme  and  that  they 
understand  the  directions  in  items  4 and  5. 

During  the  first  day’s  activities,  ask  pupils  to 
point  out  the  word  in  which  there  is  only  one 
letter.  At  this  time  follow  up  by  asking  for  an- 
other word  which  is  spelled  with  only  one  letter. 
Mention  that  this  word,  I,  is  always  written  with 
a capital  letter. 


Before  pupils  begin  to  write  the  answers  to  the 
exercises,  remind  them  to  write  carefully.  Point 
out  how  difficult  it  is  to  read  poor  writing. 

On  the  second  day,  point  out  the  need  for 
hearing  vowel  sounds  distinctly  in  order  to  dis- 
tinguish between  present  and  past  tense  forms. 

Review  the  a-b-c’s.  Lead  pupils  to  discuss  again 
the  purposes  for  alphabetizing  words,  and  to 
understand  that  dictionaries,  indexes,  telephone 
books,  etc.  are  arranged  in  alphabetical  order  so 
that  we  can  find  information  quickly.  Recall  the 
alphabetizing  from  page  40.  Demonstrate  at  the 
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6.  Copy  the  sentences.  Write  words  from  Unit  9 for  the  spaces. 


The  hen  her  chicks. 
The  made  Pal  hot. 
The  dog  is  on  the 


1.  Write  the  right  words  from  the  Unit  10  list  for  the  spaces. 


Today  I 

2.  These  are  the  a-b-c’s.  Learn  to  say  them. 


6.  red 
fed 
sun 
bed 

1.  run 
ran 
get 
got 
sit 
sat 
3.  an 


g h 'j 


Yesterday  1 

4.  hen 

an 

but 

Yesterday  1 

hen 

men 

5.  pig 

sled 

Yesterday  1 

top 

t u V w X y z 

! 3.  Sometimes  we  write  words  the  way  the  a-b-c’s  come.  Words 
which  start  with  a come  first,  b words  come  second,  and  c 
words  come  next.  Which  word  comes  first,  an  or  but? 

4.  Which  comes  first,  hen  or  men?  Write  an,  but,  hen,  and 
men  the  way  the  a-b-c’s  come. 

5.  Write  ^ r*  ^ a-b-c’s  come. 
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board  the  procedure  presented  on  this  page  before 
pupils  begin  items  2 through  5.  The  Unit  11  list 
may  be  assigned  for  additional  alphabetizing,  but 
all  other  lists  contain  two  or  more  words  which 
begin  with  the  same  letter.  Alphabetizing  by 
the  second  letter  is  not  presented  until  Grade  3. 

Parts  C and  D are  essentially  enrichment  activ- 
ities. These  activities  provide  interesting  inde- 
pendent use  of  the  spelling  words,  for  the  more 
capable  pupils.  They  may  also  be  used  as  group 
activities  to  motivate  writing  and  the  use  of  spell- 
ing words  in  context. 


The  rebus  in  section  C presents  pupils  with  an 
opportunity  to  review  their  spelling  words  in 
sentences.  Suggest  that  pupils  look  at  page  22, 
where  they  worked  an  exercise  similar  to  that  of 
section  C. 

Teachers  may  find  it  profitable  to  use  much  of 
the  time  available  during  the  review  week  to  re- 
teach slow-learning  pupils.  Teachers  should  be 
alert  to  note  whether  any  pupils  are  spelling  the 
words  correctly  by  memorizing  the  letter  se- 
quences. This  may  happen  if  pupils  study  spelling 
words  at  home  and  are  drilled  by  parents  who  do 
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6.  hat 
sun 
dog 
man 
rat 
hen 
sled 
red 
pig 
fed 
C. 

1.  sun 

2.  dog 
rat 

3.  man 
hat 

4.  hen 
pig 

5.  sled 
red 

6.  men 
sat 


6.  Write  all  the  spelling  words  you  find  in  this  picture. 


C HEAR  AND  SPELL 
Write  the  missing  words. 


1.  The 


ind 


blows. 


shines. 


2. 


4.  The 


and  the  run. 


X 1 ^ 


6.  The  > 
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5.  The 


there  yesterday. 


not  understand  what  is  being  done  at  school. 
Take  time  to  give  pupils  an  understanding  of 
how  they  are  learning. 

To  introduce  the  D activity,  have  pupils  study 
the  four  panels  briefly  and  plan  a story  about  the 
pictures.  Ask  what  is  happening  in  each  picture 
and  collect  from  the  group  a variety  of  responses. 
The  discussion  can  be  guided  by  the  teacher  so 
that  many  of  the  spelling  words  will  be  used  by 


the  pupils  in  writing  their  stories  (e.g.  man,  is, 
a,  hat,  red,  sun,  and,  dog,  fun,  run,  ran,  get, 
got).  Let  the  children  write  their  own  stories. 
Some  spelling  help  will  be  needed.  It  is  good 
practice  to  have  pupils  write  the  beginning  sound 
of  any  unfamiliar  word  and  leave  a blank  for 
the  remainder  of  the  word.  These  spellings  can 
be  supplied  after  the  pupil  has  finished  writing 
his  story.  Regular  writing  practice  such  as  this 
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D HEAR  AND  SPELL 


D. 

The  pictures  tell  a story.  Write  the  story.  Use  as  many  spelling  (Sentences  will  vary.  See 

words  as  you  can.  Teaching  Suggestions.) 


will  develop  independence  and  serve  to  relate 
spelling  and  writing  skills. 

For  the  Friday  test  on  review  units,  teachers 
may  use  all  or  as  many  of  the  review  words  as 
they  wish.  If  the  teacher  wishes  to  dictate  only 
six  words,  the  following  list  which  contains 
examples  of  all  generalizations  presented  in  the 
preceding  five  units  is  suggested;  man,  and,  bed, 
fun,  pig,  dog. 


Sentence  Dictation 

More  sentence  dictation  is  given  here  to  pro- 
vide practice  in  using  the  spelling  words  in 
context. 

1.  The  men  fed  the  hens  and  pigs. 

2.  1 got  a red  top  and  a sled. 

3.  A rat  sat  on  my  bed. 

4.  The  dog  ran  at  the  man. 

5.  It  is  fun  to  sit  in  the  sun. 
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Power  Vocabulary 
met 
Answers 

A. 

1.  a;  e;  i;  o;  u 

2.  When  vowels  are  at  the 
end  of  short  words, 
they  say  their  own  names. 

3.  b 

d 

f 

g 

h 

k 

I 

m 

n 

P 

r 

s 

t 

w 

B. 

1.  be 

he 

me 

2.  bed 
(no) 


be 

me 


9° 

no 

so 


MAKING  LETTERS  SAY  THEIR  NAMES 


be 

he 

me 


1. 

2. 

3. 


AQr.;. 


Say  these  picture  words:  \ 

Can  you  hear  the  vowels  in  each  word?  Write  the  vowels. 
When  do  e and  o say  their  names?  Try  to  make  a rule  to  tel 
why  e and  o say  their  names  in  words  like  be  and  go. 
Write  the  starting  letter  of  each  picture  word. 


1.  Write  be,  he,  and  me.  Say  the  words. 

2.  Make  another  word  by  writing  d after  be. 
Does  e say  its  own  name  in  this  word? 


46 


TEACHING  SUGGESTIONS 

Be  sure  pupils  recognize  the  word  vowel.  Help 
children  understand  that  a,  e,  i,  o,  and  u are 
called  vowels.  The  terms  “long”  and  “short” 
vowels  are  not  used  throughout  the  second-grade 
book.  Pupils  are  to  understand  instead  that  a 
short  vowel  sound  is  the  “sound”  of  the  vowel 
and  that  the  long  vowel  sound  is  the  “name”  of 
the  vowel. 

Words  in  this  unit  illustrate  the  first  of  three 
common  long-vowel  situations:  that  vowels  are 
usually  long  in  short  words  or  syllables  which 
end  with  these  vowels.  (The  second  situation  is 


taught  in  Unit  14;  the  third  in  Unit  16.)  Actu- 
ally, the  total  number  of  words  like  these  in  Unit 
13  is  relatively  few  and  the  principle  may  not 
appear  to  be  of  great  importance.  Howeve.%  this 
principle  has  wide  application  to  the  division  of 
multisyllabic  words  and  will  be  frequently  applied 
later  as  the  vocabulary  increases.  This  principle 
will  be  taught  again  in  the  third  grade,  where  it 
becomes  especially  useful  with  syllabication  skills. 

Give  help  with  item  2 of  section  A.  Lead  pu- 
pils to  make  the  generalization  that  e and  o “say 
their  names”  at  the  end  of  short  words. 
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3.  hen 
met 
(no) 


I 

! i.  Write  n after  he  and  t after  me.  Say  the  words  you  have 
made.  Does  e say  its  own  name  in  these  words? 


iiM  c 

1.  Write  go,  no,  and  so.  Say  the  words.  Listen  to  the  sounds. 

2.  Make  another  word  by  writing  t after  go. 

Does  o say  its  name  now? 

3.  Write  t after  no.  What  word  have  you  made? 


Copy  the  sentences. Write  the  words  for  the  spaces. 


We  will 

at  home  soon. 

1 know 

will  help  us. 

Give 

the  ball. 

1 to  school. 

There  is 

school  today. 

1 am 

glad  to  see  you. 

C. 

1.  go 

no 

so 

2.  got 
(no) 

3.  not 

D. 

1.  be 

2.  he 

3.  me 

4.  go 

5.  no 

6.  so 


The  picture  symbols  for  key  words  are  shown 
on  page  46  to  help  with  recognition  of  consonant 
sounds. 

In  the  word-building  activities  (items  2 and  3 
of  the  second  and  third  days),  be  sure  that  chil- 
dren see  that  the  vowels  no  longer  “say  their 
names”  because  they  are  no  longer  at  the  end  of 
the  words.  Let  pupils  suggest  other  examples  (so, 
son;  me,  men)  which  illustrate  the  change  of 
vowel  sounds  with  different  spellings. 

Allow  time  for  handwriting  practice.  Empha- 
size the  proper  formation  of  letters  used  in  this 


week’s  words.  Consider  related  capitals,  too. 
When  pupils  write  the  story  shown  on  the  “More 
to  Do”  page,  emphasize  proper  word  spacing. 

Point  out  the  drawings  beside  the  sentences  for 
the  fourth  day.  Show  how  they  illustrate  the  sen- 
tences and  so  give  clues  to  the  missing  words. 

More  to  Do 

This  is  the  second  of  the  story  panels  which 
gives  a simple  plot  which  will  enable  the  pupils 
to  write  the  spelling  words  in  the  unit,  to  use 
words  which  have  been  introduced  in  earlier  units. 
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More  To  Do 

(Sentences  will  vary.  See 
Teaching  Suggestions.) 


J MORE  TO  DO 


Write  the  story  the  pictures  tell.  Can  you  use  be,  he,  me,  go, 
no,  and  so  in  the  story? 


E Hi  TEST  * Write  your  words. 
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and  to  attempt  independent  spellings  which  are 
in  regular  spelling  patterns.  Pupils  will  naturally 
need  to  write  such  words  as  pig,  fed,  man,  dog, 
hen,  he,  me,  go,  so,  no,  mat,  etc.  Discuss  the  story 
plot  with  the  pupils,  permitting  several  of  them 
to  contribute  parts  to  the  story.  Guide  the  use  of 
vocabulary  so  that  pupils  will  use  words  they  can 
spell.  In  order  to  keep  too  many  pupils  from 
appealing  to  the  teacher  for  unfamiliar  spellings 
simultaneously,  encourage  pupils  to  write  the  be- 
ginning consonant  and  to  leave  a blank  in  the 
story.  When  they  have  finished  the  story,  the 


missing  spellings  can  be  filled  in.  If  pupils  have 
missing  spellings  which  they  should  be  able  to 
write,  the  teacher  should  take  occasion  to  elicit 
the  spellings  from  the  pupils  rather  than  routinely 
spelling  the  words  for  them. 

Additional  final-long-vowel  words  for  able 
pupils:  dry,  fry,  sky,  and  sly. 

Sentence  Dictation 

1.  He  has  to  go  to  get  his  sled. 

2.  It  was  no  fun  for  me. 

3.  He  will  not  be  so  big. 
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jr 


i 1.  Write  each  spelling  word.  How  many  vowels  are  there  in  each 
word?  Draw  rings  around  the  vowels. 

, 2.  Say  meat.  Which  vowel  do  you  not  hear? 

J Does  e say  its  name? 

! 3.  Write  meat  and  boat. 

; 4.  Make  a new  word  by  writing  g in  place  of  the  b in  boat. 

‘ 1.  Say  rain.  Write  rain  twice.  Cross  out  the  vowel  you  do  not 
I hear.  Draw  a ring  around  the  vowel  that  says  its  name. 

; 2.  Write  mail  twice.  Draw  a ring  around  the  vowel  you  hear. 

: 3.  Write  rain  and  mail. 

■■■■  C 

1.  What  are  the  vowels  in  dear,  in  read,  and  in  meat? 

2.  Which  vowel  do  you  hear  when  you  say  dear?  Which  vowel 
do  you  hear  in  read  and  meat? 

3.  Which  vowel  do  you  not  hear  in  dear,  in  read,  and  in  meat? 

4.  Write  dear,  read,  and  meat  three  times. 
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Power  Vocabulary 

coat  pain 
goat  rail 
main  trail 
near  train 
neat 
pail 

Answers 

A. 

1.  2 r@d 
b@)t  k|i)i 
m0t  n@ 
cl@r 

2.  a 
(yes) 

3.  meat 
boat 

4.  goat 

B. 

1.  Qijw 


m@il 

3.  rain 
mail 

C. 

1.  ea 

2.  e,e 

3.  a 

4.  dear  meat 
read  dear 
meat  read 
dear  meat 
read 


TEACHING  SUGGESTIONS 

This  unit  introduces  the  second  of  the  three 
common  long-vowel  situations.  Lead  pupils  to 
make  the  generalization  that  when  we  have  two 
vowels  together  in  short  words,  the  first  vowel 
“says  its  name”  and  the  second  is  silent.  See  the 
notes  for  the  fourth  day  for  a statement  of  a 
spelling  rule  for  words  like  these.  With  each  day’s 
work,  help  pupils  to  develop  their  understanding 
of  this  simple  but  basic  generalization. 

Lead  pupils  to  see  that  they  must  note  and 
remember,  when  they  are  studying  words  of  this 
type,  what  the  second  vowel  is.  A few  pupils  may 


make  the  generalization  that  in  this  situation 
they  might  expect  a to  be  followed  by  i,  e to  be 
followed  by  a or  e,  and  o to  be  followed  by  a. 
Note  that  in  words  of  this  spelling  pattern,  no 
one  can  spell  correctly  through  phonic  power 
alone,  because  he  cannot  be  sure  about  the  silent 
vowel.  Note,  also,  that  if  the  pupil  understands 
why  there  are  two  vowels,  he  need  not  concern 
himself  about  the  spelling  of  the  phonetic  re- 
mainders of  words  like  these.  He  has  learned  how 
to  look  discriminatingly  at  a word  as  he  studies 
its  spelling. 
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5.  boat 
goat 
coat 

6.  pail 
pain 
rail 
rain 
mail 
main 
trail 
train 
dear 
meat 
near 
neat 

D. 

1.  met 
meat 
ran 
rain 

2.  1.  boat 

2.  meat 

3.  rain 

4.  mail 


5.  Which  balls  make  words  with  the  blocks?  Write  the  words 
you  can  make. 


6.  Use  a letter  ball  at  each  end  to  make  words.  Write  the  words. 


1.  Write  met  and  meat.  Write  ran  and  rain. 

2.  Find  the  words  for  the  spaces.  Copy  the  sentences  and  write 
the  missing  words. 


1.  We  sail  in  our 

2.  Our  dog  eats 


3.  It  looks  like 


4.  The  mailman  brought  th( 
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The  first  activity  for  the  fourth  day  calls  atten- 
tion to  the  vowel  change  in  met  and  meat.  Ask 
pupils  to  tell  why  the  e sounds  different  in  these 
words  (you  hear  the  “sound”  of  the  e when  it  is 
alone;  the  e “says  its  name”  when  followed  by 
another  vowel). 

At  this  point,  help  pupils  formulate  a gener- 
alization to  guide  them  with  similar  words  (when 


you  hear  a vowel  say  its  own  name  in  a short 
word  which  ends  with  a consonant,  you  know 
that  there  is  another  vowel  following  the  one 
you  hear). 

Teachers  should  be  alert  in  helping  pupils  to 
make  frequent  application  of  this  generalization 
when  reading  unfamiliar  words  which  follow  this 
pattern. 
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MORE  TO  DO  * H 
Read  the  sentences.  Spell  the  picture  words. 


2.  The  postman  brings  the  j*"  p ^ in  the 


3.  The 


to  the 


4.  The 


More  To  Do 

1.  sled 
boat 

2.  mail 
rain 

3.  meat 
dog 

4.  man 
gun 

5.  hat 
bed 

6.  dog 
rat 

7.  men 
sun 


5.  The  man  put  his  on  the 


6.  The^^^^^^  ran  after  . 


7.  The  dMs  sit  in  the  ^ 


E * TEST  * Spell  your  words. 
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More  to  Do 

Pupils  should  be  able  to  do  the  “More  to  Do” 
exercise  without  much  preliminary  preparation. 
Be  sure  the  pictures  are  interpreted  correctly  as 

sled,  boat;  mail,  rain;  meat,  dog;  man,  gun;  hat, 
bed;  dog,  rat;  men,  sun. 

Additional  double-vowel  words  for  able  pupils; 
aim,  drain,  toad,  and  toast. 


Sentence  Dictation 

1.  I fed  my  dog  red  meat. 

2.  I read  my  mail  in  the  rain.  (Read  read  as 
present  tense  to  agree  with  this  lesson.) 

3.  Mother  got  a red  boat  for  me. 

4.  He  is  a dear  baby. 


51 


Power  Vocabulary 

deep 

need 

peep 

seed 

seen 

Answers 

A. 

2.  2 

1 

(yes) 

3.  tree 
green 
sleep 
keep 
feed 
see 

B. 

1.  a.  green 

b.  tree 

c.  feed 

2.  a.  keep 

b.  sleep 

c.  see 


TEACHING  SUGGESTIONS 


m 


UNIT  THE  ROBINS 

A 


The  robins  made  their  nest  ir 
a green  tree.  The  mother  likes  tc 
feed  the  baby  birds.  The  father 
likes  to  keep  watch.  He  will  nc 
sleep  when  a cat  is  near.  He  wi 
the  cat  and  fight. 


1.  Read  the  story.  Find  the  new  spelling  words  in  the  story. 
Point  to  each  one  as  you  say  it. 

2.  How  many  vowels  are  in  each  word?  How  many  can  you  hear? 
Does  e say  its  name? 

3.  Write  each  spelling  word. 


1.  Write  the  words  that  start  like  these: 


2.  Write  the  words  that  start  like  these: 
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The  ee  words  involve  the  same  generalization 
as  developed  in  Unit  14;  When  two  vowels  are 
together  in  a short  word,  the  first  “says  its  name” 
and  the  second  is  silent. 

Read  the  story  with  the  pupils.  Be  sure  that 
they  can  recognize  all  the  words  in  the  story.  If 
pupils  are  still  uncertain  about  some  consonant 
sounds,  show  them  that  they  can  use  the  key  word 
panel  from  page  46  to  help  with  identification. 


The  teacher  should  not  be  concerned  because 
no  particular  attention  is  drawn  to  such  blends  as 
gr  in  green,  tr  in  tree,  and  si  in  sleep.  These  con- 
sonant pairs  cannot  be  compared  with  sh,  ch,  th, 
wh,  and  ng,  which  must  be  taught  as  separate 
consonant  sounds.  Pairs  like  gr,  tr,  and  si  con- 
tain two  distinct  consonant  sounds.  The  pupil  can 
hear  them  both,  if  he  will  say  words  containing 
these  paired  consonants  slowly  and  carefully. 
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C BUILDING  NEW  WORDS 


c. 


1.  need 

1.  Write  n in  place  of  the  f in  feed.  2.  seed 

2.  Write  s in  place  of  the  f in  feed.  3.  peep 

4 deep 

3.  Write  p in  place  of  the  si  in  sleep. 

5.  seen 

4.  Write  d in  place  of  the  si  in  sleep.  0 Igj 

5.  Write  s in  place  of  the  gr  in  green.  D. 

6-  Write  e in  place  of  the  ee  in  feed.  green  , tree 

feed 

7.  Say  the  new  words  softly.  Write  them  again. 

KG6p 

^ sleep 

Read  the  story  again.  Copy  these  sentences  and  fill  the  spaces  see 

with  words  from  the  spelling  list. 


] The  robins  made  their  nest  in  a 

I 

j The  mother  likes  to  the  birds. 

I 

The  father  likes  to  watch. 

When  a cat  is  near,  the  father  will  not 

He  will  the  cat  and  fight  him. 
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There  are  at  least  seventeen  such  consonant  pairs. 
Taught  individually,  they  would  constitute  an  un- 
necessarily heavy  learning  load. 

Note  that  the  purpose  of  the  third  day’s  activi- 
ties is  to  develop  spelling  power  by  building 
words  which  the  pupils  have  not  studied.  Continue 
to  lead  pupils  to  use  these  skills  in  reading  as 
well  as  in  spelling.  If  they  sense  the  relationship 
of  their  reading  and  spelling  skills,  pupils  will 


learn  to  spell  when  they  read  and  strengthen 
reading  skills  when  they  spell. 

As  they  begin  each  new  unit,  encourage  chil- 
dren to  compete  with  themselves  in  surpassing 
the  neatness  of  their  previous  writing. 

More  to  Do 

Discuss  the  story  plot  with  the  pupils  as  pre- 
viously suggested.  All  of  the  spelling  words — 
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More  To  Do 

(Sentences  wiH  vary.  See 
Teaching  Suggestions.) 


. * more  to  oo  * 

Write  the  story  the  pictures  tell.  Use  your  spelling  words 
tree,  green,  sleep,  keep,  feed,  and  see. 


E TEST  * Spell  your  words. 
54 


tree,  green,  sleep,  keep,  feed,  and  see  — can  easily 
and  naturally  be  used  in  writing  the  story,  as 
well  as  familiar  words  like  man,  dog,  cat,  etc. 
The  teacher  will  find  it  helpful  to  keep  the  story 
papers  the  pupils  write  to  observe  the  gradual 
growth  in  maturity  of  writing.  The  stories  are  also 
useful  to  show  to  parents  as  a record  of  growth  in 
writing  and  expression.  Teachers  often  put  such 
writing  samples  on  the  bulletin  board. 


Additional  doubled  vowel  (ee)  words  for  able 
pupils  are  given  in  the  following  list:  peek,  week, 
peel,  and  sleet. 

Sentence  Dictation 

1 . Rain  keeps  the  tree  green. 

2.  We  can  see  him  feed  the  pigs. 

3.  Go  to  sleep  in  the  big  bed. 
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r 

i UNIT  I1(S  MAKING  LETTERS  SAV  THEIR  NAMES 

: 


'ihome  like 

if 

I name  here 
time  hope 


a A 

1.  Which  letter  is  the  same  in  all  the  words? 

2.  Can  you  hear  the  e at  the  end  of  each  word? 

3.  Write  the  words  from  the  lesson.  Draw  a ring  around  the 
vowels  that  say  their  names. 

4.  Make  a spelling  rule  for  words  like  home,  name,  time, 
like,  here,  and  hope. 


1.  Say  home.  How  many  sounds?  How  many  letters? 

2.  Say  name.  How  many  sounds?  How  many  letters? 

3.  Write  home  and  name. 

4.  Say  time  and  like.  Which  vowel  do  you  not  hear?  Which 
vowel  do  you  hear? 

5.  Why  does  i say  its  name?  Write  time  and  like. 
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Power  Vocabulary 
late 

Answers 

A. 

1.  e 

2.  no 

3.  h@me 
n0me 
®ne 
(jke 
h(g)re 
ltg)pe 

4.  (See  Teaching 
Suggestions.) 

B. 

1. 3:4 

2.  3;  4 

3.  home 
name 

4.  e;  i 

5.  (See  Teaching 
Suggestions.) 
time 

like 


TEACHING  SUGGESTIONS 

This  unit  introduces  the  third  of  the  three 
common  long  - vowel  patterns,  the  pattern  of 
vowel-consonant-silent  e.  Lead  pupils  to  make  a 
generalization  about  this  word  pattern  such  as: 
“When  1 see  a vowel,  then  another  letter  (con- 
sonant), and  then  an  e at  the  end  of  a short  word, 
I hear  the  name  of  the  vowel  and  the  e is  silent.” 

Be  sure  that  pupils  understand  the  three  pat- 
terns in  which  long  vowel  sounds  occur.  When 


pupils  know  and  can  apply  consonant  sounds, 
short  vowel  sounds,  and  these  three  long-vowel 
patterns,  they  have  considerable  spelling  power 
and  can  readily  learn  to  spell  thousands  of  words. 

In  the  second  day’s  activities,  pupils  are  asked 
to  note  the  number  of  letters  and  the  number  of 
sounds  in  home  and  name  so  that  they  will  realize 
that  sometimes  letters  are  silent.  Write  sleep, 
boat,  keep,  and  mail  on  the  board  and  ask  pupils 
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1. 3:4 

2.  here 
hope 
here 
hope' 
here 
hope 

3.  home 
name 
time 
like 
here 
hope 

4.  hike 
dime 
^e 

Ae 

^de 

jike 

h@ne 


1.  time 

2.  home 

3.  name 

4.  like 

5.  here 

6.  hope 


home 


time 


like 


here 


lope 


1.  Say  here  and  hope.  How  many  sounds  in  each  word? 

How  many  letters  in  each  word? 

2.  Write  here  and  hope  three  times  each. 

3.  Write  all  the  spelling  words  again. 

4.  Copy  these  words.  Draw  a ring  around  the  vowel  you  can  hear, 
bake  came  fine  five  kite  side  joke  bone  cone 

Copy  these  sentences  and  fill  the  spaces  with  words  from  the 
spelling  list.  The  pictures  will  help  you  find  the  right  words. 


1.  We  must  get  to  school  o 

2.  After  school  we  go 

3.  The  boy’s  is  Jack. 

4.  We  to  play  ball. 

5.  "Come 


, Pal,”  said  Jack.  M 


you 


WIN  come. 
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to  compare  the  number  of  sounds  and  the  number 
of  letters.  Help  the  children  see  the  similarity  of 
the  words  on  the  board  to  the  words  for  this  week. 

Exercise  4 for  the  third  day  extends  the  teach- 
ing of  words  with  final  silent  e with  an  additional 
list  of  familiar  words  displaying  the  long  medial 
vowel  and  silent  e. 

In  the  fourth  day’s  activities,  be  sure  the  pupils 
understand  how  to  use  the  pictures  as  clues  to  the 
words  they  will  write,  especially  if  they  need  help. 


For  handwriting  practice  during  this  lesson 
pupils  might  appropriately  review  the  formation 
of  I,  h,  and  k.  Point  out,  or  encourage  pupils  to 
point  out,  each  detail  in  the  proper  formation  of 
these  letters:  the  tall  downward  strokes  are  alike 
and  straight  up  and  down  (parallel);  the  hump  of 
the  h and  the  top  of  the  second  stroke  of  the  k 
are  the  same  height,  the  height  of  all  small  letters; 
the  third  stroke  of  the  k connects  to  the  second 
stroke  and  not  to  the  first  straight  stroke. 
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MORE  TO  DO 


Copy  the  puzzle.  Write  the  right  words  in  the  spaces. 


ACROSS 


DOWN 


i 

I 

i 


2.  It  falls  from  the  sky. 

4.  Change  the  n in  no  to  s. 

5.  Change  the  t in  at  to  m. 

7.  Where  you  live. 

8.  A clock  tells 

9.  Take  an  e off  bee. 

10.  Take  the  h off  hit. 

12.  Same  as. 

15.  It  sounds  like 

18.  Wish. 

19.  What  you  do  at  night. 


1.  You  sail  it  on  the  water. 

3.  It’s  what  they  call  you  by. 
6.  I. 

-7.  Add  an  e to  her. 

11.  Apples  grow  on  it. 

12.  Put  1 before  ate. 

13.  Same  as  10  across. 

14.  Do  not  give  away. 

16.  Take  the  t off  got. 

17.  Take  the  h off  his. 

18.  Him. 


E :<  TEST  t Spell  your  words. 


#■ 


More  To  Do 
Across 

2.  rain 

4.  so 

5.  am 

7.  home 

8.  time 

9.  be 

10.  it 
12.  like 

15.  ate 

18.  hope 

19.  sleep 
Down 

1.  boat 

3.  name 

6.  me 

7.  here 

11.  tree 

12.  late 

13.  it 

14.  keep 

16.  go 

17.  is 

18.  he 


More  to  Do 

This  is  the  first  of  several  crossword  puzzles 
which  require  the  pupils  to  write  their  spelling 
words  and  other  words  which  offer  no  spelling 
difficulties.  The  teacher  should  demonstrate  care- 
fully how  the  puzzle  is  to  be  worked,  reproducing 
it  on  the  chalkboard  if  necessary.  The  crossword 
puzzle  is  usually  popular  with  children  when  they 
understand  the  procedure,  and  is  a good  spelling 
device,  as  it  makes  correct  spelling  essential. 


Additional  vowel-consonant-e  words  for  able 
pupils:  poke,  drove,  wipe,  and  rake. 

Sentence  Dictation 

1.  It  is  time  to  go  home. 

2.  I hope  you  like  it  here. 

3.  My  name  is  on  the  sled. 


57 


Power  Vocabulary 

bake 

beat 

cake 

fade 

gate 

hate 

hide 

lake 

plate 

side 

skate 

wade 

wake 

Answers 

A. 

eat 

ate 

make 

made 

ride 

rode 

B. 

1. 2:3 
2.  a;  e 
e;  a 


UNIT  MORE  “DOING"  WORDS 

eat  make  ride 
ate  made  rode 


Today  I 
Yesterday  I 


Today  I 
Yesterday  I 


Today  I 
Yesterday  I 


1.  Say  eat  and  ate.  How  many  sounds  are  in  each  word? 
How  many  letters  are  in  each  word? 

2.  Which  vowel  can  you  not  hear  in  eat?  In  ate? 

Which  vowel  in  eat  says  its  name?  In  ate? 
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TEACHING  SUGGESTIONS 

Although  this  unit  deals  exclusively  with  verb 
forms,  the  spelling  involves  the  same  two  long- 
vowel  patterns  introduced  in  Units  14  and  16. 
Have  pupils  read  the  words  distinctly.  Ask  them 
to  tell  which  word  is  spelled  like  read  (eat)  and 
which  words  are  spelled  like  home  (ate,  make, 
made,  ride,  and  rode). 

Show  pupils  how  to  study  the  long-vowel 
words,  that  is,  to  note  whether  a long-vowel  word 


is  spelled  with  two  vowels  together  as  in  eat  or 
with  vowel-consonant-silent  e as  in  ate.  In  the 
former  pattern  they  must  note  and  remember 
what  the  second  (silent)  vowel  is. 

Go  over  the  usage  sentences  in  section  A orally 
before  pupils  complete  them  alone.  Encourage  the 
children  to  rely  on  what  sounds  right  to  their 
ears  or  what  seems  natural  to  say  (unless  the 
group  is  composed  of  children  with  particularly 


58 


l3.  Copy  the  sentences.  Fill  the  spaces  with  eat  or  ate. 

Today  I lunch.  Yesterday  I lunch. 

C ■ '• ' . . .... 

1.  Write  each  word  in  the  list  which  ends  with  silent  e. 

2.  How  many  sounds  in  make?  How  many  letters? 

Which  vowel  do  you  hear  in  make?  In  made? 

3.  Copy  the  sentences.  Fill  the  spaces  with  make  or  made. 

Mother  lets  me  candy.  I it  last  week. 

jl.  Say  ride  and  rode.  Why  do  you  hear  only  three  sounds  in 
each  word? 

: 2.  Which  vowel  do  you  hear  in  ride?  In  rode? 

3.  Copy  the  sentences.  Fill  the  spaces  with  ride  or  rode. 

I!  I like  to  on  a train.  I one  once. 


I4.  Your  new  word  ate  can  help  you  spell  more  words.  Add 
letters  at  the  beginning  of  ate.  Try  g,  1,  pi,  and  sk. 


;e  b,  c,  1,  ai 

ommm 


5.  Make  new  words  from  make.  Write  b,  c,  1,  and  w in  place 
of  the  m in  make. 


m 


3.  eat 
ate 

C. 

1.  ate 
make 
made 
ride 
rode 

2.  3;  4 
a;  a 

3.  make 
made 

D. 

1.  The  e is  silent. 

2.  i;  0 

3.  ride 
rode 

4.  gate 
late 
plate 
skate 

5.  bake 
cake 
lake 
wake 


poor  or  unusual  speech  patterns).  Let  pupils  tell 
about  other  activities  which  they  do  today  or 
have  done  yesterday  and  so  broaden  their  sense 
of  present  and  past  tense  changes. 

In  exercise  1 of  the  fourth  day’s  activities, 
the  pupils  should  recall  the  generalization  they 
developed  for  the  words  of  Unit  16.  Have  them 
write  sentences  of  their  own,  using  pairs  of  words 
from  the  spelling  list. 


Practice  the  small  w and  y as  part  of  the  hand- 
writing preparation  for  this  lesson.  Provide  help 
by  board  demonstrations  and  individual  practice. 

The  fourth  and  fifth  activities  of  the  fourth 
day  provide  for  more  word  building. 

More  to  Do 

To  clarify  the  exercise,  it  will  be  well  for  the 
teacher  first  to  do  the  activity  orally  with  the 
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More  To  Do 

1.  a.  make 

b.  made 

c.  eat 

d.  ate 

2.  fade 
wade 

3.  beat 
meat 

4.  hate 
late 

5.  bake 
cake 

6.  hide 
side 


* MORE  TO  DO  $!c 


1.  Copy  the  sentences.  Use  your  spelling  words  to  finish  the 
answers. 


What  will  the  man  do? 

He  will  a boat. 

What  did  the  man  do? 

He  a boat. 

d. 

8 

■4 

What  will  the  man  do? 

What  did  the  man  do? 

The  man  will 


Th< 


^ s 


' 


2.  Change  m to  f and  w in  made.  Write  the  new  words. 

3.  Add  b and  m to  eat.  Write  the  words. 

4.  Add  h and  1 to  ate.  Write  the  words. 

5.  Change  m to  b and  c in  make.  Write  the  words. 

6.  Change  r to  h and  s in  ride.  Write  the  words. 


E * TEST  * Spell  your  words. 
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pupils.  The  second  exercise  should  be  discussed 
with  the  pupils  when  they  finish,  and  the  pupils 
should  read  the  new  words.  This  is  a good  oppor- 
tunity to  point  out  to  the  pupils  the  relationship 
between  the  reading  and  spelling  skills,  i.e.,  in 
spelling  we  write  symbols  for  the  sounds  we  hear, 
and  in  reading  we  blend  sounds  for  the  symbols 
we  see. 


Additional  long-vowel  words  for  able  pupils: 
leap,  aim,  load,  and  came. 

Sentence  Dictation 

1.  We  can  eat  as  we  ride. 

2.  He  ate  and  rode  home. 

3.  The  rain  made  the  tree  green. 

4.  Make  him  go  to  sleep. 
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fNIT  Q©  REVIEW 


A SOUND  TEST 

Vrite  the  letter  that  starts  each  of  these  picture  words. 


Write  the  letter  for  the  vowel  sound  you  hear  in  each  of 
these  picture  words. 


Power  Vocabulary 

fire 

leaf 

pipe 

rake 

road 

snake 

tail 

Answers 

A. 

1.  g 

2.  f 

3.  n 

4.  r 

5.  b 

6.  d 

7.  t 

8.  p 

9.  m 

10.  k 

11.  h 

12.  I 

13.  I 

1.  a 

2.  e 

3.  i 

4.  0 

5.  u 


TEACHING  SUGGESTIONS 

Note  that  Unit  18,  as  do  all  review  units,  has 
four  pages  instead  of  the  usual  three.  Page  61  is 
another  informal  test  on  consonant  and  vowel 
sounds;  page  62  is  a test  of  spelling  power.  Pages 
63  and  64  contain  the  usual  review  of  preceding 
units. 

Do  not  review  consonant  and  vowel  sounds 
before  directing  pupils  to  do  page  61.  Use  results 


of  the  test  to  identify  pupils  who  still  need  help. 
Be  sure  to  provide  additional  practice  for  these 
pupils. 

Note  particularly  any  errors  made  with  the 
vowel  pictures.  Of  all  sounds,  these  short  vowels 
are  the  most  difficult  for  young  children  to  dis- 
tinguish and  remember,  but  they  are  essential  to 
good  spelling. 
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1.  pail 

2.  tail 

3.  coat 

4.  goat 

5.  road 

6.  leaf 

7.  rake 

8.  pipe 

9.  fire 

10.  snake 

11.  plate 

12.  skate 


The  readiness  units  are  conveniently  arranged 
for  use  in  reviewing  these  phonic  elements.  Indi- 
vidual sections  of  Units  2 and  3 each  emphasize 
two  or  three  specific  starting  consonant  sounds. 
Units  4 and  5 provide  intensive  practice  with  the 
five  short  vowel  sounds.  Thus  pages  6 through 
22  should  be  of  particular  help  in  assisting  pupils 
to  overcome  specific  weaknesses.  Also,  the  list  of 


short  words  with  medial  short  vowels  on  page 
17  of  the  teacher’s  manual  will  provide  material 
for  further  practice. 

Page  62  may  be  used  as  a test  of  spelling 
power,  specifically  of  the  pupil’s  ability  to  spell 
words  of  the  double-vowel  patterns.  Note  that 
the  silent  second  vowel  and  the  silent  e are  sup- 
plied. Review  with  pupils  the  generalizations 
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c. 


m 


ii§ 


m 


be 

go 

tree 

home 

like 

he 

no 

green 

name 

here 

me 

so 

sleep 

time 

hope 

0^ 

^ meat 
boat  dear 
read 


ram 


mail 


feed 

see 


eat  make  ride 
ate  made  rode 


1.  Can  you  say  the  a-b-c’s?  Learn  them, 

abcdefghijkimnopqrstuvwxyz 

2.  We  often  write  words  the  way  the  a-b-c’s  come.  A word  which 
starts  with  a comes  first.  The  b words  come  second.  The  c 
words  come  third.  If  there  are  no  a words,  start  with  b words. 
Which  word  comes  first  in  the  Unit  13  list? 

3.  There  are  no  c,  d,  e,  or  f words.  Which  word  comes  second? 

4.  Which  word  comes  next,  he  or  me? 

5.  Which  word  comes  after  me?  Which  word  is  last? 

6.  Write  the  Unit  14  words.  Cross  out  each  vowel  you  cannot 
hear.  Draw  a ring  around  each  vowel  which  says  its  name. 
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2.  be 

3.  go 

4.  he 

5.  no 
so 

6. 

d^r 

i^d 

lijh 

mil 


about  spelling  long-vowel  words  of  these  pat- 
terns. Explain  to  the  children  that  they  should 
say  each  word  and  then  write  the  sounds  they 
hear.  Point  out  that  the  silent  letter  is  shown  in 
its  proper  place.  Let  pupils  spell  one  or  two 
words  orally  to  be  sure  that  they  understand. 

Pupils  who  are  unable  to  spell  these  words 
will  need  reteaching  before  they  go  into  Unit  19. 


Pages  63  and  64  contain  the  usual  review  of 
the  preceding  units.  Read  or  have  the  pupils  read 
the  words  in  each  unit  distinctly.  Review  the 
three  long-vowel  generalizations  taught  in  Units 
13,  14,  and  16. 

The  alphabetizing  skills  are  presented  as  they 
were  in  Unit  12.  Demonstrate  the  procedure 
again  by  alphabetizing  at  the  board  before  pupils 
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7.  boat 
dear 

D. 

1.  2;1 

2.  e (Silent  e at  the  end 
of  a short  word  makes 
the  first  vowel 

say  its  name.) 

3.  ride 
rode 

4.  make 
made 

5.  ate 
eat 
rode 

6.  a.  boat 

b.  tree 

c.  meat 

d.  mail 


UNIT 

13 

UNIT 

14 

UNIT 

15 

UNIT 

16 

UNIT 

17 

be 

3^ 

boat 

read 

tree 

keep 

home 

like 

eat 

ate 

he 

no 

meat 

rain 

green 

feed 

name 

here 

make 

made 

me 

so 

dear 

moil 

sleep 

see 

time 

hope 

ride 

rode 

7.  Which  word  in  Unit  14  will  come  first  if  we  write  them  the 
way  the  a-b-c’s  come?  Which  is  next? 


1.  Read  the  Unit  15  words.  How  many  vowels  are  there  in  each 
word?  How  many  do  you  hear? 

2.  Read  the  Unit  16  words.  Which  vowel  do  you  not  hear  in  each 
word?  Why  do  the  other  vowels  say  their  names? 

3.  Write  the  two  words  from  the  Unit  17  spelling  list  which  start 


4.  Write  the  two  words  from  the  Unit  17  spelling  list  which  start 
like  . 

5.  Write  rode,  eat,  and  ate  the  way  the  a-b-c’s  come. 

6.  Write  the  spelling  words  which  name  these  pictures. 

■■■■  E test  :{c  Spell  your  words, 
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begin.  Only  the  Unit  13  list  is  assigned  for  alpha- 
betizing because  all  of  the  other  lists  contain 
more  than  one  word  beginning  with  the  same 
letter.  Item  5 of  the  fourth  day’s  activities  pro- 
vides a selected  list  which  avoids  the  problem  of 
duplication.  Another  such  list  could  be  sleep,  be, 
dear,  home,  ride,  like.  Finding  alphabetical  order 
by  use  of  the  second  letter  is  taught  in  Grade  3. 


Here  is  a suggested  list  for  the  final  test.  It 
contains  examples  from  the  preceding  five  units: 

me,  boat,  rain,  eat,  keep,  rode,  time. 

Sentence  Dictation 

1.  We  hope  to  eat  at  home. 

2.  I like  to  ride  in  a boat. 

3.  It  is  time  to  read  the  mail. 
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| easy  words  to  spell 


. The  words  in  the  spelling  list  are  easy  to  spell.  Can  you  tell 
why? 

1.  Write  the  two  words  which  have  the  vowel  sound  you  hear 


..  Write  lot,  if,  am,  us,  and  not  the  way  the  a-b-c’s  come. 


. Write  the  three  words  which  have  the  vowel  sound  you  hear 

\.  Which  word  has 
i.  Which  word  ends 
1.  Which  two  words 
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Power  Vocabulary 


cup 

must 

cups 

note 

dim 

pine 

dime 

pins 

dot 

pots 

dots 

pup 

dust 

pups 

fin 

same 

fine 

tin 

fins 

tins 

ham 

use 

hot 

wife 

life 

win 

lift 

wine 

lots 

wins 

mine 

Answers 

A. 


1. 

(See  Teaching 

Suggestions.) 

1.  2. 

up 

us 

3. 

am 

if 

lot 

- 

not 

ill  B. 

us 

in 

3.  up 

if 

4.  lot 

him 

not 

" 2. 

am 

TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  the  words  distinctly. 
The  words  in  this  unit  are  again  phonetically 
regular  and  have  short  vowel  sounds.  Lead  pupils 
to  see  that  the  words  are  easy  to  spell  because 
they  are  spelled  exactly  as  they  sound.  One  letter 
spells  each  sound. 

The  consonant  sounds  and  the  short  a,  i,  and 
II  sounds  should  be  reviewed.  Use  the  key  word 


panel  on  page  46  and  the  medial  short -vowel 
symbols  from  page  39.  The  second  and  third 
days’  activities  depend  upon  skill  in  distinguish- 
ing these  consonant  and  vowel  sounds. 

The  following  sentences  use  all  of  these  spell- 
ing words  and  might  be  copied  on  the  board  to 
provide  related  handwriting  practice.  Emphasize 
the  formation  of  f and  u. 
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up 


US 


in 


c. 

1.  in 

2.  am 
him 

3.  not 
lot 

4.  in 
him 

D. 

1.  cup 
pup 

2.  bus 

3.  pin 
tin 

4.  ham 
pot 


not 


lot 


1.  Which  word  ends  with  the  sound  that  starts 

2.  Write  two  words  which  end  with  the  sound  that  starts  fi 

3.  Write  two  words  which  end  with  the  sound  that  starts 

4.  Some  words  are  opposites  in  meaning. 

yes^— ►no  down  up 

Write  opposite  words  for  the  words  below. 


her« 


out« 


D BUILDING  WORDS 


1.  Write  c before  up.  Write  p before  up.  Say  the  new  words. 

2.  Write  b before  us.  What  is  the  new  word? 


3.  Write  p before  in.  Write  t before  in. 
Say  the  new  words. 

4.  Write  h before  am.  Write  p in  place  of 
the  1 in  lot.  Say  the  new  words. 
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1.  Can  he  go  up  the  hill  with  us? 

2.  If  he  can,  we  want  to  take  him. 

3.  It  is  not  hot  there  in  the  woods. 

4.  I am  sure  he  will  like  it  a lot. 

Work  on  the  third  day  introduces  antonyms  as 
“opposite”  words.  Introduce  the  word  antonym 
if  you  feel  the  group  is  sufficiently  mature.  Be 
sure  pupils  understand  the  concept  before  they 
begin  the  activity.  Other  antonyms  which  might 
be  used  to  extend  the  idea  are  white-black,  over- 


under,  wet-dry,  cold-hot,  before-after,  top-bottom, 
hard-soft,  and  smooth-rough. 

Activities  for  the  fourth  day  are  devoted  again 
to  word-building  exercises.  Repeated  emphasis 
upon  such  activities  will  help  the  pupil  build  his 
power  vocabulary  far  beyond  the  words  included 
in  this  spelling  book. 

More  to  Do 

This  page  will  probably  require  some  demon- 
stration by  the  teacher.  In  the  first  exercise,  for 
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* more  to  do  * 

Write  the  words  you  can  make  with  these  letters. 


More  To  Do 


1.  tin 

wins 

pin 

wine 

win 

pine 

fin 

pins 

fins 

tins 

fine 

mine 

2.  bus 

use 

bust 

must 

dust 

3.  cup 

pup 

cups 

pups 

4.  life 

lift 

wife 

5.  came 

name 

same 

6.  him 

dim 

dime 

time 

7.  hot 

got 

not 

note 

lot 

pots 

dot 

dots 

pot 

lots 

" ‘a  *-4 


example,  show  that  the  balls  f,  p,  f,  and  w can 
be  used  to  form  tin,  pin,  fin,  and  win,  but  that  m 
cannot  be  used.  Try  adding  only  the  blocks  and 
point  out  that  in  this  case  none  of  the  blocks  will 
make  words.  Next  try  all  of  the  balls  with  each 
block.  Show  that  e can  be  used  to  form  pine, 
mine,  fine,  and  wine,  and  s can  be  used  to  form 
tins,  pins,  fins,  and  wins,  but  that  £ cannot  be 
used. 

Direct  pupils  to  try  the  balls  first  with  the 
roots,  then  the  blocks,  then  the  balls  and  the 


blocks.  Give  pupils  opportunity  to  read  their 
words  if  possible. 

Additional  short-vowel  words  for  able  pupils: 

limp,  blot,  strip,  plum,  and  drug. 

Sentence  Dictation 

1.  Get  up  in  time  if  you  can. 

2.  We  had  a lot  of  fun. 

3.  I am  not  at  home. 

4.  Mother  made  us  run  home. 

5.  I hope  he  likes  him. 
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Power  Vocabulary 

beds 

boats 

clown 

cows 

dogs 

drown 

guns 

hats 

houses 

mouse 

pigs 

tops 

trees 

Answers 

A. 

2.  ou;  ow 

3.  cow 
how 
now 
down 
brown 

4.  c;  k 

B. 

1.  2;3 
our 
out 

(The  ou  is  treated  as 
one  special  sound.  See 
Teaching  Suggestions.) 


UNIT  ^(D  OW  AND  OU  WORDS 


cow 

brown 

how 

our 

now 

out 

down 

house 

A 


1.  Say  the  spelling  words.  Listen  for  each  ou  sound. 

2.  What  are  the  two  ways  we  can  write  the  ou  sound?  Write 
them. 

3.  Copy  these  sentences  and  fill  the  spaces  with  words  from  the 

We  get  milk  from  a 
Tell  me  to  do  it. 

We  ore  not  ready  to  go 
Do  not  fall  the  hill. 

In  the  fall  the  leaves  turn 


4.  Cow  starts  with  the  same  sound  as 


Which  two  letters  can  make  the  k sound? 


1.  How  many  sounds  in  our?  How  many  letters? 
Write  our  and  out. 
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TEACHING  SUGGESTIONS 

The  purpose  of  the  unit  is  to  have  pupils  make 
the  generalization  that  the  ou  sound  is  usually 
spelled  ou  or  ow,  and  that  two  letters  are  used 
to  spell  the  sound  in  either  case.  (The  long  o 
sound  of  the  ow  spelling,  which  is  also  common 
in  children’s  vocabulary,  is  presented  in  Unit  32 
beginning  on  page  1 12.)  The  ou  sound  is  an  addi- 
tional vowel  sound  like  others  (oo,  oi,  au,  etc.) 
which  will  be  introduced  when  the  need  occurs. 


Read  or  have  pupils  read  the  new  words  dis- 
tinctly. Note  that  c,  which  occurs  here  in  a regu- 
lar spelling  list  for  the  first  time,  spells  the  k 
sound  in  cow.  (The  c spelling  of  the  k sound  is 
presented  formally  in  Unit  23  on  page  77.)  At 
this  time,  for  item  4 of  the  first  day’s  activities, 
explain  briefly  that  c can  spell  the  k sound. 

Have  pupils  practice  the  proper  formation  of 
c and  w.  Call  attention  to  proper  word  spacing. 
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2.  How  many  sounds  are  there  in  house?  How  many  letters? 
Which  letter  is  silent?  Write  house. 

3.  Build  a new  word  by  writing  m in  place  of  the  h in  house, 
j Say  the  new  word. 

[ 

1.  Copy  the  sentences  and  fill  in  the  spaces  with  words  from  the 
spelling  list. 

Come  to  house. 

Do  not  go  of  the  room. 

We  live  in  a new 


2.  Write  cl  in  place  of  br  in  brown.  Write  d in  place  of  b. 


1.  Write  s after  cow.  What  is  the  new  word? 

We  can  make  a word  mean  more  than  one  by  adding  some- 
thing to  it.  What  must  we  add? 


2.  Write  the  words. 


3.  Write  the  names  for  the  pictures. 


Ff-  .90 
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» 


|5; : , 

fll 


2.  3;  5 
e 

house 

3.  mouse 

C. 

1.  our 
out 
house 

2.  clown 
drown 

D. 

1.  cows 
s 


2.  house 


houses 

a. 

hats 

b. 

beds 

c. 

tops 

d. 

pigs 

e. 

guns 

f. 

trees 

g- 

boats 

h. 

dogs 

The  first  and  second  activities  for  the  second 
day  treat  the  diphthong  ou  as  one  sound.  There- 
fore, children  will  think  of  hearing  the  ou  sound 
and  the  r sound  in  our,  i.e.,  two  sounds  spelled 
with  three  letters. 

Item  2 points  out  the  silent  e in  house. 

Item  3 demonstrates  to  pupils  that  if  they  can 
spell  house,  they  can  spell  mouse.  Encourage  fre- 
quent observation  of  such  spelling  relationships. 


In  the  fourth  day’s  activities,  the  addition  of  s 
to  form  the  plural  is  introduced  for  the  first  time. 
This  is  the  first  and  simplest  of  the  structural 
generalizations  which  are  gradually  developed 
throughout  this  spelling  series.  These  generaliza- 
tions have  usually  been  introduced  earlier  in  the 
reading  program.  Teachers  should  make  frequent 
application  of  the  principle  whenever  the  oppor- 
tunity occurs. 
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* MORE  TO  DO  * 


More  To  Do 
1.  0 

2.  ow 

3.  own 

4.  down 

5.  drown 
Now 
how 

our 

brown 

cow 

out 

our 

house 

down 


Copy  the  add-a-letter  puzzle. 
Add  the  words.  Each  new  letter 
goes  on  a colored  square. 


1.  The  15th  letter  in  the  alphabet. 

2.  Something  you  say  when  you  are  hurt. 

4.  Not  up. 

5.  To  sink  under  water. 


3. 

4. 

5. 

Write  what  the  boy  is  saying.  Fill  in  the  spaces  with  words 
from  your  spelling  list. 


N h did  o b c get  o of 

the  barn  behind  o h and  d that  hill? 


E * TEST  * Write  your  words. 
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More  to  Do 

Demonstrate  the  add-a-letter  puzzle  orally  so 
that  pupils  understand  what  is  expected.  If  the 
pupils  understand  that  all  the  spelling  words  in 
the  week’s  list  are  to  be  used  in  the  second  exer- 
cise, they  should  be  able  to  fill  in  the  blanks 
without  difficulty. 

Additional  words  with  ou-ow  for  able  pupils: 

cloud,  crown,  frown,  howl,  and  growl. 


After  the  test,  remind  pupils  to  color  the  cor- 
rect number  of  “bricks”  in  their  graphs  to  show 
how  many  words  they  spelled  right.  Discuss  with 
each  pupil  the  progress  his  graph  shows. 

Sentence  Dictation 

1 . We  feed  our  brown  cow. 

2.  Now  how  is  he  to  get  out? 

3.  Run  down  to  our  house. 
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two  books  \ 
or  ) 

to  books? 


to  did  1 are 
two  done  saw  have 


We  write,  "Go  to  school.”  We  write,  "I  have  two  books.” 
Two  means  2.  Copy  the  sentences.  Write  to  or  two  for  the 

spaces.  Father  goes  work.  One  and  one  are  k 


1.  We  say,  "He  and  I will  go.”  We  write  I,  not  i.  Copy  the  sen- 
tences. Write  I for  the  spaces. 

He  and  will  go.  He  and  came. 

2.  Write  two,  are,  done,  and  saw  the  way  the  a-b-c’s  come. 

C 

1.  Which  word  begins  and  ends  with  the  same  letter?  Copy  these 
sentences.  Write  did  for  the  spaces. 

He  28  his  work  well.  They  not  want  to  go. 
Done  is  used  with  a helper  word.  Copy  these  sentences.  Write 
done  for  the  spaces. 

She  has  H the  dishes.  The  boys  have  S it. 
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Answers 

A. 

2.  to 
two 

B. 

1.  I 
I 

2.  are 
done 
saw 
two 

C. 

1.  did 
did;  did 
done;  done 


TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  all  the  words  care- 
fully and  distinctly.  This  unit  requires  careful 
and  patient  teaching  because  most  of  the  words 
in  the  list  are  phonetically  irregular.  Explain  to 
pupils  that  although  many  words  are  spelled  as 
they  sound,  some  are  not.  Such  words,  of  course, 
must  be  learned  by  a combination  of  eye-,  lip-, 
and  hand-spelling.  (Obviously,  the  terms  “eye- 
spelling,” “lip-spelling,”  and  “hand-spelling” 


should  not  be  used  with  children  at  this  level. 
See  the  introductory  “How  We  Learn  to  Spell” 
for  a discussion  of  these  terms.) 

Homonyms,  which  are  reviewed  repeatedly 
throughout  the  series,  are  introduced  in  the  first 
day’s  activities.  Demonstrate  at  the  board  the 
uses  of  to  and  two.  (Too  is  introduced  with  other 
oo  words  in  Unit  22.)  Explain  carefully,  since 
the  confusion  of  to  and  two  is  a common  error. 
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2.  have;  have 
(Note  the  im  uses 
for  have.) 

3.  saw 
can 

D. 

1.  did 
done 

2.  to 
two 

3.  saw 

4.  have 

5.  I 

6.  are 


2.  In  the  sentences  you  have  just  written,  has  and  have  are 
helper  words.  Copy  these  sentences.  Write  have  for  the  spaces. 

We  seen  her.  They  the  ball. 

3.  These  words  sound  the  same  but  are  not  spelled  the  same. 


to 


two 


These  pairs  of  words  are  spelled  the  same  but  do  not  mean 
the  same  thing.  Write  the  words.  Watch  for  more  words  like 
these. 


D 

Copy  these  sentences.  Use  the  right  word  for  each  space. 

(did  or  done)  1.  Today  I do  the  work.  Yesterday  I it. 

(did  or  done)  Now  the  work  is  H 

(to  or  two)  2.  I went  H the  store.  I got  books. 

(saw  or  seen)  3.  I see  the  boat.  Yesterday  I H the  boat. 

(has  or  have)  4.  I Hi  seen  the  boy. 

(I  or  me)  5.  Who  is  at  the  door?  It  is  H 

(is  or  are)  6.  We  H here  to  work. 
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Handwriting  practice  for  the  first  day  should 
emphasize  the  proper  formation  of  t and  g.  Have 
pupils  notice  especially  the  height  of  the  small 
t and  the  hanging  tail  of  the  g.  Get  and  got  are 
good  words  for  practice. 

The  emphasis  in  this  unit  should  be  on  the 
spelling  of  the  words  rather  than  on  correct 
usage.  It  is  not  intended  that  pupils  should  be 
able  to  master  perfectly  the  correct  forms  pre- 
sented in  the  exercises,  but  errors  with  these 
words  are  common.  Practice  with  correct  usage 


will  help  make  the  right  forms  habitual.  Pupils 
will  profit  from  additional  work  at  the  board. 

The  directions  for  the  second  activity  of  the 
third  day  refer  to  the  use  of  has-have  in  the  first 
activity.  The  activity  itself  contrasts  the  two  uses 
of  have.  Encourage  children  to  notice  the  differ- 
ence. ! 

The  third  activity  illustrates  homonyms,  es- 
pecially those  in  which  the  same  word  means  i 
more  than  one  thing.  At  this  level  alike  words  i 

such  as  down  meaning  “feathers”  and  down 
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MORE  TO  DO 

Copy  each  sentence.  Write  the  picture  words.  Choose  the 
right  word  when  two  are  given. 

1.  We  went  (two,  to)  get  the  • 


2.  We  sow  (two.  to)  green 


3.  Th. 


did  the  work. 


4.  The  men  hove  (did,  done)  the  work. 

5.  He  and  (i,  I)  rode  on  the 

6.  Father  let  (me,  I)  go  in  the^ 

7.  The  is  coming  on  the 

8.  The  mail  train  (is,  are)  late. 

9.  He  and  I have  seen  the  lost 

10.  He  and  I (saw,  seen)  the  f'un. 

E TEST  Write  your  words. 
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More  To  Do 

1.  to 

COWS 

2.  two 
trees 

3.  men 

4.  done 

5.  I 
train 

6.  me 
boat 

7.  mail 
train 

8.  is 

9.  dog 
10.  saw 

pig 


meaning  “below”  are  more  common  than  totally 
different  words  with  the  same  sound,  such  as 

due-dew,  rain-reign,  plane-plain. 

More  to  Do 

Review  again  the  uses  of  to  and  two  before 
pupils  do  the  exercise  independently.  Pupils  rare- 
ly get  enough  practice  on  the  various  uses  of  to, 
too,  and  two.  Errors  commonly  persist  into  high 
school  and  college  writing.  The  page  may  be 
used  as  a diagnostic  test  to  determine  whether 


pupils  can  use  the  forms  correctly.  Remedial 
work  should  be  done  with  pupils  who  make 
errors. 

Additional  words  with  unexpected  spellings, 
for  able  pupils;  else,  nurse,  poem,  salt,  and  sold. 

Sentence  Dictation 

1.  I saw  the  two  men  run. 

2.  We  are  not  done  at  our  house. 

3.  I have  to  go  home. 

4.  Did  it  rain  here? 
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Power  Vocabulary 

books 

looks 

rooms 

schools 

Answers 

B. 

1.  room 
soon 
school 

2.  school 
school 

C. 

1.  book 
took 
look 
good 


UNIT 


c 


too 


room 

soon 

school 

book 

took 

look 

good 


WORDS 

Our  teacher  took  our 
room  to  the  school  library. 
I like  to  look  for  a good 
book.  The  big  boys  and 
girls  read  two  books  every 
month.  Soon  I will  be  able 
to  read  all  the  books,  too. 


Find  your  spelling  words  in  the  story.  Say  each  word  as 
you  point  to  it. 

B 

1.  The  oo  spells  two  different  vowel  sounds.  Say  too.  Say  book. 
The  oo  spells  a long  sound  in  too.  The  oo  spells  a shorter 
sound  in  book.  Write  three  spelling  words  which  have  the 
same  oo  sound  as  in  too. 

2.  The  ch  in  school  has  a k sound.  Write  school  twice. 

™ 1.  Write  the  four  words  with  the  oo  sound  in  book. 

fi 
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TEACHING  SUGGESTIONS 

Read  the  week’s  words  distinctly  and  have 
pupils  point  to  the  words  as  they  are  read.  Draw 
attention  to  the  fact  that  there  are  two  different 
sounds  spelled  by  oo.  The  four  words  making 
each  oo  sound  are  grouped  together  in  the  list. 
Have  pupils  say  soon  and  then  book  several 
times  to  notice  the  difference  in  the  oo  sounds. 
Lead  pupils  to  the  generalization  that  when  they 
hear  the  short  oo  or  the  long  oo  sound  in  a word, 
it  will  usually  be  spelled  oo.  (Put,  in  which  the 


short  oo  sound  is  spelled  with  u,  is  an  exception 
taught  in  Unit  35.) 

Call  attention  to  the  unexpected  spelling  of 
school  (item  3,  second  day).  Remind  pupils  that 
when  words  are  not  spelled  as  we  expect  them 
to  be  spelled,  we  must  note  and  remember  how 
they  are  different. 

In  the  story  on  page  74,  note  carefully  the 
spelling  of  to,  two,  and  too.  Make  certain  that 
all  pupils  understand  the  difference  in  meaning 
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2.  Write  s after  room,  school,  book,  look. 

3.  Copy  the  sentences.  Fill  each  space  with  one  of  the  spelling 
words. 

I I have  a new  ^ \ 

I 

I I like  to  at  it. 

I'  D -- 

i 1.  You  now  have  three  words  which  sound  the  same.  They  are 
I to,  two,  and  too.  Two  means  2.  Too  means  also. 

2.  Write  the  story.  Fill  the  spaces  with  the  right  words. 

Our  teacher  our  the 

library.  1 like  for  a 

The  big  boys  and  girls 
read  every  month.  I will 

be  able  read  all  the  , 


It  is  a book. 
Once  I it  to  bed. 


3.  Copy  these  words.  Listen  to  the  oo  sounds  in  the  words.  Draw 
a ring  around  each  oo  that  makes  the  sound  of  oo  as  in  room. 

food  noon  moon  spoon  cool  spool 
cook  hook  shook  foot 
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.i 


2.  rooms 
schools 
books 
looks 

3.  book 
good 
look 
took 

D. 

2.  took 
room 
to 

school 

to 

look 

good 

book 

two 

books 

Soon 

to 

books 

too 

3.  t@d 
n@n 


cook 

hook 

shook 

foot 


among  these  homonyms  and  that  they  associate 
the  correct  spelling  with  each  meaning.  Give  as 
much  practice  as  is  possible  on  this  common 
source  of  error.  Check  pupils’  independent  writing 
particularly  for  this  detail. 

Note  that  pupils  are  expected  to  write  the 
plural  form  of  book  in  two  of  the  blanks  for  the 
fourth  day.  This  is  the  first  instance  in  which 
pupils  are  expected  to  add  s to  a word  without 
having  been  specifically  guided.  Pupils  have  been 


given  previous  experience,  however,  in  item  2 of 
the  third  day’s  activities,  which  requires  writing 
book,  room,  look,  and  school  as  plural  words. 

Have  pupils  concentrate  on  a neat  circular  o 
as  a handwriting  preliminary  to  the  writing  for 
this  lesson.  Stress,  also,  the  proper  formation  of 
b and  d.  Let  pupils  tell  how  these  two  letters  are 
alike  and  unlike. 

More  words  showing  the  two  oo  sounds  are 
given  in  item  3 of  the  fourth  day.  Such  lists  ex- 
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More  To  Do 
Across 

1.  room 

2.  too 

3.  school 

5.  go 

6.  book 

7.  to 

8.  on 

9.  look 
Down 

1.  run 

2.  took 

3.  soon 

4.  look 

5.  good 
7.  too 


* MORE  TO  DO 

Copy  the  puzzle.  Write  in  the  right  words. 


2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

1 1 1 

1.  Part  of  a house. 

2.  Also. 

3.  Where  you  learn  to  spell. 

5.  Yesterday  I went.  Today  I 

6.  You  have  one  on  your  desk. 

7.  It  sounds  like  too. 

8.  Upon. 

9.  Same  as  4 down. 


1.  Walk  fast. 

2.  Today  I take.  Yesterday 

I 

3.  Not  very  long  from  now. 

4.  See! 

5.  Not  bad. 

7.  Also. 


E TEST  Write  your  words. 
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tend  the  pupils’  awareness  of  the  principle  being 
taught  and  may  provide  supplementary  study  lists 
for  able  learners. 

More  to  Do 

Be  sure  the  pupils  remember  how  the  cross- 
word puzzles  are  done  and  demonstrate  the 
procedure  again  if  necessary.  Suggest  to  the  pupils 
that  they  write  lightly  in  the  squares  until  they 


are  sure  the  puzzle  has  been  worked  correctly. 

Additional  oo  words  for  able  pupils:  fool, 
stoop,  stool,  wool,  and  stood. 

Sentence  Dictation 

1.  We  took  a good  look  at  the  house. 

2.  I have  a book  at  school,  too.  (Do  not  re- 
quire the  comma.) 

3.  We  hope  to  see  our  room  soon. 
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A 

1.  Read  all  the  new  words.  Which  two  letters  are  used  to  make 
the  k sound? 

2.  How  many  sounds  are  in  kept?  What  letters  make  the  last 
two  sounds?  How  many  sounds  do  you  hear  in  milk? 

3.  Which  letter  do  you  not  hear  in  take?  Write  kept,  milk, 
and  take. 

4.  Say  kitten.  Do  you  hear  two  parts  in  this  word?  Write 
kitten  twice.  Draw  a line  after  the  first  t. 


kept 

came 

kitten 

can 

milk 

cat 

take 

come 

Power  Vocabulary 

cats 

comes 

kittens 

Answers 

A. 

1.  k:c 

2.  4;  p;t;4 

3.  e 
kept 
milk 
take 

4.  yes 
kit/ten 
kit/ten 

B. 

1.  milks 
milked 


B 

1.  We  add  s and  ed  to  some  doing  words.  We  say,  "Today  I 
look.”  "He  looks  now.”  "Yesterday  I looked.”  Copy  the  story. 
Draw  a line  under  the  s and  ed  endings  on  milk. 

Father  went  to  the  barn  to  milk  the  cow.  He 
milks  her  every  day.  I milked  our  cow  yesterday. 
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TEACHING  SUGGESTIONS 

The  purpose  of  this  unit  is  to  lead  pupils  to 
the  generalization  that  the  k sound  can  be 
spelled  with  c or  k.  The  c spelling  of  the  k sound 
occurred  in  Unit  20  (cow). 

After  pronouncing  the  words,  point  out  that 
come  has  an  unexpected  spelling  and  that  kitten 
has  two  parts.  This  is  the  first  two-syllable  word 
to  appear  in  the  second-grade  list.  Show  pupils 
how  to  say  the  word  in  two  parts.  Point  out  that 


it  will  be  easy  to  spell  this  long  word  if  each  syl- 
lable is  spelled  separately:  kit  ten.  Show,  also, 
that  if  you  can  spell  kitten,  you  can  spell  mitten. 

Review  the  short  vowel  sounds  in  cat,  can, 
kept,  and  milk. 

Lead  pupils  to  understand  that  when  they  hear 
the  k sound  in  a word,  they  must  note  and  re- 
member whether  it  is  spelled  with  c or  k.  (The 
ck  spelling  of  the  k is  introduced  in  Unit  33  but 


2.  come 
came 
comes 


kept  kitten 


milk  take  came  can  cat  come 


C. 

1.  Cats 
kittens 
milk 
can 
kept 

2.  a.  cup 

b.  coat 

c.  cow 

D. 

1.  a.  cat 

b.  kittens 

c.  milk 

2.  take 

3.  can 


2.  We  say,  "Today  I come.”  "Today  she  comes.”  "Yesterday 
she  and  I came.”  Copy  the  sentences.  Write  come,  comes, 
and  came  for  the  spaces. 

I will  to  your  house. 

Yesterday  we  home  in  our  new  car. 

Jane  to  see  me  every  Monday. 

C 

1.  Copy  the  sentences  and  fill  the  spaces  with  the  right  letters. 

C s and  k s like  m . 

Jack  c run  fast. 

Mother  k the  house  clean. 

2.  These  words  have  a k sound  that  is  spelled  with  a c.  Write 


2.  Write  a spelling  word  that  rhymes  with  make. 

3.  Write  a spelling  word  that  rhymes  with  man. 


78 


does  not  occur  frequently  in  second-grade  lists.) 
In  the  previous  unit,  of  course,  pupils  met  the  ch 
spelling  of  the  k sound  in  school.  This  spelling  is 
rare  even  in  the  third  grade,  where  only  ache, 
stomach,  and  echo  are  likely  to  be  found  in  the 
children’s  vocabulary. 

Both  items  for  the  second  day  illustrate  the 
addition  of  s to  verbs  for  third  person  singular 
but  rely  on  ear  awareness  for  selection.  Do  not 
attempt  to  teach  grammar  in  this  situation.  Notice 
that  patterns  are  provided  in  the  preliminary 


material.  If  help  is  necessary,  provide  for  addi- 
tional ear  training  by  having  pupils  read  sentences 
from  the  board  which  display  the  proper  usage. 

Initial  letters  have  been  provided  in  the  third 
day’s  activities  to  assist  pupils  in  finding  the 
proper  words.  Plural  endings  are  also  given  where 
required. 

Word  building  is  presented  in  exercise  2 of  the 
third  day.  Point  out  to  pupils,  as  they  work  the 
second  activity,  that  if  they  can  spell  boat,  which 
was  taught  in  Unit  14,  they  can  spell  coat. 
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MORE  TO  DO 


More  To  Do 

(Sentences  will  vary.  See 

Write  the  story  the  pictures  tell.  Try  to  use  the  spelling  Teaching  Suggestions.) 

words  cat,  kitten,  milk,  kept,  take,  came,  can,  and  come. 


During  handwriting  practice,  point  out  the  simi- 
larity between  the  c and  e and  other  letters  which 
use  a circular  stroke;  b,  d,  a,  g,  o,  p,  q. 

More  to  Do 

As  in  the  other  units,  discuss  the  story  plot 
with  the  pupils,  eliciting  from  them  the  sequence 
of  events  told  in  the  pictures.  Guide  the  discus- 
sion so  that  pupils  will  have  occasion  to  use  the 
words  in  the  weekly  spelling  list:  kept,  kitten, 
milk,  take,  came,  can,  cat,  come.  Pupils  should 
be  able  to  spell  many  other  words  which  they 


will  necessarily  use:  soon,  too,  fed,  dish,  etc. 
Teachers  may  use  the  story  to  introduce  the 
punctuation  conventions  of  direct  speech  if  pupils 
have  not  yet  used  them. 

Additional  words  with  k and  c,  for  able  pupils: 
cot,  cub,  cab,  bike,  and  skunk. 

Sentence  Dictation 

1.  I can  come  out  soon. 

2.  Our  cat  came  to  take  the  milk. 

3.  We  kept  our  kitten  at  school. 
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Power  Vocabulary 
hits 

Answers 

A. 

1.  lot 

2.  brown 

3.  school 

4.  kit/ten 

5.  books 
schools 
rooms 
houses 
cows 

B. 

1.  cow 
kept 
milk 


UNIT 


REVIEW 


too 


up 

am 

cow 

brown 

room 

US 

him 

how 

our 

soon 

in 

lot 

now 

out 

school 

if 

not 

down 

house 

book 

kept 

came 

took 

kitten 

can 

look 

milk 

cat 

did 

1 

are 

good 

ta  ke 

come 

two  done  sow  hove 


Q 

ike  ^ 


1.  Write  the  word  from  Unit  19  which  starts  like 

2.  Write  the  word  which  rhymes  with  down. 

3.  Write  the  word  which  has  ch  for  the  k sound. 

4.  Write  the  word  which  has  two  parts.  Draw  a line  between 
the  parts. 

5.  When  we  write  s after  a name  word,  we  mean  more  than 
one.  Make  new  words  by  writing  s after  book,  school,  room, 
house,  and  cow. 


1.  Write  milk,  cow,  and  kept  the  way  the  a-b-c’s  come. 
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TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  the  words  in  each 
unit  list  distinctly.  Review  the  generalizations 
taught  in  each  unit.  Use  the  key  word  pictures 
from  page  46  to  extend  item  1 for  the  first  day. 
Have  pupils  point  out  the  spelling  words  which 
begin  the  same  as  each  picture  word  (there  will 
not  be  matching  words  for  fish,  pig,  or  wagon). 
Also  note  words  beginning  with  vowels  (up  and 


in  repeat  the  key  sounds  of  umbrella  and  Indian, 
but  are  and  our  do  not  have  the  same  starting 
sounds  as  the  key  words  apple  and  ostrich). 

Let  pupils  find  other  rhymes  in  the  lists  after 
item  2.  Cow,  how,  now;  book,  took,  look;  and 
lot,  not  are  the  only  other  rhymes  among  the 
words  given.  Pupils  can  suggest  other  words,  such 
as  those  given  here: 


80 


2.  The  c spells  the  k sound  in  five  words.  Write  these  words. 

3.  The  k spells  the  k sound  at  the  beginning  of  two  words. 
I Write  them. 

|!  4.  The  k spells  the  k sound  at  the  end  of  four  words.  Write  them. 

5.  These  sentences  use  the  wrong  words.  Copy  the  sentences. 
Make  them  right  with  words  from  the  lists. 


)< 


We  went  too  the  store  to  buy  to  pies. 

X 

Mother  went,  two. 


^ . u , , 

I seen  the  book  you  lost. 


We  done  our  work  yesterday. 


. 6.  Write  us,  how,  two,  room,  school,  and  kept  the  way  the 
a-b-c’s  come. 

! abcdefghH  ijkfi 

lmnop(grBisS 
tluflvwxyz 

i 
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2.  cow 
came 
can 
cat 
come 

3.  kitten 
kept 

4.  book 
took 
look 
milk 

5.  to 
two 
too 

I 

saw 

did 

6.  how 
kept 
room 
school 
two 
us 


did 

soon 

came 

can 

good 

cat 

slid 

noon 

name 

tan 

hood 

rat 

lid 

moon 

same 

man 

wood 

hat 

kid 

spoon 

lame 

ran 

bat 

hid 

tame 

pan 

sat 

The  term  “name  word”  is  used  in  item  5 of 
the  first  day  to  avoid  the  more  formal  term 
“noun.” 


Item  5 in  the  second  day’s  activities  presents 
errors  typically  found  in  pupils’  writing.  This 
begins  a long  program  of  stressing  proofreading 
for  all  written  work.  Note  particularly  any  errors 
in  the  use  of  to-two-too.  Call  attention  to  the 
use  of  capitals  at  the  beginning  of  each  sentence 
and  for  the  names  Mother  and  I.  Lines  3 and 
4 contain  usage  errors.  Have  pupils  say  the 
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1.  can 
milk 
down 
milk 
out 
cat 

kittens 

are 

milk 

2.  cows 
down 
house 

3.  good 
look 
book 

4.  room 
books 


corrected  sentences  silently  until  they  sound 
right  to  them.  If  they  make  errors  here,  put 
sentences  on  the  board  which  show  correct  usage 
and  provide  opportunity  for  oral  use  of  the  correct 
forms. 

The  pupils  may  need  some  help  in  discussing 
the  pictures  on  page  82  in  order  to  fill  in  the 


blanks  with  can,  milk,  down,  milk,  out,  cat,  kit- 
tens, are,  and  milk  in  the  first  exercise;  cows, 
down,  and  house  in  the  second;  good,  look,  and 
book  in  the  third;  room  and  books  in  the  fourth. 
Some  letters  have  been  given  to  aid  the  pupil  in 
making  the  correct  choices. 

Pupils  should  be  able  to  do  the  crossword  puz- 
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D 


Copy  the  puzzle.  Write  the  right  words  in  the  spaces. 


5.  What  you  say  when  you  are  surprised. 


13.  CT 

15.  I hit.  He 

16.  without  the  h. 

17.  Today  I keep. 

Yesterday  I 


8.  Today  I come.  Yesterday  I 


12. 

13.  What  cats  and  kittens  like. 


14.  I am.  He 


E * TEST  * Write  your  words. 


% 

■i 
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D. 

Across 

2.  can 

4.  cow 

6.  house 

9.  are 

10.  book 
13.  mail 

15.  hits 

16.  at 

17.  kept 
Down 

1.  two 

3.  are 

5.  oh 

7.  school 

8.  came 

11.  kitten 

12.  cat 

13.  milk 

14.  is 


zle  without  teacher  help  by  now.  Spelling  words 
used  in  the  puzzle  are:  two,  are,  school,  came, 
kitten,  cat,  can,  cow,  house,  book,  kept,  and  milk. 
Remind  the  pupils  to  fill  in  the  letters  lightly  on 
the  squares  until  they  have  the  puzzle  solved. 

The  following  is  a suggested  test  list  which 
includes  examples  of  principles  presented  in  the 


preceding  five  units:  up,  down,  house,  two,  too, 
school,  came,  kept. 

Sentence  Dictation 

1.  I have  two  good  kittens. 

2.  I kept  the  books  at  school. 

3.  Come  to  our  room  soon. 

4.  Take  the  milk  can  out  to  our  house. 
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p. 


I 


UNIT 


AT  THE  END 


'v^  r e 


r I T - 

w"TO****w 


any  a^n/^  party 

very  /v-t^y^  story 

many  daddy 


ba  by 
candy 


ha 


ppy 


pretty 


Read  the  story.  Find  your  spelling  words  in  the  story.  Say 
them  as  you  point  to  them. 


I have  a pretty  baby  sister.  We  had 
a party  for  her  with  cake  and  candy. 
Sometimes  I read  her  a story.  Then  she 
is  very  happy.  She  likes  any  story.  Our 
daddy  brings  us  many  story  books. 
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TEACHING  SUGGESTIONS 

Read  the  word  list  and  the  story  distinctly. 
Lead  children  to  note  that  there  are  two  parts  to 
each  new  word.  Remind  them  of  their  earlier  two- 
part  word,  kitten.  Do  not  attempt  to  teach  syl- 
labication skills  at  this  level.  It  is  sufficient  for 
children  to  become  aware,  through  such  activities 


as  those  presented  on  the  second  day,  that  there 
are  two  parts  to  these  words.  Point  out  that  we 
must  learn  to  study  and  spell  such  words  by  parts. 

There  is  always  some  controversy  on  item  3 of 
the  second  day.  While  a recently-revised  elemen- 
tary dictionary  shows  a long  e for  the  final  y and 
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Answers 


1.  We  cut  longer  words  into  parts.  Then  we  look  at  each  part 


pretjty 


dad  d 


hop! 


py 


2.  Say  all  the  new  words.  How  many  parts  has  each? 

3.  Which  letter  ends  every  word? 

The  y at  the  end  is  a vowel.  It  sounds  like  the  i in  ^ . 

4.  Write  the  two-part  words. 


1.  Say  these  words:  man  y,  ba  by,  sto  ry,  can  dy,  and  par  ty. 

2.  Which  letter  ends  every  word?  What  sound  does  it  have? 

3.  Write  the  word  that  rhymes  with  any.  Copy  this  add-a-letter 
puzzle.  Fill  in  the  puzzle. 


1.  The  first  letter  of  the  alphabet. 

2.  man  — m. 

3.  an  -f-  y. 

4.  More  than  a few. 


B. 

2.  2 

3.  y 

4.  any 
very 
many 
baby 
candy 
party 
story 
daddy 
happy 
pretty 

C. 

2.  y;  i 

3.  many 

1.  a 

2.  an 

3.  any 

4.  many 

4.  da@v 
ha@y 

pr€y 


4.  Write  daddy.  Write  two  more  spelling  words  that  have 
double  letters.  Draw  rings  around  the  double  letters. 

85 


much  modern  American  pronunciation  seems  to 
support  this,  the  short  i sound  for  the  final  y is 
still  preferred  by  most  lexicographers  and  so  is 
included  in  this  lesson.  When  we  say  a word 
separately,  we  tend  to  overaccent  sounds  other- 
wise unaccented.  The  most  important  point  is  that 


the  final  y receives  a separate  vowel  sound. 

The  use  of  y as  a vowel  symbol  for  the  short  i 
sound  is  much  more  common  than  its  use  as  a 
consonant.  The  y as  a beginning  consonant  is 
used  only  four  times  (you,  your,  yellow,  and  yes) 
in  the  second-grade  spelling  vocabulary. 
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D. 

1.  daddy 

2.  happy 

3.  pretty 
baby 
party 
candy 
story 
very 
happy 
any 
story 
daddy 
many 
story 


1.  Write  the  word  that  starts  like 

2.  Write  the  word  that  starts  like 


% 


I have  a pretty  baby  sister.  We  had 
a party  for  her  with  cake  and  candy. 
Sometimes  I read  her  a story.  Then  she 
is  very  happy.  She  likes  any  story.  Our 
daddy  brings  us  many  story  books. 


3.  Read  the  story  again.  On  your  paper  write  the  right  word 
for  each  space  below. 

I have  a sister.  We  had 

a for  her  with  cake  and 
Sometimes  I read  her  a . Then  she 
is  . She  likes  Our 

brings  us  books. 
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The  add-a-letter  puzzle  on  the  third  day  helps 
pupils  see  words  within  words.  This  can  be  help- 
ful in  spelling  irregular  words.  Remind  the  pupils 
that  each  new  letter  goes  on  a colored  square. 

Handwriting  practice  should  emphasize  the  y. 
Let  pupils  practice  all  the  other  letters  which 
hang  below  the  base  line:  g,  j,  p,  q. 


More  to  Do 

Develop  the  story  plot  with  the  pupils  orally  ■ 
before  they  write  their  own  versions  independent- 
ly.  The  pupils  should  be  able  to  use  almost  all 
the  words  in  the  spelling  list  quite  naturally,  as 
in  the  following  example: 

There  were  very  many  children  at  the  party. 
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If: 

>•  = MORE  TO  DO 


|j  Write  the  story  the  pictures  tell.  Use  as  many  of  these 
I spelling  words  as  you  can:  any,  very,  many,  baby,  candy, 
!j!  party,  story,  daddy,  happy,  pretty. 


More  To  Do 

(Sentences  will  vary.  See 
Teaching  Suggestions.) 


Baby  found  the  pretty  candy.  Daddy  read  a story 
to  Baby,  but  he  cried.  At  last  Daddy  gave  Baby 
some  candy.  Then  Baby  was  happy. 

If  the  earlier  stories  have  been  kept,  this  one 
should  be  added  to  the  collection.  Pupils  will  be 
interested  to  see  the  improvement  shown  in  their 
story  writing. 


Additional  final  y words  for  able  pupils:  sleepy, 
gravy,  rainy,  dusty,  bumpy,  and  handy. 

Sentence  Dictation 

1.  Our  baby  ate  candy  at  the  party. 

2.  Daddy,  read  any  story  in  the  book. 

3.  Here  are  very  many  pretty  trees. 

4.  The  candy  made  the  baby  very  happy. 


Power  Vocabulary 
bent 
kite 
Answers 
A. 

1.  w e 

no 


UNIT  ^(i)  W AND  Wh 


we 

yU/€/ 

what 

M/Aui/ 

were 

when 

went 

where 

want 

white 

was 

who 

1.  Which  two  letters  begin 

each  of  the  first  three  words? 

Say  the  words  softly. 

Is  the  vowel  sound  the  same  for  each  e? 


TEACHING  SUGGESTIONS 

Wagon  and  wheel  are  introduced  as  key  words 
for  the  w and  wh  sounds.  Read  the  words  distinct- 
ly, taking  care  to  pronounce  the  wh  properly  and 
without  distortion.  Be  sure  that  pupils  hear  the 
difference  between  the  w and  wh  sounds.  The  wh 
sound  is  almost  a blend  of  the  h and  w sounds 
and  would  probably  be  more  accurately  symbo- 
lized as  hw.  The  wh  is  regarded  as  a single  sound, 


however,  and  is  therefore  included  with  th,  sh,  ch, 
and  ng  as  single  consonant  sounds  spelled  with 
two  letters. 

On  the  second  day,  read  the  words  again.  Use 
a feather  or  a long,  slender  slip  of  paper  to 
demonstrate  that  air  is  blown  from  the  mouth 
when  the  wh  is  pronounced  properly.  Pupils 
should  learn  that  wh  is  a single  consonant  sound. 
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who  does  not  have  the  wh  sound  because  the  w 
here  is  silent,  and  that  the  o curiously  spells  the 
oo  sound  (of  soon),  which  is  most  unusual.  Use 
who  as  an  illustration  of  a word  which  is  not 
spelled  as  we  expect  it  to  be  spelled. 

Point  out  again  that  who  starts  exactly  as 
wheel  does  when  it  is  spelled  or  written,  but  that 


read  all  the  words  in  the  list  until  they  are  able 
to  distinguish  properly  between  the  w and  wh 
sounds.  The  third  day’s  activities  give  additional 
practice  in  discriminating  between  the  wh  and  w 
sounds. 

Provide  handwriting  practice  on  the  proper 
formation  of  small  and  capital  w.  Select  a word 
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3.  whip 
wheat 
why 

1.  be 

2.  he 

3.  me 

4.  bent 

5.  tent 

6.  pen 

7.  kite 


we  went  was 

were  want  what 


when  white 

where  who 


3.  Find  the  words  which  start  with  the  wh  sound. 


Write  them 


D He  BUILDING  NEW  WORDS 


Say  the  words  as  you  make  them.  Write  each  word,  twice. 

1.  Write  b in  place  of  the  w in  we. 

2.  Write  h in  place  of  the  w in  we. 

3.  Write  m in  place  of  the  w in  we. 

4.  Write  b in  place  of  the  w in  went. 

5.  Write  t in  place  of  the  w in  went. 

6.  Write  p in  place  of  the  wh  in  when. 

7.  Write  k in  place  of  the  wh  in  white. 
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of  wide  and  narrow  letters,  such  as  white,  and 
demonstrate  on  the  board  the  best  spacing  be- 
tween the  letters. 

The  fourth  day  offers  more  word-building  ac- 
tivities. More  words  which  could  be  made  from 
those  shown  by  changing  starting  letters  are  dent, 
lent,  sent,  rent;  men,  hen,  ten,  den;  bite.  The  pu- 


pils will  be  able  to  suggest  such  words  if  the 
teacher  stimulates  them. 

More  to  Do 

Repeat  instructions  and  give  individual  help  to 
any  pupils  who  still  have  difficulty  doing  the 
crossword  puzzles.  The  puzzles  can  be  quickly 
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more  to  do  * 

Copy  the  puzzle.  Your  teacher  will  show  you  how  to  work  it. 


ACROSS 

1.  Make  were  a wh  word. 

3.  Add  h to  ow. 

6.  Add  a t to  no. 

7.  as  snow.  It  starts  with  wh. 

9.  Same  as  5 down. 

10.  Not  cold. 

11.  You  and  I. 

12.  Put  w before  as. 

13.  Take  the  h out  of  where. 

14.  Same  as  6 across. 

15.  It  sounds  like  two. 

16.  Same  as  10  across. 


DOWN 

1.  Change  the  vowel  in  want. 

2.  Take  the  m off  meat. 

4.  Put  a w in  front  of  hen. 

5.  Put  a w in  front  of  hat. 

7.  It  sounds  like  hoo. 

8.  Take  the  h off  hit. 

9.  Put  a w before  here. 

11.  Same  as  11  across. 

12.  Put  w before  ant. 

13.  Same  as  7 down. 


E * TEST  * Write  your  words. 

91 


More  To  Do 
Across 

1.  where 

3.  how 

6.  not 

7.  white 
9.  what 

10.  hot 

11.  we 

12.  was 

13.  were 

14.  not 

15.  too 

16.  hot 
Down 

1.  went 

2.  eat 

4.  when 

5.  what 

7.  who 

8.  it 

9.  where 

11.  we 

12.  want 

13.  who 


corrected  for  the  entire  group  by  exchanging 
puzzles  and  having  pupils  call  off  the  answers 
orally  so  that  any  errors  can  be  corrected.  Pupils 
do  not  commonly  get  enough  practice  in  early 
years  in  proofreading  written  work  and  the  teach- 
er will  do  well  to  develop  situations  in  which  it 
can  be  practiced. 


Additional  w words  for  able  pupils:  wag,  wink, 
wig,  wives,  worn,  and  wove. 

Sentence  Dictation 

1.  We  were  very  happy  when  we  went  home. 

2.  Who  was  here? 

3.  Where  is  our  white  kitten? 

4.  Now  what  can  he  want  to  eat? 
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Power  Vocabulary 

bell 

call 

dresses 

fill 

sell 

tall 

wall 

Answers 

A. 

1.  2;1 
2.  all 
ball 
will 
hill 
fell 
tell 
well 


UNIT  LETTERS  WE  DO  NOT  HEAR 


fell 

doll 

doXX 

tell 

all 

olI£/ 

well 

yU/c££/ 

ball 

JmlX 

will 

dress 

hill 

JuM' 

off 

1.  How  many  I’s  are  in  each  of  the  first  eight  new  words? 
How  many  1 sounds  do  you  hear  in  each  word? 

2.  Write  all  and  the  word  that  rhymes  with  it. 

Write  the  two  words  that  rhyme  with  ill. 

Write  the  three  words  that  rhyme  with 
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TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  all  the  new  words. 
Pupils  have  had  silent  vowels  as  early  as  Unit  14 
(boat,  meat,  etc.),  but  here  they  should  be  led  to 
the  understanding  that  consonants,  too,  can  be 
silent.  The  doubled  final  consonant  is  the  sim- 
plest and  most  common  example.  Pupils  should 


be  led  to  see  that  consonants  are  often  doubled 
at  the  ends  of  words  and  that  although  we  write 
two  letters,  we  hear  only  one.  Let  pupils  look  in 
their  readers  for  familiar  words  which  end  with 
doubled  consonants  (grass,  miss,  puff). 

Word-building  activities  are  again  offered  on 
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3.  1 

4.  off 


[Keep  ■ the  gross] 


3.  How  many  s sounds  are  in  dress? 

4.  Write  the  word  the  sign  needs 


1.  Write  the  words. 

2.  You  can  write  tell,  so  you  can  write 

3.  You  can  write  ball,  so  you  can  write 

c 

1.  Copy  the  sentences.  Finish  the  words  to  fill  the  spaces. 


2- 


A boy  and  girl  named  Jack  and  Jill 

Went  for  water  up  a h 

And  the  story  books  do  t , 

Down  the  hill  the  children  f 
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B. 

1.  a.  ball 

b.  dress 

c.  doll 

2.  bell 

3.  wall 

C. 

1.  hill 
tell 
fell 


the  second  and  fourth  days.  In  connection  with 
items  2 and  3 (second  day),  make  certain  that 
pupils  recognize  that  the  words  to  be  written 
rhyme  with  the  words  given. 

Introduce  the  third  day’s  activities  by  referring 
to  familiar  short  poems  or  rhymes.  Point  out  to 


pupils  that  they  can  be  sure  that  they  have  found 
the  correct  words  to  fill  the  blanks  if  the  pairs  of 
lines  rhyme.  Let  pupils  give  some  rhymes  with 
which  they  are  familiar. 

For  handwriting  practice,  this  is  an  appropri- 
ate lesson  to  stress  the  even  spacing  of  vertical 
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I hit  the  first  b- 

I can  hit  them  a 

2.  Some  words  like  dress  end  with  ss.  To  make  ss  words 
mean  more  than  one  we  write  es  after  them.  Write  es  after 
dress. 

D BUILDING  WORDS 

1.  Write  s in  place  of  t in  tell. 

2.  Write  f in  place  of  w in  will. 

3.  Write  c in  place  of  b in  ball.  Write  t in  place  of  f in  fall. 
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strokes.  Demonstrate  on  the  board  proper  and 
improper  printings  for  tell  to  show  how  straight 
parallel  strokes  help. 

More  to  Do 

Again  discuss  the  story  plot  with  the  pupils, 
making  sure  that  all  understand  that  Father  mis- 


takes the  doll  for  his  daughter.  For  the  second 
picture,  elicit  the  observation  that  Father  does 
not  see  his  daughter,  and  that  he  obviously  thinks 
the  doll  in  the  wagon  is  she. 

If  the  pupils’  stories  are  corrected,  it  is  good 
practice  to  have  them  rewrite  the  story  correctly 
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MORE  TO  DO 

Write  the  story  the  pictures  tell.  Use  your  spelling  words 

fell,  tell,  well,  will,  hill,  doll,  all,  dress,  off. 


More  To  Do 

(Sentences  will  vary.  See 
Teaching  Suggestions.) 


E TEST  Write  your  words. 
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in  their  best  writing  and  to  add  it  to  their  collec- 
tion of  stories. 

Review  instructions  for  the  punctuation  of 
direct  speech.  Encourage  the  pupils  to  use  speech 
in  their  stories. 

Additional  words  with  doubled  final  conso- 


nants: bill,  pill,  miss,  muss,  fuss,  and  cuff. 
Sentence  Dictation 

1.  Take  the  pretty  dress  off  the  doll. 

2.  My  ball  fell  down  the  well. 

3.  Will  Daddy  tell  us  all  a story? 

4.  We  went  down  the  hill. 
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Power  Vocabulary 
mat 
pat 
Answers 
A. 

I.ffibt 

(Bern 

©ten 

©tey 

®s 

©te 

©tere 

©teir 

o©ter 

w© 


UNIT  LETTERS  THAT  WORK  TOGETHER 


that 

XAyClt/ 

the 

^tAe/ 

them 

XAe/m/ 

there 

JJuA£/ 

then 

ytAe/yi/ 

their 

yCAeAAy 

they 

XAe/i^ 

other 

otAx^y 

this 

Jjiyuy 

with 

yunAA/ 

A 

1.  The  t and  h work  together  to  make  the  th  sound.  Write  the 
new  words.  Draw  a ring  around  each  th. 
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TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  all  new  words  in 
this  unit.  No  distinction  is  made  in  the  pupil’s 
book  between  the  voiced  and  unvoiced  th.  It  is 
doubtful  if  pupils  at  this  age  are  conscious  of 
the  difference.  All  the  words  in  this  unit  have  the 
voiced  th.  (Dictionaries  show  that  the  voiced  th 
is  preferred  in  with,  although  the  unvoiced  is 
acceptable.)  Three  is  the  only  unvoiced  th  word 
in  the  second-grade  list. 


As  with  wh,  pupils  should  be  led  to  the  gener- 
alization that  th  is  a single  consonant  sound  which 
we  spell  with  two  letters. 

Point  out  again  that  when  words  are  not 
spelled  as  we  would  expect  them  to  be  spelled, 
we  must  note  how  the  spelling  is  different.  After 
reading  all  words  again,  ask  pupils  to  identify  the 
words  which  are  not  spelled  “as  they  sound” 
(they,  there,  their).  Stress  particularly  the  use  and 
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2.  that 

3.  them 
then 


a e I O U 

I'’ 

||  2.  Say  that,  them,  and  then.  Write  the  word  which  has  the 
vowel  sound  you  hear  in 

3.  Write  the  two  words  with  the  same  vowel  sound  as 

sr  B 


1.  Which  word  rhymes  with  say? 

2.  Write  this.  Now  write  the  picture  word  with  the  same  vowel 
sound  as  this. 

3.  The  words  there  and  their  sound  the  same.  Here  is  how 
we  use  there  and  their. 


There  is  our  house. 


That  is  their  house. 


Use  their  and  there  to  complete  these  sentences.  Write  the 
sentences. 


is  our  new  school, 
played  at  house. 


house  is  over 
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1.  they 

2.  this 
pin 

3.  There 
their 
Their 
there 


I 


spelling  of  there  and  their,  discussed  in  section 
B.  This  is  one  of  the  commonest  of  all  spelling 
errors  and  persists  far  into  the  upper  grades. 
Give  as  much  attention  to  there  and  their  as  is 
possible  and  point  out  these  spellings  whenever 
they  occur. 

Discuss  the  height  of  the  small  t during  this 
week’s  handwriting  lesson.  Have  pupils  notice 
that  the  height  of  the  vertical  stroke  is  less  than 


that  of  tall  letters  such  as  b,  d,  f,  h,  k,  or  I.  Be 
sure  that  they  see  that  the  cross  stroke  is  just 
the  height  of  small  letters. 

Practice  with  word  building  is  provided  on  the 
third  and  fourth  days.  Note  that  in  the  word 
towers,  the  common  letter  appears  on  a colored 
square. 

During  the  fourth  day’s  activities,  draw  atten- 
tion again  to  the  fact  that  pupils  are  developing 
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c. 

1.  that 
them 
then 
they 
this 
the 
there 
their 
other 
with 

2.  (Answers  will  vary.) 

3.  i 
is 
his 
this 

D. 

1.  mat 
cat 
pat 

2.  hen 
men 
ten 

3.  win 


that 

then 

this 

there 

other 

; them 

they 

the 

their 

with 

1.  Write  the  spelling  words. 

2.  Write  a sentence  using  they  and  their. 


3.  Look  at  the  word 
tower  you  can  build 
with  that. 


Make  a word  tower 
with  the  word  this 
on  your  paper. 


a 

(3 

t 

h 

c 

3;-: 

t 

t 

h 

t 

mmmm  d * building  words  — « 

1.  Write  m,  c,  and  p in  place  of  th  in  that. 

2.  Write  h,  m,  and  t in  place  of  th  in  then. 

3.  Write  n in  place  of  th  in  with. 

The  thimble  stands  for  the  th  sound.  Copy  the 

sentences.  Add  missing  letters. 

1.  Come jth|  me. 

2.  ;Th  ’ — books  belong  to  

98 


power  to  spell  many  words  which  are  not  in  the 
spelling  list. 

More  to  Do 

Before  pupils  do  the  exercise,  it  may  be  help- 
ful to  discuss  briefly  the  voiced  and  unvoiced  th 
sounds,  especially  if  the  pupils  are  linguistically 


advanced  and  are  already  using  a number  of  un- 
voiced th  words  in  their  normal  speech.  Show 
that  the  tongue  and  teeth  are  in  the  same  position 
for  both  sounds,  that  the  only  difference  is  that 
in  one  the  vocal  cords  are  vibrating.  Pupils  can 
feel  the  vibration  by  placing  their  fingers  on  their 
throats. 
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summer. 


The  house  is 
over  there. 


3.  First  comes  spring,  th 

4.  Do  you  know  girl? 

— is  my  father. 

6.  Th  --  like  /th\  _ school. 


That  is 
their  house. 


I Even  big  boys  and  girls  get  mixed  up  in  spelling  there 

land  their.  Copy  these  sentences.  Write  there  or  their  for  the 
{spaces. 

1. 

'l  2. 

3. 

' 4. 

5. 

' 6. 

7. 

E TEST  Write  your  words, 
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That  is  my  father  over 
is  my  big  brother. 

That  is  new  car. 

new  house  is  pretty. 

My  teacher  is  standing  over 
We  may  not  use  books. 

They  will  play  over  until 


new  yard  is  ready. 


More  To  Do 

1.  with 

2.  The 
them 

3.  then 

4.  this  (that) 

5.  This  (That) 

6.  They 
their 

1.  there 

2.  There 

3.  their 

4.  Their 

5.  there 

6.  their 

7.  there 
their 


Like  two-to-too,  the  their-there  error  persists 
into  adult  writing.  Stress  the  second  exercise  par- 
ticularly and  be  sure  that  every  pupil  understands 
the  different  uses  of  there  and  their. 

Additional  th  words  for  able  pupils;  thin, 
thorn,  thump,  truth,  throne,  and  thanks. 


Sentence  Dictation 

1.  This  is  their  other  house. 

2.  They  will  tell  them  to  go  with  us. 

3.  There  is  that  white  kitten. 

4.  If  the  men  go,  then  we  can  come,  (Do  not 
expect  pupils  to  include  commas.) 
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Power  Vocabulary 

brothers 

fathers 

mothers 

sisters 


UNIT 


er  ENDINGS 


her 

sister 

.A'UiXe/iy 

over 

cnz-e/iy 

after 

father 

water 

mother 

/moiALeA/ 

letter 

MMiA/ 

brother 

dinner 

cAi/ri/yuAy 

Ann  helps  her  mother  set  the  table 
for  dinner.  She  puts  a mot  down  first. 
Each  mat  has  a letter.  The  mats  have 
f for  father,  m for  mother,  b for 
brother,  and  s for  sister.  After  dinner 
is  over,  Ann  washes  the  dishes  in  hot 
water. 
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TEACHING  SUGGESTIONS 

The  words  of  this  unit  all  contain  the  er  end- 
ings common  in  second-  and  third-grade  spelling 
and  reading  vocabularies.  The  confusing  ar,  ir, 
and  ur  endings  are  more  rare  and  are  not  includ- 
ed until  much  later,  (The  addition  of  er  and  est 
to  adjectives  is  introduced  at  the  third-grade  level 
in  this  spelling  series.)  Pupils  may  be  led  to  re- 


gard the  er  ending  as  a two-letter  unit  rather  than 
as  a blending  of  the  e and  r sound  values. 

Note  the  th  element  in  father,  mother,  brother. 
Point  out  to  pupils  that  if  they  learned  to  spell 
other  for  Unit  28,  they  can  easily  spell  mother 
and  brother  in  this  unit.  Note  the  doubled  con- 
sonants in  dinner  and  letter.  Point  out  that  these 
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1.  Read  the  story.  Find  each  spelling  word  in  the  story  and 
point  to  it.  Say  each  word.  Which  two  letters  end  each  word? 


2.  Write  the  three  words  which  are  spelled  with  th.  Draw  a 
ring  around  the  th  in  each  of  the  words. 


Read  the  story  again.  On  your  paper  write  the  right  word 
: for  each  space  below. 


Ann  helps  mother.  She  sets  the 
table  for  . Each  mat  has  a . The 
four  who  eat  are  , , , and 

Ann  washes  the  dishes  dinner  is 

She  washes  the  dishes  in  hot 
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Answers 

A. 

1.  e r 

2. 

md®er 

brdSer 

B. 

her 

dinner 

letter 

father 

mother 

brother 

sister 

after 

over 

water 


words  with  a double  letter  are  divided  into  parts, 
just  as  kitten  was,  between  the  two  like  letters. 
Note  that  all  words  but  her  have  two  syllables. 

Read  or  have  pupils  read  the  words  in  the  list 
before  reading  and  discussing  the  story.  Make 
certain  that  pupils  understand  the  directions  for 
the  first  day. 


In  the  alphabetizing  exercise  for  the  third  day, 
initial  letters  may  be  supplied,  as  in  section  C 
on  page  40. 

Demonstrate  the  proper  formation  of  r for 
handwriting  practice.  Have  pupils  write  the  word 
brother  for  special  practice.  Emphasize  the 
straight-up-and-down -strokes  and  the  desirable 
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c. 

2.  1.  after 

2.  brother 

3.  dinner 

4.  father 

5.  her 

6.  letter 

7.  mother 

8.  over 

9.  sister 
10.  water 

D. 

1.  fathers 
mothers 
brothers 
sisters 

2.  hamm@ 
summig) 
winter) 
trairtg) 


her 

over 

father 

mother 

brother 

sister 

after  letter  1 

1 

water  dinner  | 

1.  Here  are  the  a-b-c’s.  Make 

sure  you  know  them. 

a 

b c d e 

f 

3 

i j k 1 m 

n 

o p c|^  r 

s 

t u 

V w X y z 

2.  Put  the  numbers  from  1 to  10  on  your  paper.  Write  your 
new  words  the  way  the  a-b-c’s  come. 

1.  We  add  s to  some  words  to  make  them  mean  more  than  one. 
Write  s after  father,  mother,  brother,  and  sister. 

2.  Write  these  words.  Draw  a ring  around  the  er  endings. 


hammer 


summer  winter 
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appearance  of  even  spacing  between  the  letters. 

More  words  which  show  er  as  an  ending  are 
given  on  the  fourth  day.  Have  pupils  look  for 
other  er  endings. 

When  pupils  write  their  own  stories  in  weekly 
language  assignments,  give  help  with  the  spelling 
of  unfamiliar  words.  Encourage  pupils  to  proof- 


read all  written  work.  Unit  34,  “Sharp  Eyes,” 
does  further  teaching  of  proofreading. 

More  to  Do 

Discuss  the  story  plot  as  usual.  Father  reads 
a letter  after  dinner  to  Mother,  the  brother  and 
the  sister.  The  letter  drops  and  the  dog  runs  off 
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MORE  TO  DO 


Write  the  story  the  pictures  tell.  Use  your  spelling  words 

father,  letter,  dinner,  mother,  sister,  brother,  her,  water, 
over,  after. 


E TEST  Write  the  words. 
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fp, 

f 


More  To  Do 

(Sentences  will  vary.  See 
Teaching  Suggestions.) 


with  it.  Baby  throws  her  water  on  the  dog  to  stop 
him.  The  family  does  not  know  where  the  letter 
has  gone.  Only  Baby  knows. 

Again,  the  teacher  may  have  the  pupils  re- 
write the  corrected  versions  and  keep  the  stories 
with  the  ones  written  earlier. 

Additional  words  with  er  endings  for  able 


pupils;  thunder,  tower,  driver,  feather,  helper, 
and  bumper. 

Sentence  Dictation 

1.  Her  mother  and  father  came  to  dinner. 

2.  Her  brother  went  to  mail  the  letter. 

3.  I came  after  my  baby  sister. 

4.  He  ran  over  the  hill  to  get  water. 
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Power  Vocabulary 

ant 

balls 

dolls 

dressed 

hills 

tells 

wanted 

wants 

Answers 


1.  candy 
happy 
party 
story 

2.  We  have  a(v^ 
(^£retty)(^a^ 

3.  water 
was 
want 

(we;  were;  went; 
well;  will;  with) 

4.  what 
when 
where 
(white) 

5.  off 


UNIT  ^(D  REVIEW 


any 

very 

many 

baby 

candy 

party 

story 

daddy 

happy 

pretty 

we 

were 

went 

want 

was 

what  fell 

when  tell 

where  well 

white  will 

who  hill 

doll 

all 

ball 

dress 

off 

that 

they 

there 

other 

them 

this 

their 

with 

then 

the 

<01® 

her  father  brother  after  letter 

over  mother  sister  water  dinner 


1.  Write  happy,  candy,  party,  and  story  the  way  the  a-b-c’s 
come. 

2.  Copy  this  sentence.  Draw  a ring  around  the  words  which 
are  spelled  with  y used  as  a vowel. 

We  have  a very  pretty  baby. 

3.  Write  three  words  from  the  list  that  start  like 

4.  Write  three  words  from  the  list  that  start  like 

5.  Write  the  word  that  ends  with  double  f. 
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TEACHING  SUGGESTIONS 

Each  word  list  should  be  read  aloud  distinctly. 
Check  regularly  for  pronunciation  errors  which 
will  result  in  spelling  errors.  Review  the  prin- 
ciples and  generalizations  taught  in  each  of  the 
units.  The  first  day  reviews  the  use  of  y as  a 
vowel.  (See  notes  on  page  84.) 

Exercises  3 and  4 review  the  recognition  of 
the  w and  wh  sounds.  Check  again  for  any  con- 
fusion in  the  saying  and  spelling  of  these  words. 
Additional  w and  wh  words  have  been  presented 
in  section  C on  page  90.  Pupils  might  use  their 
readers  as  a source  of  a further  list  for  practice 


in  discriminating  between  these  two  groups  of 
words.  Point  out  that  who  cannot  be  used  in 
exercise  4 because  who  does  not  have  the  wh 
sound. 

Stress  again  the  use  and  spellings  of  their  and 
there.  Provide  opportunities  for  the  use  of  these 
words  in  independent  composition.  Correct  inde- 
pendent use  is  the  greatest  insurance  of  long- 
term learning. 

The  second  day’s  activities  explain  the  addition 
of  d and  ed  to  verbs  to  form  the  past  tense.  Point 
out  that  the  d alone  is  added  if  the  word  ends 
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6.  Write  the  four  words  which  have  th  inside  them. 

7.  Write  the  two  th  words  which  sound  the  same. 


1.  Write  s after  doll,  hill,  kitten,  and  ball. 

k 

w 

2.  Why  must  we  use  es  instead  of  s to  make  dress  mean 
more  than  one?  Write  es  after  dress. 

3.  We  write  d or  ed  after  some  words.  We  say,  "Today  I 
look.  Yesterday  I looked.”  Write  ed  after  dress  and  want. 

4.  We  say,  "I  keep.  He  keeps.”  Copy  the  sentences.  Write  s 
after  want  and  tell  to  fill  the  spaces. 

He  to  go  home.  Everyone  me  about  it. 

5.  Write  a spelling  word  that  means  something  to  drink. 

6.  Write  a spelling  word  that  means  a girl’s  toy. 

7.  Copy  these  words.  Draw  a line  between  the  two  parts  of 
each  word. 

ba  by  fa  then  din  ner  dad  dy 

after  sister  letter  party 
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6.  other 
mother 
brother 
father 

7.  their 
there 

1.  dolls 
hills 
kittens 
balls 

2.  dresses 

(See  Teaching 
Suggestions.) 

3.  dressed 
wanted 

4.  wants 
tells 

5.  water 

6.  doll 

7.  ba/by 
af/ter 
fa/ther 
sis/ter 
din/ner 
let/ter 
dad/dy 
par/ty 


with  e.  The  addition  of  s to  verbs  is  also  pre- 
sented. No  particular  attention  need  be  called 
here  to  the  s and  z sounds  of  s.  This  was  noted 
briefly  in  the  suggestions  for  page  28  but  should 
not  be  stressed. 

No  attempt  is  made  here  to  teach  when  es  is 
used  instead  of  s with  verbs  or  to  form  other 
plural  nouns.  Pupils  at  this  level  should  merely 
understand  that  es  is  added  with  the  double  ss 
of  dress,  as  was  stated  in  Unit  27. 

Item  7 provides  a completely  structured  activ- 
ity with  syllables  of  words.  This  is  preliminary 


to  third-grade  study  and  serves  only  to  stress 
hearing  the  parts. 

Parts  C and  D are  supplementary  activities. 

Words  towers  may  be  reproduced  and  pre- 
sented to  pupils  as  add-a-letter  puzzles  for  an 
interesting  activity. 

Here  are  puzzle  questions  for  where  (use  oppo- 
site words); 

1.  Not  she.  (he) 

2.  Not  him.  (her) 

3.  Not  there. (here) 

4.  In  what  place?  (where) 
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c. 


2.  a.  he 

her 

here 

where 

b.  a 
an 
ant 
want 

c.  he 
hen 
when 

3.  baby 
candy 
candy 
red 
white 
ball 
doll 

mother 

dinner 

candy 


1.  Look  at  these  word  towers  which  you  can  make  with  there 
and  many. 


h 

e 

h 

e 

r 

h 

e 

r 

e 

t 

h 

e 

r 

e 

a 

a 

n 

a 

n 

\ 

m 

a 

n 

y 

2.  Make  your  own  word  towers  for  where,  want,  and  when. 


m 

s 

a. 

iS|S 

3.  Copy  this  story.  Write  words  where  there  are  pictures. 

The^/^  likes  to  eat  cane.  The 

isi|||H^and  ^ She  had  her^^and  h 
at  the  party.  Her  said,  "She  will  not  eat 
her  after  all  that 


ler 
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Puzzle  questions  for  want: 

1.  It  begins  the  alphabet,  (a) 

2.  He  wants  apple,  (an) 

3.  A bug  at  picnics,  (ant) 

4.  To  wish  for.  (want) 

Puzzle  questions  for  when: 

1.  Not  she.  (he) 

2.  Mrs.  Chicken,  (hen) 

3.  At  what  time?  (when) 

The  third  activity  for  the  third  day  uses  pic- 
tured spelling  words  to  tell  a story.  Note  that  the 


square  after  red  must  stand  for  white.  The  plate 
and  glass  stand  for  dinner. 

The  rebus  for  red  reviews  the  word  from  Unit 
9.  After  they  have  completed  the  story,  pupils 
might  find  and  underline  all  the  review  words 
from  lessons  25  through  29. 

Writing  is  the  best  test  of  lasting  spelling  skill. 
The  picture  stories  like  the  one  in  section  D are 
planned  to  require  the  use  of  many  spelling  words 
as  pupils  tell  about  them.  Have  pupils  tell  the 
stories  that  they  see  before  they  begin  to  write. 
This  serves  to  limit  the  demands  made  on  the 
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Write  the  story  the  pictures  tell.  You  will  be  able  to  use 
many  of  your  spelling  words. 


D. 

(Sentences  will  vary.  See 
Teaching  Suggestions.) 


more  unsure  children  and  to  increase  the  details 
available  to  the  more  facile  ones.  The  teaching 
suggestions  for  page  48  suggest  a procedure  for 
handling  unknown  words.  Make  a chalkboard 
list  of  the  words  the  children  have  needed. 

Here  is  one  version  of  the  story: 

The  cat  wants  milk.  She  cries  to  Mother.  The 
cat  is  very  happy  when  she  gets  the  milk.  Sister 
sees  the  milk.  She  throws  her  ball.  The  cat  runs 
after  it.  Then  sister  feeds  the  milk  to  her  doll. 
The  cat  comes  back  to  find  that  there  is  no  milk 
for  her.  Mother  wonders  what  happened  to  the 


milk.  She  wonders  if  the  cat  turned  over  her  own 
bowl. 

Note  that  there  are  fifty  words  in  this  review 
unit.  The  following  is  a suggested  test  list:  pretty, 
story,  were,  where,  what,  fell,  dress,  father,  they, 
letter. 

Sentence  Dictation 

1.  Where  is  her  pretty  white  doll  dress? 

2.  My  father,  mother,  brother,  and  sister  were 
there. 

3.  Will  they  want  any  candy? 

4.  Who  went  with  them  to  the  party? 
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Power  Vocabulary 

chin 

dish 

doing 

each 

fishing 

grin 

ring 

shade 

shed 

shell 

singing 

song 

teach 

wing 

wishing 


UNIT 


ia 


LETTERS  THAT  WORK  TOGETHER 


she 

shall 

fish 

wish 

M/tdAu 

chair 

teacher 

much 

lunch 

cA^cu^y 

/ymyxiAu 

long 

sing 

bring 

going 

liAAVf 

CShe  can't  catch  fish  sitting  m 1 

a chair.  We  are  going  in  a boat.  J 


When  I sing  to  them,  they  jump  on 
the  hook.  Shall  I show  you  how? 


1.  Read  the  story.  Find  the  spelling  words.  Say  them. 
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TEACHING  SUGGESTIONS 

This  unit  presents  three  more  two-letter  con- 
sonant sounds.  Pupils  who  have  learned  the 
sound  values  of  s,  c,  and  h will  naturally  expect 
to  hear  these  sounds  in  the  sh  and  ch  combina- 
tions. Pupils  must  understand  that  sh  and  ch  are 
actually  not  combinations  of  the  separate  sound 
values,  but  that  they  are  new  consonant  sounds 
which  are  spelled  with  two  letters.  The  ng  com- 


bination is  usually  not  given  much  attention  at 
the  second-grade  level,  but  it  is  included  here 
because  it  occurs  rather  frequently  in  second- 
grade  vocabularies.  The  suffix  ing  is  introduced 
in  going  and  might  be  pointed  out  to  pupils  in 
their  readers,  preparatory  to  third-grade  study. 

Read  or  have  pupils  read  the  spelling  words 
distinctly  before  reading  and  discussing  the  pic- 
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2.  The  words  all  have  letters  which  work  together.  Which  two 
letters  make  one  sound  in  chair,  teacher,  much,  and  lunch? 
Which  two  letters  make  one  sound  in  she,  shall,  fish,  and 
wish?  Which  two  letters  make  one  sound  in  the  last  four 
I words  in  the  list? 

' 3.  We  add  ing  to  some  words  to  make  new  words.  Our  word 
I going  is  the  little  word  go  with  ing  added.  Write  fish,  sing, 
I and  wish.  Add  ing  to  each  word. 

' 4.  Write  d in  place  of  the  f in  fish. 


1.  Write  chair  and  teacher.  Cross  out  the  vowel  you  do  not 
hear  in  each. 


i r 

2.  Write  much  and  lunch.  Draw  a ring  around  ch. 

3.  Write  each  word  that  ends  with  ng.  Draw  a ring  around 
ng  in  each  word. 


Answers 

A. 

2.  ch 

s h 
n g 

3.  fishing 
singing 
wishing 

4.  dish 

B. 

1.  cha/r 
teacher 

2. 

Iun0 
3.  si@ 
lo@ 

goi® 

C. 

1.  (1^ 
wi(|B) 


1.  Write  she,  shall,  fish,  and  wish  two  times  each.  Draw  rings 
around  letters  that  work  together. 

2.  These  words  begin  with  the  first  sound  you  hear  in  she. 
Copy  the  words.  Draw  a ring  around  the  sh  in  each  word. 

ship  shop  shut  shell  shine 
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(f^all 

2.  @ip 
@op 

(|B>ell 

(|0!ine 


ture  story.  Review  the  wh  and  th  sounds  (Units 
26  and  28),  and  point  out  that  ch,  sh,  and  ng 
are  like  wh  and  th  because  each  represents  only 
one  sound  even  though  spelled  with  two  letters. 

The  second  day  reviews  the  silent-vowel  pat- 
tern studied  in  Unit  14.  Point  out  again  that 
these  letters  which  cannot  be  heard  must  be 
specifically  remembered. 


Give  additional  practice  with  letters  that  work 
together  by  writing  ch,  sh,  ng,  wh,  and  th  on  the 
chalkboard.  Ask  pupils  to  suggest  words  which 
have  each  combination.  Lists  are  given  here  of 
familiar  words  spelled  with  these  combinations. 
(Words  spelled  with  sh  are  shown  on  the  pupil’s 
page  in  the  second  activity  for  the  third  day.) 
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3.  ring 
wing 

D. 

long 

She 

fish 

chair 

going 

wish 

much 

More  To  Do 
Across 

4.  fish 

6.  shall 

7.  shed 
Down 

1.  shell 

2.  wish 

3.  shade 

5.  she 


3.  Use  the  ing  ending  of  sing 
to  make  two  more  words. 

Read  the  picture  story  on  page  108  again.  Then  write  the 
missing  words  for  the  spaces  below. 

Mother  said,  "Don’t  be  gone  too  H- 

Father  said,"  H can’t  catch  H sitting  in  a 

H . We  are  H in  the  boat.’’  Jack  said,  "I 

W you  luck.  You  won’t  catch  H.’’ 

:{:  MORE  TO  DO  * 

Here  are  three  crossword  puzzles.  Copy  each  one.  You  will 
use  your  unit  spelling  words  and  a few  others,  too. 

THE  SH  PUZZLE 

ACROSS 

4.  Best  swimmer. 

6.  Will. 

7.  Place  to  keep  tools. 

DOWN 

1.  You  find  it  in  the  sand 
on  the  beach. 

2.  Want  or  long  for. 

3.  Out  of  the  sunshine; 

in  the 

5.  Word  for  girl. 


child 

white 

these 

along 

chick 

while 

this 

swing 

branch 

where 

weather 

ring 

each 

when 

gather 

bang 

The  third  activity  of  the  third  day  again  points 
out  how  learning  one  word  can  mean  learning 
more  words. 


Note  the  need  for  the  capital  S in  the  writing 
for  the  fourth  day.  Remind  pupils  that  direct 
speech  sentences  begin  with  capital  letters. 

More  to  Do 

The  three  puzzles  are  similar  to  the  crossword 
puzzles  done  in  earlier  units  and  pupils  should 


no 


THE  CH  PUZZLE 

ACROSS 

3.  A lot. 

5.  It’s  under  your  mouth. 

6.  What  teachers  do. 

DOWN 

1.  You  eat  it  at  noon. 

2.  You  can  sit  on  it. 

4.  Every  one. 


THE  NG  PUZZLE 

ACROSS 

3.  Big  smile. 

5.  do  + ing. 

6.  Same  as  4 down. 

7.  What  birds  do. 

DOWN 

1.  Not  short. 

2.  Carry  with  or  take 
along. 

3.  go  + ing. 

4.  A word  ending. 

7.  What  you  sing. 


E * TEST  * Write  your  words. 

Ill 


t-:; 


? ' 


Across 

3.  much 

5.  chin 

6.  teach 
Down 

1.  lunch 

2.  chair 

4.  each 
Across 

3.  grin 

5.  doing 

6.  ing 

7.  sing 
Down 

1.  long 

2.  bring 

3.  going 

4.  ing 

7.  song 


I- 


be  able  to  do  them  independently.  Most  of  the 
spelling  words  in  the  unit  will  be  written  in  the 
puzzles.  Pupils  should  be  able  to  spell  the  few 
other  words  which  are  not  in  the  weekly  list. 

Additional  sh,  ch,  and  ng  words  for  able 
pupils:  smash,  crash,  sash,  pinch,  chest,  sting, 
and  string. 


Sentence  Dictation 

1.  Shall  I bring  fish  for  lunch? 

2.  She  is  going  to  sing  after  dinner. 

3.  We  wish  to  see  our  teacher  very  much. 

4.  We  shall  keep  this  chair  a long  time. 
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Power  Vocabulary 

grows 

knows 

owned 

owns 

played 

plays 

showed 

shows 

snowed 

snows 

way 

Answers 

A. 

1.  0 

2.  ay 

3.  sr® 

g® 

@ln 

yel® 


Js/yunx/- 

C^AyQU/^ 


UNIT 


TWO  LETTERS  MAKE  ONE  SOUND 

snow 
know 


o 


;how 


day 

may 

say 

play 

away 

today 


/rrui^ 


grow 

own 

yellow 


1.  Look  at  Unit  20  on  page  68.  The  ow  spelled  the  ou  sound  in 
cow.  Say  snow,  know,  show,  grow,  own,  and  yellow. 
What  vowel  does  the  ow  spell  in  these  words? 

2.  Say  day,  may,  say,  play,  away,  and  today.  Listen  for  the 
long  a sound.  Which  letters  spell  this  vowel  sound? 

3.  Write  snow,  grow,  own,  and  yellow.  Draw  a ring  around 
the  ow  in  each  word. 
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TEACHING  SUGGESTIONS 

Pupils  should  not  be  expected  to  make  formal 
statements  or  “rules”  about  the  phonetic  prin- 
ciples involved  with  the  ow  and  ay  endings.  The 
purpose  here  is  to  have  them  become  aware  that 
certain  sounds  may  be  spelled  in  several  ways. 

Review  the  ow  words  in  Unit  20.  Then  read 
the  ow  words  in  this  unit  and  lead  pupils  to  the 
generalization  that  ow  may  spell  either  the  ou 


sound  of  how  or  the  long  o sound  of  so.  Read 
the  entire  word  list  before  reading  the  exercises 
for  the  first  day.  Point  out  to  pupils  that  own 
begins  rather  than  ends  with  the  ow. 

Stress  the  difference  between  the  proper 
spellings  of  know  and  no  in  the  second  day’s  ac- 
tivities. Provide  opportunities  for  independent  ac- 
tivities to  reinforce  the  correct  use  of  these  words. 
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1.  The  words  know  and  no  sound  the  same,  but  they  do  not 
mean  the  same  thing.  Write  know.  Cross  out  the  letters 
you  do  not  hear. 


2.  Copy  the  sentences.  Add  no  or  know  for  the  spaces. 

I have  time  to  play.  I how  to  get  home. 

3.  How  many  sounds  do  you  hear  in  show?  How  many  letters 
are  there?  Write  show  twice. 

4.  Write  yellow.  Draw  a line  after  the  first  1 to  cut  the  word 
into  parts. 


1.  Say  day,  say,  may,  and  play.  The  ay  makes  the  name  of 
what  letter?  Write  day,  say,  may,  and  play.  Cross  out 
the  letter  you  do  not  hear. 


2.  Today  has  two  parts. 

Write  the  first  part. 

Write  the  second  part. 

Now  write  today  three  times. 
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1. 

2.  no 

know 

3.  2;  4 
show 
show 

4.  yel/low 

C. 

1.  a 

day 

say 

may 

play 

2.  to 
day 
today 
today 
today 


Follow  through  by  checking  all  written  work  for 
errors  with  know  and  no. 

Here  is  a list  of  familiar  words  to  show  more 
extensive  use  of  this  week’s  generalizations.  Do 
not  require  pupils  to  learn  these  words  at  this 
time. 

arrow  row  window  always  pay  way 

blow  slow  bowl  gray  stay  Sunday 


Discuss  the  similarity  between  show  and  know 
after  pupils  do  item  3 of  the  second  day’s  activi- 
ties. 

The  exercises  for  the  third  day  emphasize 
again  that  words  with  more  than  one  syllable 
should  be  learned  by  the  parts.  The  fourth  activ- 
ity uses  rhyming  sounds  to  extend  the  week’s 
learning. 
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snow 


show 

grow 


3.  a 

way 

away 

4.  snow 
(know;  show) 

D. 

1.  own 

2.  owned 
snowed 
played 
showed 

3.  owns 
snows 
knows 
shows 
grows 
plays 

4.  a.  snow 

b.  play 

c.  grow 


know 


yellow 


day 

may 


say 

play 


away 

today 


•'I 

1 

■ I 


3.  Away  has  two  parts. 

Write  the  first  part. 

Write  the  other  part. 

Now  write  it  all. 

4.  Write  a word  from  the 

list  that  rhymes  with  grow. 


1. 


Write  the  word  from  the  list  that  begins  with  ow. 


Today  I play- 
Yesterday  I played. 


Today  I show. 


Yesterday  I showed. 


2. 

3. 


4. 


Write  ed  after  own,  snow,  play,  and  show. 

Write  own,  snow,  know,  show,  grow,  and  play.  Add  s 
to  each  word. 

Write  the  spelling  words  that  begin  the  same  as  these  pic- 
ture words.  Listen  for  the  second  letters. 


The  fourth  day’s  activities  are  devoted  to  word 
building.  Note  that  the  exercises,  which  require 
the  addition  of  s and  ed  to  words,  review  struc- 
tural rather  than  phonetic  generalizations. 

Handwriting  practice  should  review  the  proper 
formation  of  a and  y.  Emphasize  careful  closing 
of  the  circle  o.  Call  pupils’  attention  to  the  way 


in  which  hanging  letters  like  the  y can  run  into 
the  line  below.  On  the  board  show  the  children 
how  to  avoid  these  run-ins. 

More  to  Do 

This  is  the  first  time  this  kind  of  puzzle  ap- 
pears in  the  book,  so  some  preliminary  explana- 
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* MORE  TO  00  * 

What  a funny  school!  The  teacher  has  mixed  up  the  spell- 
ing words.  Can  you  write  the  words  the  right  way? 


More  To  Do 

play 

today 

show 

know 

yellow 

away 

snow 

grow 

say 

own 

day 

may 


E * TEST  * Write  your  words. 
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tion  should  be  made.  The  words  in  the  list  have 
been  scrambled.  Explain  that  all  the  letters  to 
spell  each  word  in  the  list  are  in  each  scrambled 
word  and  that  the  letters  need  only  be  rear- 
ranged in  correct  order. 

Additional  ay  and  ow  (long  o)  words  for  able 
pupils:  gay,  ray,  pray,  mow,  tow,  flow,  and  glow. 


Sentence  Dictation 

1.  Some  day  they  may  grow  their  own  trees. 

2.  I know  we  shall  have  snow  today. 

3.  They  say  that  they  can  show  us  how  to 
play  ball. 

4.  Put  the  yellow  dress  away. 
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Power  Vocabulary 

boys 

glove 

let 

toys 

wet 


UNIT  WRITING  A LETTER 

Dear  Jack, 


Second  Grade  Room 


How  is  the  sick  boy?  Did  you  get  the 
toy  we  sent  you?  We  hove  o new  pet. 
She  is  o big  block  hen.  She  is  sitting 
on  some  eggs.  Soon  we  will  hove  little 
chicks. 

Love, 

The  boys  and  girls 
in  your  room 


bi9 

J'U^ 

you 

/y'O-uy 

pet 

your 

/Ytru/iy 

second 

some 

little 

JiUley 

love 

grade 

boy 

black 

toy 
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TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  all  the  words  in  the 
list  before  reading  and  discussing  the  letter.  In 
connection  with  item  1 of  the  first  day’s  activi- 
ties, point  out  that  second,  grade,  and  love  appear 
in  the  letter  only  with  capital  letters  but  that 
unless  they  are  used  in  such  special  places,  they 
are  spelled  with  small  letters. 

Several  words  (grade,  pet,  big)  follow  phonetic 
generalizations  taught  previously  and  these  should 


be  recalled.  Concerning  irregularities  in  the  other 
words,  merely  point  out  at  this  level  that  some 
of  the  week’s  words  will  have  to  be  mastered  by 
eye-,  lip-,  and  hand-spelling.  The  ck  spelling  of 
the  k sound  (black)  and  the  le  ending  (little)  each 
appear  only  once  in  this  second-grade  book.  Both 
are  taught  in  the  third  grade  as  generalizations. 

Note  that  the  oy  spelling  of  the  oy-oi  vowel 
sound  occurs  in  boy  and  toy.  These  are  the  only 
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1.  Read  the  letter.  Say  the  new  spelling  words.  Point  to  each 
new  spelling  word  in  the  letter. 

2.  Write  the  two  words  that  have  the  vowel  sound  in 

3.  Write  the  two  words  that  have  the  vowel  sound  in 

4.  Write  the  two  words  that  have  two  parts  each.  Draw  a line 
after  the  c to  cut  the  first  word. 

wmam  B 

1.  Write  grade.  Cross  out  the  vowel  that  you  do  not  hear. 

2.  Write  you  and  your. 

3.  Say  black  slowly.  Which  sounds  do  you  hear?  Which  letters 
are  used  to  spell  the  k sound? 

4.  Copy  this  sentence.  Write  some  and  love  for  the  spaces. 


I would  to  hove  candy. 


1.  Say  the  sound  the  oy  makes  in  toy  and  boy.  Write  toy 
and  boy.  Write  s after  each.  Say  the  new  words. 
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M 

i 

§ 


Answers 

A. 

2.  big 
little 

3.  pet 
second 

4.  sec/ond 
little 

B. 

1.  grad^ 

2.  you 
your 

3.  b I a k 
c k 

4.  love 
some 

C. 

1.  toys 
boys 


two  such  words  in  the  second-grade  list.  The  oy- 

01  spellings  are  dealt  with  in  the  later  years, 
where  the  vocabulary  contains  enough  words  to 
warrant  attention  to  these  spellings.  Call  atten- 
tion to  the  similar  spellings  of  boy  and  toy. 

Check  carefully  each  pupil’s  answers  to  items 

2 and  3 of  the  first  day’s  activities.  Give  addi- 
tional practice  to  those  who  still  have  difficulty 
in  associating  vowel  sounds  and  symbols. 


Item  4 of  the  first  day  points  out  the  two 
parts  in  longer  words.  Remind  pupils  of  the  way 
they  have  divided  kitten  and  yellow  between  the 
double  letters.  Since  syllable  study  as  such  begins 
in  the  third  grade,  the  text  tells  pupils  where  to 
divide  second. 

Point  out  the  need  to  know  alphabetical  order 
in  the  use  of  picture  dictionaries  as  you  present 
the  third  activity  for  the  third  day. 
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some 


2.  little 
big 
black 
second 

3,  black 
little 
second 
toy 
your 

D. 

1.  come 

2.  glove 

3.  made 

4.  let 
met 
wet 


second 

little 


grade 

block 


% 


you 

youi 


love 


boy 

toy 


2.  Copy  the  sentences.  Add  the  spelling  words. 

Soon  there  will  be  chicks. 

Their  pet  is  a hen. 

The  children  ore  in  the  grade. 

3.  Write  your  a-b-c’s.  Put  second,  your,  black,  little,  and  toy 
beside  their  starting  letters. 

ab  cdefghijkl  mno 
pgrs  t uvwxy  z 


D BUILDING  WORDS 

1.  Write  c in  place  of  the  s in  some. 

2.  Write  g before  love. 

3.  Write  m in  place  of  the  gr  in  grade. 

4.  Make  three  new  words  by  writing  1,  m,  and  w in  place  of  the 
p in  pet. 
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If  letter  writing  has  not  been  done  extensively, 
this  unit  may  be  used  to  introduce  simple  letter- 
writing form.  Relate  the  spelling  lesson  to  other 
language  arts  activities  whenever  possible. 

More  to  Do 

This  is  the  last  of  the  picture  panel  stories  in 
the  second-grade  book.  Conduct  an  oral  dis- 


cussion of  the  plot  as  usual,  guiding  the  inter- 
pretation so  that  the  spelling  words  in  the  unit 
will  be  used  by  the  pupils.  Here  is  one  version  of 
the  story: 

The  second-grade  class  hears  some  child’s  dog 
barking.  It  is  the  pet  of  one  of  the  boys.  The 
dog  loves  the  boy  and  has  come  to  school  with 
him.  The  teacher  lets  him  get  his  pet.  (“You  may 
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MORE  TO  DO 

Write  the  story  the  pictures  tell.  Use  your  spelling  words 

boy,  big,  black,  second,  grade,  pet,  little,  you,  your,  some, 
love,  toy. 


More  To  Do 

(Sentences  will  vary.  See 
Teaching  Suggestions.) 


let  your  pet  come  in.”)  The  big  black  dog  jumps 
all  over  the  little  boy.  The  boy  and  his  pet  are 
happy,  etc. 

Again,  correct  errors  and  have  the  pupils  re- 
write the  story  to  add  to  their  collection.  As  this 
is  the  last  story,  this  is  a good  time  to  see  how 
much  each  child  has  improved  in  story  writing. 
Let  each  pupil  see  his  earlier  stories. 


Additional  words  with  unexpected  spellings,  for 
able  pupils:  sold,  frost,  mold,  pint,  thief,  moth, 
and  praise. 

Sentence  Dictation 

1.  That  boy  loves  to  pet  his  black  dog. 

2.  You  and  your  brother  are  in  second  grade. 

3.  Some  big  boys  like  little  toys. 
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Power  Vocabulary 

dears 

or 

reads 

Answers 

A. 

1.  Father(^^usa 

dime  yesterday. 


IT 

SHARP  EYES 

give 

gave 

on 

on/ 

one 

onu/ 

his 

JuA/  ? 

had 

Ju/yd/ 

car 

C/aA/ 

for 

first 

work 

AA/cnJe/ 

three 

been 

After  we  write,  we  must  always  read  what  we  have  written. 
Read  this  sentence:  ^ Father  gav  us  a dime  yesterday. 
Which  word  is  wrong?  Point  to  it.  Now  find  the  word  in  the 
spelling  list.  Copy  the  sentence  and  write  the  word  the  right 
way.  Draw  a ring  around  the  word  you  change. 
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TEACHING  SUGGESTIONS 

Introduce  the  word  list  with  a careful  oral 
reading.  Since  many  of  the  words  do  not  follow 
familiar  phonetic  generalizations,  eye-,  lip-,  and 
hand-spelling  must  be  used. 

Proofreading  is  an  important  skill.  Pupils  must 
be  trained  to  reread  carefully  each  word  they 


have  written  in  order  to  detect  any  errors  they 
may  have  made  through  carelessness.  Of  course, 
the  habit  of  proofreading  all  written  material  can- 
not be  taught  in  an  individual  lesson  but  must  be 
built  up  gradually  through  continued  guidance  by 
the  teacher.  Pupils  should  be  given  practice  in 
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2.  Do  these  sentences  the  way  you  did  the  sentence  on  page 
120. 

The  hen  is  one  her  nest. 

^ 1 X 

Une  and  on  are  two. 

3.  Write  each  spelling  word. 

4.  Copy  these  sentences.  Draw  a ring  around  each  spelling 
word. 


I will  give  you  the  first  word. 

I have  been  there  three  times. 


Copy  the  sentences  and  change  the  words  that  are  wrong. 
Draw  a ring  around  each  word  you  change. 


1.  This  is  has  book. 

2.  Father  drives  our  cur. 

3.  One  and  two  are  tree. 

4.  Please  gave  me  the  book. 
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B. 


2.  The  hen  is  @ her 
nest. 

One  and(@)are  two. 

3.  give 
gave 
on 
one 
his 
had 
car 
for 
first 
work 
three 
been 

4.  I will(gi^you  theCjh^ 
word. 

I have^^  there 
times. 

1.  This  is(Jis)book. 

2.  Father  drives  our(caT 

3.  One  and  two  arei 

4.  Please(jiv^e  the' 


finding  their  own  careless  errors.  The  importance 
of  pupils’  reading  over  (proofreading)  everything 
they  write  cannot  be  overemphasized. 

Note  that  all  mistakes  are  signaled  by  a red  x 
nearby.  The  more  mature  pupils  will  benefit  from 
a less  structured  activity. 


Begin  by  writing  on  the  board  one  or  more 
sentences  which  contain  obvious  errors  (such  as: 
Our  flag  is  red,  went,  and  blue.)  and  direct  pupils 
to  read  carefully  in  order  to  detect  what,  if  any- 
thing, is  wrong  with  the  sentence.  With  better 
pupils  it  may  be  desirable  to  include  a sentence 
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c. 


D. 


1.  Jack  is  in  the(fM^ 
grade. 

2.  CalQ^me. 

3.  He  has(^^here  before. 

4.  I @)two  dollars  yesT 
terda^ 

5.  We^^hard  at  school. 

1.  work 

2.  had 

3.  been 

4.  one 

5.  gave 


Copy  the  sentences.  Change  the  words  that  are  wrong. 
Draw  a ring  around  each  word  you  change. 

X 

1.  Jack  is  in  the  fist  grade. 

2.  Call  four  me. 

X 

3.  He  has  bin  here  before. 

X 

4.  I has  two  dollars  yesterday. 


5.  We 


X 


worm 


hard  at  school. 


Write  the  right  words  for  the  spaces. 

1.  Father'went  to  today. 

2.  Today  I have.  Yesterday  I 

3.  We  have  there  before. 

4.  I had  dime  in  my  hand. 

5.  Yesterday  I the  dog  a bone. 
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which  contains  no  errors.  Be  certain  that  pupils 
understand  the  directions  before  they  begin  to 
do  the  work  in  their  lesson.  If  they  have  trouble, 
give  them  help. 

Call  attention  to  the  similarity  of  on  and  one, 
of  give  and  gave.  Point  out,  also,  that  been  is 
not  spelled  as  the  sound  would  lead  you  to 


expect,  and  that  the  expected  bin  is  not  correct. 

More  to  Do 

This  is  the  usual  crossword  puzzle,  although 
it  is  somewhat  longer  than  the  others.  Pupils 
should  now  be  completely  familiar  with  the  tech- 
nique of  doing  the  puzzles.  Remind  pupils  to 
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* MORE  TO  DO  * 


Copy  the  puzzle.  Work  it  by  filling  in  the  right  words. 


ACROSS 

1.  To  like  to  have. 

5.  one  - e. 

6.  Daddy. 

9.  sit  — s. 

10.  2 + 1. 

12.  not  — t. 

15.  his  — h. 

17.  Same  as 

number  6 down. 
19.  h + sad  — s. 

21.  5-4. 

22.  g + live  - 1. 

23.  I am.  They _. 

26.  Dogs  eat _. 

27.  d + hear  — h. 

29.  s + at. 

30.  soon  - on. 


1. 

2 

3 

4. 

s. 

6. 

7. 

1 

9 

10. 

11 

12. 

13. 

14 

IS 

16 

17. 

18. 

19. 

20. 

21 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

32.  snow  — w — n. 


DOWN 

1.  What  fathers  do  all  day. 

2.  and  — d. 

3.  cat  - c. 

4.  b + seen  - s. 

6.  It’s  what  comes  before 
second. 

7.  hat  - h + e. 


8.  sit  — s. 

11.  this  - t. 

13.  for  - f. 

14.  w + in. 

16.  Write  a for  i 
in  give. 

17.  f + or. 


18.  read  + s. 

19.  her-«-^- 

20.  d + ear  + s. 

24.  Books  are  to 

25.  Candy  is  to 

28.  bus  — b. 

31 . off  - f. 


E * TEST  * Write  your  words. 
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More  To  Do 

Across 

Down 

1.  want 

1.  work 

5.  on 

2.  an 

6.  father 

3.  at 

9.  it 

4.  been 

10.  three 

6.  first 

12.  no 

7.  ate 

15.  is 

8.  it 

17.  first 

11.  his 

19.  had 

13.  or 

21.  one 

14.  win 

22.  give 

16.  gave 

23.  are 

17.  for 

26.  meat 

18.  reads 

27.  dear 

19.  him 

29.  sat 

20.  dears 

30.  so 

24.  read 

32.  so 

25.  eat 

33.  car 

28.  us 

31.  of 

write  lightly  in  the  squares  until  they  are  sure  all 
the  words  are  right.  The  puzzles  may  be  corrected 
as  a group  exercise.  Some  of  the  more  able  pupils 
may  try  to  make  crossword  puzzles  of  their  own. 

Additional  words  with  unexpected  spellings, 
for  able  pupils:  key,  deaf,  blood,  fault,  fold, 
breeze,  and  flood. 


Sentence  Dictation 

These  sentences  which  illustrate  the  spelling 
words  in  context  may  be  used,  when  corrected, 
for  handwriting  practice. 

1.  He  had  been  at  work  on  his  car. 

2.  I have  been  first  for  three  days. 

3.  Give  me  one  like  the  one  you  gave  her. 
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Power  Vocabulary 

by 

could 

fly 

girls 

lived 

lives 

puts 

should 

why 

Answers 

A. 

1.  do 

do 

2.  Would 
Yes 
do 
live 


UNIT  MAKING  COMICS 


do 

d<r 

yes 

girl 

my 

put 

from 

of 

live 

blue 

old 

said  A^cuyd/ 

would  A4An4Jyci^ 

Copy  the  sentences  and  fill  each  space  with  a word  from  the 
list.  A line  is  given  for  each  missing  letter. 


TEACHING  SUGGESTIONS 

Read  or  have  pupils  read  the  words  in  the  list 
distinctly.  Note  that  most  of  the  words  deviate 
from  expected  spellings.  Point  out  that  these  are 
words  which  must  be  learned  with  eye-,  lip-,  and 
hand-spelling.  Pay  particular  attention  to  would, 
which  is  commonly  misspelled,  and  to  girl,  which 
is  often  carelessly  written  gril,  especially  by  poor 


readers  with  reversal  tendencies.  Call  attention 
to  the  difference  between  off  and  of.  Allow  dis- 
cussion time  to  point  out  the  letters  pupils  will 
need  to  remember  in  order  to  spell  each  word. 
For  example,  “Would  sounds  like  wood.  You 
can  hear  the  w and  the  d.  You  will  need  to  notice 
that  the  vowel  sound  here  is  spelled  ou  and  that 
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r' 


In  the  second  house 

: the  corner. 

It  is  on house. 


.It  has  a door 

3^^ ■ 


Oh 

is  the  color 

front  door,  toc^ 


TfW 


1.  Write  a word  from  the  list  that  begins  like  . 


r yopr  books  away 

so  we  can  go.  Mother 

I could  bring 

a home. 


2.  Write  a spelling  word  that  begins  like  the  name  of  each 
picture. 


3.  from 
old 
blue 
blue 
of 

4.  Put 
said 
girl 

B. 

1.  my 

2.  a.  do 

b.  yes 

c.  put 

d.  live 

e.  w/ould 

f.  said 


there  is  a silent  1 before  d in  the  word  would.” 

The  picture  balloons  in  the  first  day’s  activi- 
ties should  be  discussed  and  proper  wording  for- 
mulated orally  by  the  class  before  writing  is 
done.  Encourage  pupils  to  proofread  their  work. 

The  activities  of  the  second  day  review  recog- 
nition of  starting  sounds.  For  many  of  these 


irregular  words,  the  starting  sound  is  the  only 
letter  pupils  can  identify  by  listening.  This  review 
provides  a beginning  for  learning  these  words  as 
well  as  a last  chance  to  spot  and  help  the  child 
who  is  still  stumbling  over  symbols. 

Item  3 of  the  third  day  calls  specific  attention 
to  the  irregular  spelling  of  blue  by  pointing  out 
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c. 

1.  blue 
said 
would 
yes 

2.  lives 
lived 

3.  do 
blue 

D. 

1.  by 

fly 

why 

2.  frog 

3.  should 
could 

4.  puts 
girls 


i do 

[ ■ ■ 

of 

yes 

live 

girl 

blue 

i 

old 

put 

said 

from 

would 

1.  Write 
come. 


blue,  would,  yes,  and  said  the  way  the  a-b-c’s 


2.  Write  live.  Add  s. 

Write  live  again.  Add  d. 

3.  What  are  the  two  words  from  the  list  that  rhyme  with  to? 


D * BUILDING  WORDS 

Remember  to  say  the  new  words  as  you  write  them. 

1.  Make  three  new  words  by  writing  b,  fl,  and  wh  in  place  of 
the  m in  my. 

2.  Write  g in  place  of  the  m in  from. 

3.  Write  sh  in  place  of  w in  would.  Write  c in  place  of  w. 

4.  Write  s after  put  and  after  girl. 

^ MORE  TO  DO  * 

Copy  the  puzzle  on  the  next  page. 

You  will  need  to  think  of  rhyming  words  to  work  this 
puzzle.  Start  with  hand  number  1.  Write  the  words  by  be- 
ginning where  each  finger  points.  Use  all  the  words  in  Units 
34  and  35. 
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that  it  rhymes  with  to.  This  may  stimulate  pupils 
into  noticing  other  rhyming  words  which  are 
spelled  differently;  said-bed,  put-foot,  etc. 

The  fourth  day’s  activities  provide  additional 
word-building  exercises. 

Write  old  on  the  board.  Let  pupils  suggest 
consonants  which  could  be  placed  before  old  to 
make  new  words.  Have  pupils  count  the  number 


of  familiar  words  which  they  can  spell  by  adding 
starting  letters  to  old.  The  possible  words  are 

fold,  sold,  bold,  told,  hold,  cold,  gold,  and  mold.  | 

More  to  Do 

This  puzzle  is  another  form  of  crossword  puz- 
zle. Explain  to  pupils  that  they  may  begin  with  \ 
the  hand  numbered  1,  fill  in  the  word,  and  i 
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Write  the  words  that  rhyme  with: 


1. 

save 

5. 

by 

9.  foot 

13.  give 

17. 

fun 

21. 

is 

2. 

curl 

6. 

guess 

10.  jerk 

14.  told 

18. 

gone 

22. 

or 

3. 

live 

7. 

head 

11.  could 

15.  pin 

19. 

bad 

23. 

worst 

4. 

come 

8. 

who 

12.  far 

16.  do 

20. 

see 

24. 

love 

f ¥ 


More  To  Do 

1. 

gave 

2. 

girl 

3. 

give 

4. 

from 

5. 

my 

6. 

yes 

7. 

said 

8. 

do 

9. 

put 

10. 

work 

11. 

would 

12. 

car 

13. 

live 

14. 

old 

15. 

been 

16. 

blue 

17. 

one 

18. 

on 

19. 

had 

20. 

three 

21. 

his 

22. 

for 

23. 

first 

24. 

of 

proceed  in  numerical  order  to  fill  in  the  squares. 
Call  attention  to  the  fact  that  this  puzzle  is  dif- 
ferent because  it  asks  for  rhymes.  If  the  pupil 
has  trouble  with  a word,  he  can  go  on  and  fill  it 
in  later.  Good  pupils  can  build  this  kind  of  puzzle 
more  easily  than  they  can  the  standard  crossword 
puzzles. 

Additional  words  with  unexpected  spellings, 


for  able  pupils:  salt,  bruise,  dough,  piano,  radio, 
toss,  and  wasp. 

Sentence  Dictation 

1.  The  girl  said  she  would  go. 

2.  Put  on  my  old  blue  dress. 

3.  Do  you  live  there? 

4.  Yes,  one  of  them  is  from  our  school.  (Do 
not  expect  pupils  to  include  commas.) 
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Power  Vocabulary 

broom 

cars 

pets 

ship 

spoon 

wheel 

Answers 

A. 

1.  chair 
teacher 
much 
lunch 

2.  she 
shall 
fish 
wish 
show 

3.  snow 
know 
show 
grow 

4.  long;  sing 
bring;  (going) 

5.  day 
may 
say 
play 

(away;  today) 

6.  a.  fish 

b.  chair 

c.  one 


UNIT 

m 

REVIEW 

she 

chair 

long 

m 

shall 

teacher 

sing 

fish 

much 

bring 

wish 

lunch 

going 

snow 

know 

show 

grow 

own 


big 
§§  pet 


little  you 
grade  your 


love 

boy 


second  block  some  toy 

do  of  yes 
my  old  put 


day 
may 
say 
play 
away 
yellow  today 

had  work 
give  on  car  three 
gave  one  for  been 

live  qirl  bl 


live  gin  oiue 
said  from  would 


1.  Write  the  four  words  that  have  ch  in  them. 

2.  Write  the  five  words  with  the  sh  sound  in  them. 

3.  Write  four  words  with  ow  endings  that  rhyme. 

4.  Write  three  words  that  end  with  ng. 

5.  Write  four  words  with  ay  endings  that  rhyme. 

6.  Write  the  words  that  say  the  names  of  these  pictures. 


.31 
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TEACHING  SUGGESTIONS 

The  first  two  days  of  this  unit  are  to  be  used 
for  the  regular  review  activities  of  the  five  preced- 
ing units.  The  third  and  fourth  days  are  to  be 
used  for  the  power  tests  on  pages  130  and  131. 
Pupils  are  to  take  the  usual  dictation  test  on  the 
fifth  day. 

Read  or  have  pupils  read  all  the  words  in  each 
list.  Recall  the  two-letter  consonant  sounds  (ch, 
sh,  ng)  and  the  two-letter  vowel  sounds  (ow,  ay, 
oy)  taught  in  these  units.  Note  again  that  many 
of  these  words,  especially  those  from  Units  34 
and  35,  are  not  spelled  as  might  be  expected  and 


that  their  spellings  must  be  learned  and  remem- 
bered by  means  of  eye-,  lip-,  and  hand-spelling. 

Remind  pupils  of  the  list  of  additional  words 
they  made  for  Unit  31  (see  notes  on  page  110), 
and  request  pupils  to  name  several  of  these  re- 
lated words  in  which  they  hear  the  ch,  sh,  or  ng 
sounds.  Let  some  pupils  take  turns  suggesting 
such  words  while  others  take  turns  at  the  board 
writing  the  words  as  a power-test  game.  Give 
prompt  help  if  any  irregular  words  are  men- 
tioned. 

A trial  test  will  help  spot  remaining  problems. 
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1.  Write  three,  work,  play,  and  for  the  way  the  a-b-c’s  come. 

2.  Write  car  and  pet.  Add  s to  each  word. 


3.  Write  a word  that  begins  with  a k you  do  not  hear. 

4.  There  are  seven  words  in  the  review  lists  that  have  two 
parts  when  you  say  them.  One  of  these  words  is  teach  er. 
Find  and  write  the  other  six.  Draw  a line  between  the  parts. 


6.  Copy  the  words  below.  After  each  word  write  the  word  that 
means  the  opposite.  The  first  one  is  done  for  you. 

big  ■«- -»>  little  last-* — 

no  white— 

129 


B. 

1.  for 
play 
three 
work 

2.  cars 
pets 

3.  know 

4.  go/ing 
yel/low 
a/way 
to/day 
sec/ond 
lit/tie 

5.  boy 
toy 

6.  yes 
first 
black 


Pupils  are  given  more  opportunity  to  practice 
alphabetizing.  Item  1 of  the  second  day’s  activi- 
ties is  brief  and  should  be  done  independently. 

The  last  activity  of  the  second  day  presents 
antonyms.  The  idea  of  “opposite  words”  was  in- 
troduced earlier  at  the  end  of  section  C on  page 
66.  Other  familiar  pairs  of  antonyms  such  as 
laugh-cry,  night-day,  up-down,  and  hot-cold  may 
be  used.  Antonyms  are  presented  more  exten- 
sively in  the  third-grade  book. 

The  third  day’s  activity  is  a power  test  for  the 
spelling  of  the  ou  sound,  the  c or  k spellings  of 


the  k sound,  the  oo  spelling,  and  the  final  y as 
short  i. 

Review  the  generalizations  involved,  be  sure 
the  pupils  identify  the  pictures  correctly,  and  have 
them  write  the  words  as  indicated.  Two  of  the 
pictured  words  have  not  been  studied  in  the  regu- 
lar word  list.  Both  of  these  (mouse  in  item  1 of 
section  C,  and  spoon  in  item  3)  have  been  en- 
countered by  pupils  in  power  activities  earlier  in 
this  book. 

The  results  of  such  an  independent  test  will 
give  some  evidence  of  the  success  of  the  teaching 
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c 


C. 

1.  ou;  ow 

a.  cow 

b.  brown 

c.  house 

d.  mouse 

2.  c;k 

a.  cat 

b.  kitten 

c.  car 

d.  can 

3.  a.  book 

b.  broom 

(Rhymes  for  a and  b 
will  vary.) 

c.  school 

d.  spoon 


Write  the  letters  for  the  spaces. 

1.  We  spell  the  ou  sound,  as  in  how  or  out,  with  or 

Write  the  picture  words. 


b. 


d. 


I 


-i 


2.  We  spell  the  k sound  in  these  picture  words  with or 

Write  the  picture  words. 


d. 


3.  Write  the  picture  words.  Then  write  words  to  rhyme  with 
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effort  during  the  semester  and  will  indicate  the 
kind  of  errors  individual  pupils  make.  The  test- 
ing activity  might  be  extended  by  using  some  of 
the  pictures  from  the  readiness  units. 

Conclude  the  testing  program  by  giving  the 
third  of  the  measuring  skills  test  (List  C)  to  be 
found  at  the  front  of  this  Teacher’s  Edition.  The 
results  of  this  test  should  be  compared  with  those 
from  the  first  skills  test  (List  A)  and  the  second 
(List  B,  if  it  was  given)  for  a controlled  check 
on  pupil  growth. 


The  fourth  day’s  activity  is  a power  test  for 
the  spelling  of  long-vowel  words  in  the  double- 
vowel pattern,  of  words  with  doubled  final  con- 
sonants, and  of  words  in  which  the  sh,  ch,  th, 
and  wh  occur. 

Review  the  generalizations  and  have  pupils 
identify  the  pictures  before  using  the  page  as  a 
test  of  spelling  power. 

Note  that  the  first  word  in  section  D item  1 is 
boat  while  the  last  word  of  item  2 is  pictured  so 
as  to  suggest  the  answer  ship.  Mail  may  still 
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4.  The  y at  the  end  of  many  words  has  the  sound  of  the  vowel 


1.  Sometimes  we  write  two  letters  but  hear  only  one.  Write 
the  picture  words.  Cross  out  the  letters  you  do  not  hear. 


2.  The  sh,  ch,  th,  and  wh  each  spell  one  sound.  Write  the 


picture  words. 


E TEST  * Write  your  words. 
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4.  baby 
candy 

D. 


1.  a. 

bo^t 

b. 

ma/l 

c. 

dres^ 

d. 

dol/ 

2.  a. 

wheel 

b. 

three 

c. 

chair 

d. 

ship 

cause  some  identification  problems.  Notice  that 
packages  as  well  as  letters  are  shown  to  prevent 
pupils  from  deciding  upon  letters  as  the  desired 
word. 

Note  that  there  are  sixty  words  in  this  review 
unit.  Twelve  words  would  provide  a reasonable 
test.  The  following  is  a suggested  test  list;  chair, 
wish,  going,  know,  boy,  away,  love,  been,  would, 
first,  three,  second. 

Take  time  to  let  pupils  compare  their  written 
stories  from  early  in  the  year  with  their  most 


recent  efforts  to  see  the  improvement  made  in 
their  handwriting. 

Sentence  Dictation 

1 . Three  girls  from  my  second  grade  are  going. 

2.  Boys  do  love  to  play  with  cars. 

3.  Yes,  you  shall  have  a big  lunch  today.  (Do 

not  require  commas.) 

4.  Bring  your  old  yellow  chair  for  the  teacher. 

5.  I know  we  may  have  some  snow  one  day. 

6.  I wish  she  would  give  her  little  pet  away. 

7.  She  is  going  to  sing. 
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ALPHABETICAL  WORD  LIST  ^ 

The  number  after  each  word  indicates  the  number  of  the  unit  in  which  the  word  is  first  taught, 


a 7 

after  29 
all  27 
am  19 
an  8 
and  7 
any  25 
are  21 
as  8 
at  8 
ate  17 
away  32 
baby  25 
ball  27 
be  13 
bed  9 
been  34 
big  33 
black  33 
blue  35 
boat  14 
book  22 
boy  33 
bring  31 
brother  29 
brown  20 
but  7 
came  23 
can  25 
candy  25 


car  34 
cat  23 
chair  31 
come  23 
cow  20 
daddy  25 
day  32 
dear  14 

did  21 

dinner  29 
do  35 
dog  7 
doll  27 
done  21 
down  20 
dress  27 
eat* 17 
father  29 
fed  9 
feed  15 
fell  27 
first  34 
fish  31 
for  34 
from  35 
fun  9 
gave  34 
get  10 
girl  35 
give  34 


go  13 
going  31 
good  22 
got  10 
grade  33 
green  15 
grow  32 
gun  9 
had  34 
happy  25 
has  8 
hat  8 
have  21 
he  13 
hen  11 
her  29 
here  16 
hill  27 
him  19 
his  34 
home  16 
hope  16 
house  20 
how  20 
I 21 

if  19 
in  19 
is  7 
it  7 

keep  15 


kept  23 
kitten  23 
know  32 
letter  29 
like  16 
little  33 
live  35 
long  31 
look  22 
lot  19 
love  33 
lunch  31 
made  17 
mail  14 
make  17 
man  8 
many  25 
may  32 
me  13 
meat  14 
men  11 
milk  23 
mother  29 
much  31 
my  35 
name  16 
no  13 
not  19 
now  20 
of  35 


off  27 
old  35 
on  34 
one  34 
other  28 
our  20 
out  20 
over  29 
own  32 
party  25 
pet  33 
pig  11 
play  32 
pretty  25 
put  35 
rain  14 
ran  10 
rat  11 
read  14 
red  9 
ride  17 
rode  17 
room  22 
run  10 
said  35 
sat  10 
saw  21 
say  32 
school  22 
second  33 


see  15 
shall  31 
she  31 
show  32 
sing  31 
sister  29 
sit  10 
sled  11 
sleep  15 
snow  32 
so  13 
some  33 
soon  22 
story  25 
sun  9 
take  23 
teacher  31 
tell  27 
that  28 
the  28 
their  28 
them  28 
then  28 
there  28 
they  28 
this  28 
three  34 
time  16 
to  21 
today  32 


too  22 
took  22 
top  11 
toy  33 
tree  15 
two  21 
up  19 
US  19 
very  25 
want  26 
was  26 
water  29 
we  26 
well  27 
went  26 
were  26 
what  26 
when  26 
where  26 
white  26 
who  26 
will  27 
wish  31 
with  28 
work  34 
would  35 
yellow  32 
yes  35 
you  33 
your  33 


132 


i, 

'I 


Date  Due 

SfPI 

3 

1 

' R^turne 

6 J&ii  26'' 

m 

; 1 

j 

RETURNED 

RB  3 'U 

1 

i 

- ; -v^ 

1 

1 

APR- 

inmm 

1 

1 

jUEEduc 

APR  2 171 

5 

RETURfiCe 

APR  2478 

■n: 

. ' .-j-  •'  • ^ 

^5^  Pdiir.  I( 

\ 

aV  OTJQ 

1 

m j 

^OEC  1 

fc,,  s vr 

RFTinWf" 

r\L.i  utviv 

_ .- 

PE  11M5  K87  19B4  6R-2  TCH-EO- 
KOTTMEYER  WILLIAM  1910- 
BASIC  GOALS  IN  SPELLING 

3970B582  CURR  HIST 


lilllilil 

-00002090G723 


EDUdATiLM'J 

JCURRICLJUUM 


HISIORK 

aOLLiCTK 


43905 


Q 


PE  1145  K87  1964  g.r.2  teh.ed. 
Kottajeyer-f  tiliiam,  1910- 


Basic  .goals  im  spelling 


30706662  CUEk 


■CURRICULUM 

EDUCATION  EIBEARt 


t 


